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This curriculum is dedicated to:

Peace Monument
Rollins College

Winter Park, Florida

The Rollins College's Peace Monument, erected in 1938 and
dedicated on Armistice Day by college president Hamilton Holt,
consists of a German artillery shell surrendered by Germany at the
end of the First World War mounted on a pedestal bearing the
following inscription.  What is left of the plaque still stands at the
college in Mills Hall.

Peace Monument
Pause, passerby, and hang your head in shame.

This engine of destruction, torture and death symbolizes:

The prostitution of the inventor
The avarice of the manufacturer
The blood-guilt of the statesman

The savagery of the soldier
The perverted patriotism of the citizen
The debasement of the human race

That it can be employed as an instrument of defense of
liberty, justice and right in nowise invalidates the truth of the

words here graven.

— Hamilton Holt



v



vi

Table of Contents

Page
Special Thanks and Credits iii
Dedication iv
Introduction for Teachers ix

WAR IS A DREAM
Lesson 1: War:  An Involuntary Vision 1
Lesson 2:  The Art of Creative Discontent  10
Lesson 3: My Brain:  A Busy Computer 20

OUR INTERNAL BATTLES
Lesson 4: What Is Fear and How Does It Affect Me? 29
Lesson 5: My Drive to Survive 40
Lesson 6: I Think; Therefore I Act 48
Lesson 7: Am I Living in the Past? 58
Lesson 8: Does My Past Interfere with the Present? 69

INTERNAL BATTLES BECOME EXTERNAL BATTLES
Lesson 9: Is War in Our DNA? 81
Lesson 10: The Psychology of Groups 90
Lesson 11: The Importance of Dialogue                         103
Lesson 12: The Media and the Message 113
Lesson 13: Is There Safety in Joining a Group? 122

IMAGES THAT FEED THE DREAM
Lesson 14: Why Do We Have Enemies? 133
Lesson 15: What Is A Hero? 143
Lesson 16: Ignoring the Fact:  Glorifying the Ideal 153
Lesson 17: What Prevents Peace? 164

WAKING UP FROM THE DREAM
Lesson 18: A State of Emergence 176
Lesson 19: Peace Can Happen in an Instant! 187
Lesson 20: No Image!  No Enemy!  No War! 195

For You — The Teacher 206

The Importance of Reading 207



vii

List Of Activities

Page

Activity #1A:  Do I Fight or Do I Run? 6
Activity #1B:  My Last Conflict 8

Activity #2A:  A Thing I Must Do — or Not Do!  No Questions! 11
Activity #2B: Saul and David  14
Activity #2C: The Dream of a Threat  19

Activity #3A: Sleuth for the Truth!  24
Activity #3B: Opposing Ideologies  26

Activity #4A: Pick-A-Strip:  What Am I Afraid Of?                                     33-35
Activity #4B:  Roleplays:  Resolving Conflict                                              38-39

Activity #5A: Pavlov’s Dogs 42
Activity #5B: My Zombie Zone! 42
Activity #5C: Roleplay:  We Are Creatures of Habit! 46

Activity #6A: My Caught In Thought Tree! 51
Activity #6B: Caught in Thought! Strips of paper                                     53-55
Activity #6C: My Undoing! Conflict Situation #1 57

Activity #7A: The Right Environment 64
Activity #7B: Marvin in Liberia                                                                  66-67

Activity #7C: Better Than What? 68

Activity #8A: Two Stories 74
Activity #8B: Rory, The Race Car                                                            77-78

Activity #9A: If War Is the Answer, What’s the Question?
Conflict Situation #2                                                            83-84

Activity #9B: Dramatic Changes 87

Activity #10A:  A Single Planet!  93-94
Activity #10B:  My Proprioception Rocks the Boat!

