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  Lesson 1 
The Beginner’s Eye 

 
 
 

Breakdown of  Lesson #1: 
 Mental strength comes from being more aware. 
 The world is not ordinary. 
 Everyone has a beginner’s eye. 
 
Mat erials Needed: 

A. Chalk and chalkboard, or large paper pad with felt pen. 
 
B. Enough blindfolds for every two students (scarves, masks are okay). 

As long as students cannot see through the blindfold, whatever you 
use is fine. 

 
C. KEEP ALL OF THE FOLLOWING HIDDEN FROM STUDENTS 

UNTIL ACTIVITY TIME:  A table, or a course with markers, 
consisting of stops or areas — where set out, in a series, are:  
Station #1:  sandpaper;  Station #2: something furry;  Station #3:  
a piece of silk;  Station #4, a plastic bag; including such other station 
items as feathers, suede, a stone, a piece of metal, flower petals — use 
your imagination.  The one essential item at the end of the course is a 
large bowl of water (with towel or paper towels). 

 
D. Copies of Activities 1A, WhatÕs New?, and 1B,Ways of Thinking,  
  for every student.   
 
E. Start a Chart:  Ways of  Thinking 
 

Introduction 
 
1. Welcome to this new curriculum.  Because we want you to get the most 

out of it, we cannot stress enough how important it is for you to read 
through each lesson BEFORE class so that you can be fully prepared for 
what is to come.  Thank you!  And we wish you a wonderful journey. 

 
2. Welcome students to class by greeting them and asking each student to 

introduce her/himself by name and announce his/her primary hope for what this 
curriculum will teach.  Encourage all responses, and accept each answer with 
interest as you write them on the blackboard, noting how each response is 
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different from the one(s) before.  Treat each one with the respect you would give 
to any honored friend.  Begin by saying: 
 
This curriculum “War — What Is It Good For?” is designed to help us look 
at the world in a new way.  For millions of years, we humans have been 
fighting each other.  You and I are going to find out why.  When we 
understand why, we will make an exciting discovery — that you and I 
have the power to put an end to conflict and an end to war!  We will 
become super sleuths, super investigators – in search of the truth!     
 

2. The main questions we seek to answer in this curriculum are:   
 

What causes war?  
What prevents peace? 

 
3. Our job in this class is to act like the famous detective,  Sherlock Holmes, 

and do our best to deduce why, after centuries of existence, human beings 
can grow food, build skyscrapers, find cures for diseases, and send 
spaceships to the moon, but still find it difficult to live in harmony with 
our fellow human beings.  

 
4. Sherlock Holmes, known for his “brilliant deductions,” does it this way.  

He begins with a fact or idea that is already known and accepted.  Then 
he uses that fact or idea to find out something new.  He starts with a 
thought that is general, and then “deduces” a new piece of information 
that is speci f i c. 

 
 
     EXAM PLE 
  
 General Concept:   
 We have had war in this world ever since we’ve had  
 human beings. 
 
 Speci f i c Deduction: 
  Therefore, can we deduce that human beings  
  must be responsible for war? 
 

    
❏ What’s the general concept?  
 
❏ What’s the specific thought deduced from this concept? 
 
❏ When we deduce, do we know yet if what we have deduced 
 is absolutely true?  Is there proof? 

 
5. Some things we know for sure; i.e., the world is round.  We didn’t 
 always know this, but we know it now.   
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Some things we do not know for sure.  We cannot declare something to be 
true when we do not know for certain that it is.  So, we deduce.   

 We assume.  We guess.  We think about.  We look for an answer.   
 

When we deduce, we are in search of the truth. 
 
6. This curriculum is about searching for answers.  When your mind is open 

to searching, it gets stronger.  Keep your mind open like a newly plowed 
field.  If your field is fertile, the seeds will grow. 

 
7. If it is true, that human beings create war, perhaps the best way to 
 begin our search for the truth is to ask: 
 

What are human beings doing that creates war? 
What are human beings doing that prevents peace? 

 
8. We can even get more specific and ask ourselves: 
 

What am I  doing in my l i fe that creates war? 
What am I  doing in my l i fe that prevents peace?    

 
9. In this curriculum, we will search for answers to these two questions. 
 We begin by looking at the two main parts of human beings that create 

either war or peace:  our bodies and our minds.   
 