 “Sergeant Stone’s Revenge”                                              96-97

Activity #11A:  My Conflict Examination Tree                                         104-105
Activity #11B:  A Dialogue Among Peers                                              109-110



viii

Activity #12A:  Media Messages! 115
Activity #12B:  Convince Me! 118

Activity #13A:  Pick-A-Strip:  Stop!  Listen!  Act!    124-126
Activity #13B:  I Am Aware! 129-130

Activity #14A:  Roleplay:  Is War a Game?        136-138
Activity #14B:  Story:  The Littlest Warrior 142

Activity #15A:  Holding Out for a Hero 145
Activity #15B:  Let’s Build a Freedom Fighter 148
Activity #15C:  Pick-A-Strip:  The Top Dog 150-151

Activity #16A:  Truth and Image 157-159
Activity #16B:  Words That Create War 162

Activity #17A:  Roleplay: The Image of a Threat! 168-169

Activity #17B:  I Recognize That Belief! 171-172

Activity #18A:  Pick-A-Strip: The Right Environment 179-183

Activity #19A:  Panel:  My Heightened State! 188-189
Activity #19B:  Just Like Me! 190
Activity #19C:  War — What Is It Good For? 192

Activity #20A:  I Unlock the Hold!                    197-200
Activity #20B:  Clashes! 203-204
Activity #20C: Peace in an Instant!   205



 
INTRODUCTION FOR TEACHERS 

 
What Created this Battle in my Brain? 

                            A Genetically Maladapted Instinctive Reaction for Survival? 
 

 “Most honest combat vets will tell you, perhaps not eloquently but in their own way, the same 
thing: essentially that combat is in our human DNA and demands to be exercised…The question 
is, can we humans evolve peacefully, or will we succumb to instincts we can’t transcend?” 
                                           – Quote from former Marine Corp helicopter pilot in Vietnam 

 
Do we need to have an enemy to feel safe, to feel secure – to survive? 

 
     Instinct Theory states that motivation is the result of biological, genetic programming.   
Thus, all beings within a species are programmed for the same motivations.  At the heart of 
this perspective is the motivation to survive — we are biologically programmed to survive. 
And, all of our behaviors and motivations stem from biological programming. Thus, our 
actions are instincts.  Through the process of natural selection, individuals who were even 
slightly predisposed to engage in adaptive social behaviors were the "fittest" and tended to 
survive longer and to be more successful in passing their genes along to future generations.  
Even though these tendencies may not enhance our fitness in today's world, eons spent in 
harsher environments have left us genetically predisposed to perform certain social behaviors 
when situational cues call forth ancient instincts.  
 

Biological Conditioning Is the Source of Conflict 
 
     The main objective in teaching this curriculum is to bring awareness to the role that 
biological hence psychological conditioning, stemming from it’s biological source*, play in 
creating conflict.  The process in teaching this is to understand the key characteristics that 
make it possible for young people to grasp what this means — in their own lives and in the 
world.  The first one is to help your students ask questions and think for themselves.  This is 
true of many programs for young people, but most questioning for them is random and not 
cohesive or consistent and does not address conditioning as the source of conflict. 
 

What this curriculum is asking,  
that goes beyond this generalization of random self-inquiry,  

is that the right questions be asked, at the right depth,  
and in the right developmental sequence leading the student  

to be able to understand the role of conditioning  
in creating conflict and hence preventing peace.   

 
     At that critical point, the curriculum then assists them in making the connection with how 
conditioning occurring in their lives is, in fact, the incipient stage of conditioning that 
creates conflict in the world in what we call war — that we are the world and the world is 
us, that what we do at any stage of human development is responsible for what happens in 
the world.   
 



In other words, students need to associate  
the bullying on the playground with the bullying on the battlefield –  

that they are founded on the same survival reactions, that their basic 
primitive drives are essentially the same, so when you are talking to 

your students about the conflict that occurs in their lives,  
the curriculum will make the necessary correlation  

to the larger picture in the conflict in the world.  
 
     And most importantly the curriculum will move them out of the abstraction of 
knowledge, of thought, to the actual observation of what thinking is pointing at, for this is 
the immediate insight that is necessary to nullify conditioned thinking as it’s happening and 
prevent it from reoccurring habitually as it has in the past.  In other words, the intent is to 
end conflict from conditioned thinking at the primary prevention level as it happens in each 
and every moment. 
 
     Too often understanding human conflict has been conventionally addressed in a 
remedial, reactive way at the secondary level of "resolution" through therapeutic or 
moralistic means, as in the case of individual conflict, or through diplomatic or political 
intervention, as in the case of social conflict — or it has been addressed at the tertiary level 
of managing conflict through judicial or military intervention. These remedial, reactive 
approaches do not address conflict at the primary prevention level in understanding and 
avoiding the fundamental factors that create conflict in the way we have been conditioned 
to act and are therefore essentially ineffective because they do not prevent conflict from 
happening in the first place. 
 
     Realizing what was necessary was the prevention of conflict at this level, I developed this 
curriculum to go beyond the surface of conditioned thinking to explore the foundation of 
conflict it creates in the way the brain is essentially hardwired for war, that it is rooted in 
the genetically programmed physical make up of the brain – in the fight or flight survival 
mechanism.   
 

What triggers this biological hardwired automatic 
survival reaction is the instinctive fear of who and what  

we think is a threat to “our” survival.   
In this case of war it is the image of “the enemy,”  
that ethnocentric ideological nemesis –“them” –  
that is in competition with “us” for our survival. 

 
     The conditioned image of “the enemy” is solidly in place due to the constant 
reinforcement is has received over time.  This image created what you could call a biological 
self-defense blueprint, like a computer database, that over time has created an inborn or 
inherited pattern in the brain’s physical structure in order to feel protected and to therefore 
ensure its survival. It is acting automatically, on its own without our consciously doing it.  It 
is a machine built like a robot to ensure its existence instinctively.  It is like having 
something that makes you feel secure deep inside.  It is what can be called a “genetically 
programmed instinctive reaction,” which simply means, that our brains are hardwired for 
war because we have inherited the tendency at birth for what we mistakenly believe will 



help us to survive. In other words, like being a puppet and someone else pulling the strings, 
it has us believing that what it’s doing will guarantee our continued existence when in 
actuality, it is threatening it because it doesn’t work any longer as it perhaps did in ancient 
times. 
 
      The information that has been put into our brain is like a software disk — it is 
information the culture you live in tells you what to do, how to act and — in certain cases — 
who is a threat to you, who your enemies might be.  It is like a corrupt computer disk 
creating a virus that is killing us.  It is like a driver of a car telling it where to go and it 
doesn’t see that it is going off a cliff.  When confronted by a potential conflict due to what it 
supposes as a threat, it awakens our biological brain that is equipped for combat — which is 
like a car — it is like a hard drive – and off they go together along the same road to war 
they’ve been on since before we were born — inherited from generations of people before 
us. 
 
     That disk keeps getting put into our brain because we are used to it being there even 
though it doesn’t work for our survival any longer — it is maladapted — it’s not able to 
adapt to what is necessary. It’s corrupt.  It doesn’t work.  And being maladaptive it continues 
to activate inappropriately the old primitive brain to protect us when it is not necessary. 
This happens because it cannot tell the difference between a real threat and a supposed one. 
It reacts to the image of threat that the disk has been programmed to say is real. 
 
     Knowing this then, we can see that conflict created by this biological genetic program is 
no one’s fault – it is not a “personal moral shortcoming” – it’s not my fault or your fault – it’s 
the fault in the brain’s system, its malfunctioning primitive biological make up, that is not 
working correctly.  It can be called a systemic defect in that the human brain is defective, 
operating on an archaic program driven to survive that is unawarely causing conflict. It’s 
also like a collective virus for it affects the whole human race because we are born with this  
“fault” in our brains, a primitive defect that is corrupt, contaminated.  Being so, it is our 
responsibility to look at it, to pay attention to it as it arises in the moment and to not react 
out of it.  Then it has no place to go.  This survival mechanism thinks it’s doing the right 
thing.  It just doesn’t understand that it is misguided, that it’s not working to guarantee our 
survival any longer.  
 
     What it takes to rectify this maladaptive process is the innately competent mind of a 
young person with the right education to look anew at the old program that creates conflict 
by mistakenly trying to protect us from what seems to be a real threat to our survival when 
it is only a imagined one.  In this fresh awareness, free of intellectual suppositions, one can 
see what is, without prejudice or without trying to correct or solve it, for conflict is not a 
problem to be solved but a reality to be observed.  In this awareness, it can end.  This is 
called “proprioceptive learning (also Empirical observation*).” It is “nonaccumulated 
learning” as opposed to knowledge which is accumulative learning, the gathering and 
analysis of information to arrive at a certain intellectual conclusion.   Knowledge at this level 
has no place. 
 