10. Some of us humans spend a lot of time working on strengthening 
 our bodies.  It is important to have a strong, healthy body.   
 

❏ What are some of the things we do to strengthen our bodies? 
Use the following as suggestions, if you wish: 
 

  Aerobics   Walking 
  Dance lessons   Running 
  Martial arts   Stair climbing 
  Weight lifting   Swimming 
  Sports    Skiing 
 
❏ What are some of the things we do to strengthen our minds? 

Use the following as suggestions, or make up some of your own: 
 

Read    Discuss things 
 
Go to school   Study 
 

  Encourage all responses, such as:  read, think, listen 
  to othersÕ perspectives.   
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Mental Strength Comes From Being More Aware 
 
1. A balanced human being has a strong mind as well as a strong body. 
 

❏ What is a strong mind?   
Ask students to define this.  Encourage and acknowledge all responses.   

 
  A mind that can think clearly. 
 
  A mind that can make decisions. 
 
  A mind that sorts through information. 
 
  A mind that listens and learns. 

 
❏ Who do you know, or know about, who has a strong mind? 
 Allow students to name some people. 
 
❏ Why did you choose this person?  How can you tell he/she 
 has a strong mind? 
 

  My father always says exactly what he thinks. 
 
  Martin Luther King, Jr. helped the cause of peace,risking his life. 
 
  A fire fighter entered a burning building to save my sister. 
 
  My mother has a hard job, but she does it really well. 
 
  A man called a policeman some pretty awful names, 
   and the policeman didnÕt hit him. 
 
2. When we develop a strong mind along with a strong body, our 
 strength increases.   
 

❏ Do you think a strong mind has to do with how well 
 you do math, or how easily you grasp astrophysics?   
 
❏ Do you think a strong mind is one that is AWARE of its 

surroundings and open to learning new things?   
 

3. Being aware comes from paying attention to the world around us,  
 listening to feelings inside of us, and to those feelings of others.   
 
 ❏ Does it take practice to throw a terrific football pass?   
 
 ❏ Do you think it takes practice to listen to feelings and 
  be aware of them?   
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The World Is Not Ordinary 
 
1. Every day our life consists of two main activities:   
  We speak words. 
  We take actions.   
 
2. We are so accustomed to what we say and do, that often we are not aware 

of the effect our words and deeds can have.    
 
3. When we become more aware, we begin to see the world in new ways.   

The following activity is designed to help us do this. 
 

Activi ty: BeginnerÕs Touch.  This activity demonstrates how we, as  
creatures of habit, sometimes forget that ÒordinaryÓ things arenÕt 
ordinary at all.  It should be done as fun, with enthusiasm, and  
students must be assured that there is no danger.   

 
✓ Divide students into pairs.  Bring out the blindfolds, 

and 
 give one to each pair. 
 
✓ Ask pair to decide quickly who will be the Leader and  
 who will be the Follower.  Ask the Followers to put on 

the blindfold. 
 

✓ Announce that the Leaders will lead their Followers 
 through a pre-planned course. 
 
✓ Tell Followers they will touch and feel whatever their 

Leaders guide them to.  Stress that there is nothing 
dangerous (weird perhaps, but not dangerous).  Stress 
that they can speak, but they must not say anything 
that gives anything away to those behind them. 

 
✓ NOW, let unblindfolded students see the course, or table, you 

have prepared for this activity, that you have kept hidden 
until now.  Conduct students through this course quickly so 
there is time only for them to experience, not think or act.   

 
✓ Line the pairs up.  Start the first pair at the first marker.  

Then have the pairs follow, in order.  Allow students to 
experience each station and then move on, quickly.  The 
bowl of water should be last. 

 
✓ Pay special attention to how students respond when 

putting their hands in the water.  Are they surprised? 
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✓ After all the pairs have gone through the course, ask 
 all the Followers to go through the course again  
 WITHOUT blindfolds.   
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Discussion:  When all the Followers have gone through the course a second  
   time, invite students to sit.  Ask: 
 

1. While wearing your blindfold, what was your reaction when 
you first touched the water? 

 
2. Why were you surprised?  What was it about the water that  
 made you respond differently?  The water was new; you had  
 no expectation. 
 