Proprioceptive learning is the state of noncumulative observation that sees the 
conditioned thinking as it is without judgment or trying to change it and in that 



moment of observation realizes the danger of it and does not act on it thus 
freeing the mind from it’s habitual conditioned divisive state of reaction. 

 
     Proprioceptive learning is an innate capacity for psychological self-correction.  This 
faculty is self-operating in that it sees that which is unhealthy in the thinking process 
and in the moment of intelligent awareness in nullifies the effect of the conditioned 
thinking thus making it ineffective.  One doesn’t need to do anything, for 
proprioceptive learning is self-corrective in and of itself.  But in order for 
proprioceptive learning to come into effect, the education of the young person has to 
address the nature and structure of conditioned thinking that is preventing this 
capacity from performing its innate capacity.  
 
     As Quantum Physicist Dr. David Bohm** states, “We could say that practically all the 
problems of the human race are due to the fact that thought is not proprioceptive. 
Thought is constantly creating problems and then trying to solve them.  But as it tries to 
solve them, it gets worse because it doesn’t notice that it’s creating them, and the more it 
thinks, the more problems it creates – because it’s not proprioceptive of what it’s doing.” 
 
   “One gives close attention to all that is happening in conjunction with the actual 
activity of thought, which is the underlying source of the general disorder. One does this 
without choice, without criticism, without acceptance or rejection of what is going on. 
And all of this takes place along with reflections on the meaning of what one is learning 
about the activity of thought.” 
 
*The Three Brains – With Dr.David Bohm  
 
“Let's see if I can propose something. First of all there has been the theory of the three 
brains: the reptilian, the mammalian and the new brain –the neocortex. Now the cortex 
appeared rather suddenly. The reptilian and mammalian brains came into equilibrium 
with their surroundings and were more or less suited to them. Then suddenly the cortex 
appeared. The mammalian brain with its emotional response responded to the 
environment and it worked, statistically. But now it's surrounded by the new brain. It's a 
different environment and it doesn't work because of simple reasons. The new brain can 
produce images, which are very convincing to the old brain. The old brain does not 
actually see these objects but the whole body still responds in a way, which corresponds 
to the object. The old brain knows how to get correspondingly stirred up in response to a 
lion and it says, "run". Or something nice appears and it says, "Go there". The new brain, 
however, can produce images, which means not just pictures but stirring up the whole 
system as if there were that thing present. The old brain doesn't look out to see whether 
it's there or not. It can't. It just gets stirred up. So therefore it can say those images are 
irresistible. Either it says I want them or they frighten me or they make me enraged or 
whatever. However, the new brain is functioning in the environment of the old brain. 
Namely, all the neurochemicals and so on come from there. All the desire and all the 
energy to do something come from there.  
     “The new brain has no reason to do anything by itself. Therefore, when it gets all 
stirred up, it's confused and it doesn't work right. It's not integrated. When these 
neurochemicals are too strong, they confuse the new brain. Let's take an elementary case. 



Suppose a certain thing disturbs or frightens you. Your mother comes along and says 
don't worry about it; she lulls you into a sense of security. What happens is that that 
thought liberates just as simply as a nice situation would; it liberates what are called 
endorphins which coat the nerves that produce pain or fear, which then produce an effect 
rather like morphine - they're named after morphine. Then when the situation suddenly 
changes or you think differently, the endorphins are removed. Eventually you're hooked 
on them. Why? Because the old brain demands that you think again in such a way as to 
reproduce those endorphins; it demands this of the new brain. Therefore it demands false 
thoughts that will lull you into a nice sense of security (like being identified with a group). 
     “Now who is providing you with the false thoughts? The new brain. It is simply a 
machine that provides whatever thoughts will satisfy what's going on in the old brain. 
The old brain makes a demand. Let's say it needs food; food comes in, it stops. It needs a 
nice thought that says everything will be all right. When it comes in it says, "O.K. It 
doesn't bother me anymore." The new brain gets hooked; it gets habituated into 
providing the old brain with the thoughts that will lull it into a good feeling.  
     “The new brain has to do what the old brain wants, and then that's the way the system 
presently works. The desire, the energy, the intention fundamentally come from the spinal 
column. The new brain cannot see any reason to do anything. It's sort of an analytical 
function. 
     “The new brain cannot control the old brain. Functionally that's an illusion or delusion. 
But society and culture said, "Let the new brain control the old brain. Being virtuous 
consists of doing that." 
The old brain is dealing with survival, but then it also sent signals that the new brain 
picked up as suggesting that it could help with survival. Therefore, the new brain found 
out that it could help the old brain in the struggle for survival by all sorts of methods 
improving tools and whatnot.  
    “The challenge to humanity is this: How is humanity going to get these two brains to 
work together? Some new movement is needed which cannot start in either brain. It must 
start in another way. More creatively (proprioceptive learning – Empirical observation) 
  