3. When you touched the water without your blindfold, did you 
 react in the same way?  Why?  You knew what to expect. 
 
4. Which experience was more exciting?  Why, do you think? 
 
5. Do you think that experiences are more exciting when you 

donÕt know what to expect? 
 
6. Are you sometimes frightened when you don’t know what 
 to expect? 
 
7. How often do you look at life around you without expecting 

anything? 
 
  Walking to school gets boring Ñ  the same route every day. 
 
  WeÕll probably argue at the dinner table.  We always do. 
 
  My summer vacation days are always the same. 
     
8. When was the last time you looked at something that’s around 

every day, and were surprised by it? 
 
9. Do you think we sometimes react to people, places and things 

around us in a way that makes them old, familiar, dull? 
 

10. Why do you think it might be important to look closely 
 at people, places and things around you, with no expectation, 
 as if they were brand new? 

 
 Assignment  1: 
 WhatÕs New?  

Pass out copies of Exercise 1A, ÒWhatÕs New?Ó to all students.  Read 
instructions out loud.  Tell students you are going to do the exercise too.  
We encourage teachers to do exercises with students. 
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Everyone Has a Beginner’s Eye 
 

1. We are here to develop our understanding of what creates war, and 
what prevents peace.  To develop a new understanding, it’s helpful 
to look at the world with a “beginner’s eye.”   

 
❏ What do you think it means to have a “beginner’s eye”? 

Write short responses on blackboard.  Guessing is all right.   
 
❏ Would you agree that it’s looking at people, places and things 
 in a different way than you have before? 
 
❏ What are some of the ways you have seen the world 

through a “beginner’s eye”?  Explore this.  Give students hints 
if they need them:  

  How did you feel when you first saw a plane take off? 
  When you first saw a sunset? 
  When you did a science experiment that worked? 
  When you received a gift you didnÕt expect? 
  When you were so happy, you cried? 
 
❏ Do you think some people do NOT have a “beginner’s 

eye”?  
 
❏ Do you think we all have a “beginner’s eye” but don’t use 
 it often?  
 
❏ What are the advantages to seeing the world with a 

“beginner’s eye”?  Encourage responses.  Give hints, if 
necessary: 

  There is always something new to learn. 
  You are never bored. 
  Every moment becomes a new opportunity.  
  We see things more clearly. 
  We develop new levels of understanding. 
 
❏ How does a person with a “beginner’s eye” see differently 

from other people?  Encourage responses.  There are no ÒrightÓ 
or ÒwrongÓ answers.   

 
❏ What do you think having a “beginner's eye” can do for you? 
 At home?  In school?  On the street?  Encourage any and all 

responses.   
 

 
  



 

   9 

2. Here is an equation to look at with your beginner’s eye: 
 

Write on the blackboard:   
1 + 1 = 3   

 
❏ Is this correct?  Encourage responses. 
 What is the "correct" answer?   2? 
 
❏ Is it true that when a man and woman decide to have a  
 child, 1 + 1 = 3?   
 
❏ Is it therefore possible that 1 + 1 can equal 3? 
 
 

3. Here is a chance to use your Sherlock Holmes minds.   
 
❏ When I wrote 1 + 1 = 3 on the blackboard, were you  
 absolutely positive this equation was not correct? 
 
❏ Why did you believe that it was wrong?   
 
❏ Were you going by what you’ve always believed about 1+1? 
 
❏ Do you think you observed all possible clues to help you 

make a brilliant deduction?   
 
❏ Did your thinking change once I gave you the example of 

two people having a child?  How did it change? 
 
❏ Were you presented with a new way of looking at this 

equation? 
 

 
4. This new information does not make 1+1=2 not true.  It merely 

expands your thinking about what can happen when you put one 
and one together! 

 
 

To understand this new concept of 1+1=3,  
all  you have to do is look  at i t  

IN  A DIFFERENT WA Y THAN YOU LOOKED BEFORE. 
 

 
 
5. When you have a “beginner’s mind,” you are continually looking at 

yourself, your thoughts, your actions in a different way than you 
looked at them before.  This can be very exciting! 
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We sometimes think  of  a beginner  

as someone wi thout information, someone who doesn’t know.   
But wi th a beginnerÕs mind, we can look at the world as i f  i t were new,  

and see things other people donÕt see. 
 