** Empirical observation– being derived from or relating to direct observation rather 
than theory, speculation, dogma or ideals, i.e. looking at what is factually, actually 
without any interpretation or reference to any authority. 
 
***David Bohm was a Quantum Physicist who made significant contributions in the fields 
of Theoretical Physics, Philosophy and Neuropsychology. He was once a professor at 
Princeton University where he worked closely with Albert Einstein.  His books that reflect 
proprioceptive learning are Thought as a System, On Dialogue and Changing 
Consciousness. 
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A Special Note on Teaching this Curriculum 

 
The 3Es: 

Experiencing Conditioning Is the Best Teacher 
 
     I use the acronym the “3Es” to demonstrate how we need to approach changing 
human behavior. The 3Es represent this learning process. This is what it means: 
 
1. The first E is Explanation: It’s what I am doing right now. I am using thought to 
describe the learning process. If we both speak the same language and have had a 
similar background, then what is being explained will probably make sense. The intent 
of this is to create a common definition of what is meant by the “learning process.” One 
can call this stage “foresight.” 
 
2. The Second E is Example: It’s the next step in learning. This is when one remembers 
something from his or her past that corresponds to the Explanation. In this way one 
“personalizes” the explanation in that one now thinks, “Oh, I know what he is 
describing, because I remember when this happened to me.” For example, if I was 
explaining that the cause of bullying is conditioned thinking, one might see the truth of 
this in a past occurrence. “I remember that my teacher explained that Joe the bully 
picked on me because he was always picked on by his brother.” This stage can be 
called “hindsight.” 
 
3. The third E is Experiencing: This is the stage that is not of thought. Thought is used 
to explain it, as I am doing here, but it’s not thought that is experiencing. The actual 
awareness of the fact of conditioning as it is happening in the moment is experiencing. 
This stage can be called “insight.” And it’s this stage that I call “proprioceptive learning” 
as I just explained in the last part of the Introduction. 
 
     When we are experiencing how we’ve been conditioned — in the moment — insight 
is being enhanced. This insight helps us see our conditioned reaction as it happens. In 
this moment of insight, our conditioned brain does not operate as it has in the past. In 
this moment, when we see how our brain has conditioned us — reaction can cease, 
because we are, in the moment seeing. This is an “aha” moment — when you suddenly 
realize how what you’ve said or done may have triggered a reaction. 
 
     This stage is the most important for it is the stage of awareness that can free the 
conditioned thinking by the observation of it alone. As Dr. Bohm said in the quote at 
the end of the end of the Introduction,” ... all of this takes place along with reflections on 
the meaning of what one is learning about the activity of thought.” But the important 
difference about thinking abstractly about conditioning and understanding it, as Dr. 
Bohm has pointed out, is that the Explanations and the Examples come directly from 
the observation of conditioned thinking, therefore they are not an abstract theory or 
an intangible conclusion but rather enhanced awareness or insight. 
 
     This is what this curriculum is primarily trying to do – to create an “aha” moment 



that comes directly from the observation of conditioned thinking. This is the 
proprioceptive learning that will bring forth real understanding and in that 
understanding there is the possibility of being free of the conditioned thinking that has 
caused so much misery for so long. 
 
     I must mention again, just to be as clear as possible, this has nothing to do with thinking 
at this level for it is thinking that is being observed that is creating conflict. Thinking has its 
place in describing what is being seen but it’s not the answer or the solution to the problem 
of human conflict. That’s the conventional method we think that will answer all our 
problems. In technology and science this type of thinking is appropriate but in 
understanding human behavior and freeing us from psychological suffering, it has no place. 
 
                                                                                               – Dr. Terrence Webster-Doyle 
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