 

6. To understand what causes war and what prevents peace, we need 
to look at the world with a “beginner’s mind.”   

 
   
Start a Chart:    Pass out copies of Exercise 1B, which has the first entry already filled 

in.   Let’s Start a Chart that we will keep throughout this 
course, called ÒWays Of Think ing.Ó   We’ll make an entry on 
this chart every time we find a new way of looking at the 
world around us.   

 
    Old Way    New Way 
 

1 + 1 = 2 1 + 1 sometimes equals 3. 
 

Keep a large, visible chart in class so that additions can be made 
any time a student has discovered a new way of thinking.   
 

 
Summary of Lesson 1: 
 

1. Our focus in this curriculum is to understand what causes war, and 
 what prevents peace. 
 
2. We will strengthen our minds, which is just as important as 
 strengthening our bodies. 
 
3. To understand a new concept, it is often important to look at things 

in a different way than we have before. 
 
4. Ordinary things are not always as “ordinary” as they appear. 
 
5. When we use our “beginner’s eye,” we see the world in new 
 and different ways. 
 
6. We are learning to think the way Sherlock Holmes did — and to 
 inspect, reason, figure out, deduce specific information by observing 

general information we already know. 
 
7. Every day we speak words and we take actions.   
 
8. We often are not aware of the power behind our words and 
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 actions and how they affect peace in our lives. 
 
9. Every day there is a world full of new ideas and objects for us to 

see.  We can use our beginner’s minds to see them! 
 
10. A beginner’s mind is something we want to have all our life! 
 It helps us see concepts and solutions many others do not see, 
 and makes our mind more powerful. 
 
 
Preview Of New Findings 
 
 In our next lesson, we use our detective minds to explore: 
 
  ✰ What is conflict? 
  ✰ We humans are more than we think! 
 
 Don’t forget your assignment:  WhatÕs New? 
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  Lesson 2 

Discovering the Wise Master 
 
 
 
Breakdown of  Lesson 2: 
 We are more than we think we are. 
 When we don’t trust ourselves, we create conflict. 
 What is conflict? 
 
Mat erials Needed: 
 
 A. Chalk and chalkboard, or large paper pad with felt pen. 
 
 B. A hidden mirror, either large floor size, or hand-mirror, large  
  enough for a person to see his or her face.  This mirror MUST  
  be hidden so that only ONE STUDENT AT A TIME sees it at  
  the designated time. 
 
 C. Copies of Exercises 2B, What Is Conflict?; 2C, The Conflict Around Me;  
  and 2D, We Create Conflict! for every student.  
 
 D. Start a Chart:  The Things I DonÕt Trust About Myself. 
 
 
 Review:   Welcome students to class.  Conduct a small, quick review. Ask:  
 
  ☛ What two activities do we engage in every day that affect 
   whether we have war or peace in our lives? 
 
  ☛ What does it mean to have a “beginner’s eye”? 
 
  ☛ Is it good to be a beginner?  Why do you think so? 
 
  ☛ What does it mean to have a strong mind? 
 
  ☛ How do we figure out what’s best?  What part of our bodies 
   must we use to determine the best way? 

 
 Presentation of  Assignment 1:   
 ÒWhatÕs New?Ó   
  Ask for volunteers to go first.  If there are none, ask students, one 
  by one, to stand and read their discoveries; or YOU can go first.  After   
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  each student reads, encourage students to applaud this new discovery.   
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After all are read, ask: 
 

1. Were some people’s discoveries similar to other people’s 
 discoveries?  Which ones? 
 
2. Were some of our discoveries very different from others? 
 How were they different? 
 
3. Did this assignment cause you to look at the world around 
 you in a new way? 
 
4. Can you see any benefits from seeing the world in a new 

way? 
 
5. Do you think looking at the world in a new way could help 
 prevent war?  In what way? 
 

 
We Are More Than We Think We Are 
 
 Activi ty: The Wi se Master 
    

✓ Announce that today you have a special treat for the 
students.  You are going to introduce them, one by one, to a 
great Wise Master. 

 
✓ Ask the students to form a neat and orderly line. 
 
✓ Have a wall mirror hidden behind a curtain or door, or 

place a hand-mirror, face down, on a table behind a curtain 
or door.  Choose a mirror that cannot be recognized as a 
mirror from the back.  This will heighten the surprise, which 
is an important element. 

 
✓ Send one student at a time to either look at the wall that has 

something on it, or lift up the object that is face-down on the 
table.  Ask students to look at the Master for about 30 
seconds.  Then ask them to not make any noise, to please 
keep the secret.  Tell them you will ring a bell, or make some 
sound, when it’s time for them to come out. 

 
✓ Ask students who return to not reveal anything about their  

meeting with the Wise Master.  When they return, ask them 
to please sit quietly until everyone has had a turn.  If they 
come out giggling or embarrassed, encourage them to 
remain quiet — to keep the secret. 
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Discussion: After each student has been to see the Wise Master, and 

once they are all seated, ask: 
 

❏ What did you think of the Wise Master? 
 
❏ Do you feel like a Wise Master?  Why? 
 
❏ Why would any person in this room be more of a Wise 

Master than you are? 
 
❏ Why do you think it’s possible that you ARE a Wise Master? 
 
❏ Do any of you find it difficult to respect yourself as worthy 

of being a Wise Master?  Why? 
 
❏ Do you find it difficult to respect others as worthy of being 
 Wise Masters?  Why? 
 
❏ Do you think it may be difficult to show respect toward 

others without respect for yourself?  Why do you think so? 
 
 
 1. A Wise Master is someone who: 
   Is aware 
   Thinks for him- or herself 
   Can handle conflict in a positive way 
 
  ❏ Do these qualities describe YOU? 
 
  ❏ Are you looking at yourself with a beginner’s eye? 
 
  ❏ If these qualties do NOT describe you, do you think that 
   they COULD describe you? 
 

2. A Wise Master understands that we all make mistakes, and that 
 life is an opportunity to learn and grow from our experiences. 
 

❏ Do these qualities describe YOU? 
 
❏ Do you think these qualities describe all of us, at one time 
 or another? 
 
❏ Do you think that someone else can be a Wise Master FOR 

you?  Would that work? 
 

3. In order to understand conflict for ourselves, we need to be our 
own Wise Master.  Doing the following activity will help us begin 
to prepare. 
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Story:  Read aloud “The Test Of The Wild Horse,” Exercise 2A.  (This 
  story also appears in The Eye Of The Hurricane, by Dr. Terrence 
  Webster-Doyle, p. 29.  Show illustration, if you have the book.) 
 
Explore The Story: 
 
 1. How did the first student get to the other side?   
 
 2. How did the second student get to the other side? 
 
 3. What did the third student do that was different?   
 
 4. Did she copy what the students before her had done? 
 
 5. Did she think for herself?   
 
 6. What was the source of the first two students’ power? 
 
 7. What was the source of the third student’s power? 
 
 8. Did the third student call upon her own personal resources 
  to get to the other side? 
 
 9. Did she trust in her own abilities? 
 
 10. Did she act like a Wise Master? 
 
   
When We Don’t Trust Ourselves, We Create Conflict 
 
 
Start a Chart: The Things I  DonÕt Trust About My self  (Exercise 2B) 

Let’s put together a chart listing one quality each that  
we don’t like about ourselves.  Ask students to raise hands or 
shout out one quality at a time that you can write on the board or 
chart.  Then go down the list and ask: 

  
  1. Say this in a joking manner:   
   Look at this list of terrible qualities!  Aren’t we awful? 
 
  2. Does it make you feel good or bad to see this quality about 
   yourself? 
 
  3. By not trusting yourself, do you feel inferior? 

 
  4. What or who has made you feel inferior?  Someone you 
   know?  You? 
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 5. When you do not trust in yourself, do you create conflict 
   in your mind? 
 
  6. What is the conflict you feel? 
 
  7. How does not trusting or honoring yourself create conflict  
   in you? 
   
  8. Is the conflict between accepting who you are and trying to 
   be someone you are not? 
 
 
What Is Conflict? 
 
 1. Conflict is a human feeling.  It’s not bad, but it doesn’t help us 
  be our best self.  When we are in conflict, we cannot focus our 
  total attention on who we are and where we are.  Pass out copies 
  of Exercise 2C, What Is Conflict?, to all students. 
 
 2. Conflict is being in two places at the same time: 
 
   I’m here talking to you, but I’m upset about an argument  
   I had with my father yesterday. 
 
   You’re telling me good news, but I’m worried about 
   how well I did on my math exam. 
 
 3. Inner conflict is a division in your brain:   
 
   I’m bad, but I want to be good. 
   I want to please my parents, but I want to do what I want.  
  

4. When I try to get rid of what I think is the “bad” part of me, I 
create more conflict, because that “bad” part of me is me!  I can’t 
get rid of it! 

 
   I wonÕt think these bad things! 
   I wonÕt have a strong desire to hurt that bully! 
   I wonÕt yell at my brother, because my parents  

will get angry! 
 

 
Activi ty:   The Conf l i ct Around Me.   The purpose of this activity is to help 

students begin to identify conflict in others and verbalize what it means to 
be in conflict. 

 
✓ Pass out copies of Exercise 2C, The Conflict Around Me, to all students.   
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✓ Read through each item and ask students to fill in the blanks.  There are 
no ÒrightÓ or ÒwrongÓ answers.  The only answer anyone can give is an 
honest one.   

 
✓ Give students 10 minutes to fill these in.  When you call time, ask each 

student to select one of the conflicts and go around the room so that each 
student contributes one conflict situation.  Then ask: 

 
1. What are some signs you’ve seen that tell you this person 
 is in conflict? 
 
2. Are there physical signs?  Mental signs?  Can you tell  from 

the words they speak?  The actions they take? 
 
3. What does conflict sound like? 
 
4. What does conflict feel like? 
 
5. Do you think that the people involved in this conflict have 

been acting in their best possible way? 
 
6. Have they apparently been in two places at the same time? 
 
7. When you are in the middle of a conflict, how do you  
 usually respond? 
 

 
Inner Conflict Can Lead to Outer Conflict 

 
 1. If I judge myself to be bad, do you think: 
 

❏ I will not judge others? 
 
❏ I will judge others to be good? 
 
❏ I will judge others to be bad? 
 
 

 2. When we judge ourselves to be bad, there is a good chance 
  we will judge others in the same way.  Inner conflict leads to  
  outer conflict.   
 
  ❏ When we are faced with any situation that looks   
   dangerous, what is our immediate response?   
 

❏ When we immediately want to escape, can we always do 
so? 
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  ❏ When we cannot escape, what do we do? 
 
   Encourage all responses; there are no wrong answers, only 
   honest answers from real-life experiences: 
 
    We look for any way out we can find. 
 
    We want to be winners, and we look for a way to win. 
 
    We lie. 
 
    We refuse to accept responsibility. 
 
    We blame others. 
 
 3. When we blame others in order to “save” ourselves, we create 
  conflict.   
 

❏ Does saving ourselves generally mean also 
 saving others? 
 
❏ Does saving ourselves generally mean blaming 
 others? 
  
❏ Does blaming others create conflict in our mind? 
 
❏ Does blaming others create conflict between 
 ourselves and anyone we blame? 
 
❏ How do you feel when someone blames you for 
 something you do not feel responsible for? 
 
❏ Have you stopped to think WHY someone might 
 be blaming you?  
 
❏ What advantages do you think there are in 

examining WHY someone might be blaming you? 
 

 4. There are four ways that we blame others.  All of them create 
  conflict:     
 

❏ Scapegoating 
 
❏ Prejudice 
 
❏ Stereotyping 
 
❏ Projecting 
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Let’s take a look at them! 
 

Scapegoating.  Our brain thinks that something outside itself 
is the cause of its problems.  It blames others for its own suffering.   
 
 “You (person, country, religion, group) are the reason I  
 feel this way.”  We use that person or thing as a “scapegoat.” 
 
Prejudice.  Many of us are conditioned to believe that some people 
are better than others and some people are worse.  We pre-judge 
people because we have an image “stuck” in our brain, and 
through that prejudiced image, we look at the world.   
 
 “You (color of skin) people are bad.” 
 
Stereotyping.  This is conditioned thinking that labels and 
categorizes people.  The brain gathers information about one 
person, then bases its judgment of others in the same group by this 
one.   
 
 “You (group of people) are all stupid.” 
 
Projecting.  Just as a movie is projected onto a movie screen, this 
form of thinking projects what we have said or done onto someone 
else.  Often it’s something we don’t like in ourselves that we want 
to get rid of.  Our brain accuses others to hide our own feelings of 
guilt.   
 
 “You (person, country, religion, group) are people who 
 hate others who are different from you.  Therefore, you 
 are the enemy!” 
 

5. These thought patterns have been lodged in our brains for years.   
 This knowledge is so much a part of us that we often cannot 

separate ourselves from it.   
 
6. We forget that there are at least two sides to any conflict, and that 

we are often one-half of it.  We put the blame on “him,” “her” or 
“them,” instead of looking at what part WE played in the situation.  
When we do this, we create conflict. 

 
❏ Can you see how blaming someone else creates conflict? 
 
❏ Do you think you have created conflict by blaming someone 

for something? 
 
❏ Can you see how blaming someone could start a war?  
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Assignment #2:  
 We Create Conf l i ct! 
  Pass out copies to all students of Exercise 2D, We Create Conflict! 
  Read instructions out loud.   
 
Summary of  Lesson #2: 
 

1. Each of us can be a Wise Master.  We are more than we think we 
are. 

 
2. A Wise Master is someone who is aware, who can think for 
 her- or himself and can handle conflict in a positive way. 
 
3. We all make mistakes, and we all have room for improvement. 
 When we make mistakes we have an opportunity to look at what 
 we have done and learn from it. 
 
4. Each of us has inner power that we do not always use; when we  
 do, we are the Wise Master. 
 
5. We all have many things we don’t trust ourselves about, and 
 every time we feel this lack of trust, we create conflict in our 

minds. 
 
6. Conflict is a human feeling that is not bad, but does not help us 
 be our best self. 
 
7. Inner conflict is a division in our brain between where we are now 
 and something that happened in the past, or something we fear 
 might happen in the future. 
 
8. When we try to eliminate what we consider our “bad” 

characteristics, we create more conflict!   
 
9. Inner conflict leads to outer conflict.  Feeling inner conflict, we  
 project, stereotype, show prejudice, blame others by scapegoating. 
 
10. There are two sides to every conflict.  It is helpful to become aware 
 of what part WE play in a conflict situation. 

 
 
 Preview Of New Findings 
 
  In our next lesson, we use our detective minds to explore: 
 
  ✰ How are we similar to early human cave creatures? 
  ✰ Why do human earthling creatures like to fight? 
 
  Don’t forget your assignment:  We Create Conf l i ct! 
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  Lesson 3 
Our Old Brain:  It Fights for Survival! 

 
 
 
Breakdown of  Lesson 3: 
 The instinct we all have in common. 
 Are we like our early human creature ancestors? 
 The things we do to survive. 
 
 
Mat erials Needed: 
 A. Chalk and chalkboard or large paper pad with felt pen. 
 
 B. Copy of book, Tug Of War, by Terrence Webster-Doyle. 
 
 C. A hat or bowl filled with slips of paper, on each of which is written 
  a situation that threatens survival.  (See Exercise 3A, ÒI Want 
  To Survive!Ó for suggestions, or create your own!) 
 
 D. Copies for each student of Exercises 3A, I Want To Survive!  
  (add your own entries, if you like), and 3B, My Survival Techniques!   
 
 E.   Start a Chart:  Competition — Does It Help or Hinder? (Exercise 3C) 
 

 
 Review:   Welcome students to class.  Ask: 
 
  ☛ Name a Wise Master you know! 
 
  ☛ What is a Wise Master capable of doing? 
 
  ☛ What is inner conflict? 
 
  ☛ How does inner conflict affect outer conflict? 
 
  ☛ What’s the most important thing to remember when 
   we are involved in a conflict situation?   
 
 

THOUGHT FOR THE DAY: 
We are what we think . 

What we thin k  creates the worl d. 
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 Presentation of  Assignment 2: 
 We Create Conf l i ct!  
  Ask for volunteers. Then, ask each student to read his/her assignment. 

Write any Ònew ways of thinkingÓ on the board, and add them to the 
Chart (Exercise 1B).  Encourage applause and congratulations to each 
student as new thinking is presented.  After all have read, ask: 
 

   1. What can you deduce about scapegoating that you 
    never thought of before? 
 
   2. Do you believe prejudice is something people  
    learn or something they are born with? 
 
   3. What do you see are the dangers of stereotyping 
    someone?  What kind of conflict does it cause? 
 

4. What is one reason you think you might project 
something you believe onto someone else without 
really knowing what that other person believes?   

 
   5. Do you think these four causes of conflict could 
    cause a situation to escalate into a war?  How? 
 
 
The Instinct We All Have in Common 
 

1. We humans spend a lot of time looking at how other people 
 are different from us.  But there are many ways we are the same.   
 
2. No matter who we are, and no matter what information is stored in 

our brains, the things we say and do are based on a basic human 
instinct we all have in common.  What do you think it is?   

 
❏ When you are hungry, what do you want?  Food. 
 
❏ When you are thirsty, what do you want?  Water. 
 
❏ Why do you want food and water?  IÕm hungry.  IÕm thirsty. 
 
❏ Why do you want to feed that hunger and thirst?   
 To stay alive.  To survive. 
 

3. When we are in conflict — within ourselves or with another 
person, when we compete in sports, when one gang fights another 
gang, when our country goes to war with another country — all we 
want to do is:  Win!  Stay alive!  Survive!   
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4. The basic human instinct we all share as human beings is:  to 
survive!  This is a good instinct!  But there is more to life than 
surviving!  

 
5. Each of us has an old, primitive brain, perhaps passed down to us 

from the very beginning of human beings  — the same brain that 
developed in cave creatures long ago.  This old brain doesn’t ask 
questions.  It wants food when your body is hungry, water when 
your body is thirsty, and safety when your body feels it is in 
trouble.  It helps you survive, but it has no idea how to help you 
relate to other people! 

 
Your old brain is a survivor. 

I tÕs not a peacemaker! 
 
Discussion: Let’s say that a bully is coming toward you.  You feel afraid and 

don’t know how to handle this situation.  You believe that all you 
can do is run away or try to stand up to the bully by fighting.  You 
feel your heart beating fast and your palms sweating.  You want to 
run or fight, but you are too afraid to move. You are afraid of being 
hurt, so you want to survive by running or fighting.   

 
This is the primitive brain — the old brain — operating.  What it 
doesn’t show you is how you can get out of the potential conflict 
without fighting or running! 

 
1. Have you ever felt like this?  How did it feel?   
 
2. Do you think this kind of “fight or flight” reaction helps 

resolve the conflict successfully?  Why do you think so? 
 
3. Can this kind of reaction create global conflict between 

nations?  How? 
 
4. Do you think there might be a way of getting out of this 

kind of potential conflict without fighting, and without 
running away?   

 
5. Do you think, if we keep up our Sherlock Holmes sleuthing, 

we’ll find the answer? 
 
Story:  I am going to read a story called “The Saber-Toothed Tiger’s 

Revenge.”  It takes place millions of years ago, when Planet Earth 
had little more than animals, earth and sky.  Human creatures 
didn’t have much to protect them, and had to be alert constantly 
just to stay alive.  Every minute of every day was a battle for 
survival. As you read the story, (Tug of War, p. 4), bring it to life with 
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your interpretation, making it as real as possible for the students.  Show 
students the illustration.   
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Explore The Story:   After reading the story, ask: 
 

1. Is the atmosphere of this story one of war or peace?   
 
2. Were these creatures afraid?  What were they afraid of? 
 
3. Did the human creatures protect each other?     
 
4. How did they sense danger? 
 
5. How did they behave when on the attack? 
 
6. Did the human creatures rest much?  Why? 
 
7. Do you think they had “beginner’s eyes”?   
 
8.. Did they use their “beginner’s eyes” more than we do?  How? 
 

 
Are We Like Our Early Human Creature Ancestors? 
 

1. It’s hard to believe that modern humans were once the ape-like 
creatures in the story you just heard.   

 
2. It has taken millions of years for this evolution from those creatures 

to the creatures we are today.    
 
3. We are different, but let’s look at some of their ways that have 

stayed with us.  Write these on the board as you discuss them. 
 

We protect our fami l ies.   
  
 ❏ Did the cave beings protect their families? 
 
 ❏ Do we protect our families?   
 
 ❏ How do we protect our families? Encourage responses  

 from students, giving them hints if they need them: 
 
   ÒBe careful crossing the street.Ó 
 
   ÒWear a coat Ñ  itÕs cold outside.Ó 
 
   ÒDonÕt go out alone Ñ  itÕs not safe.Ó 
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We are terri torial.   
 

❏ Were the cave creatures territorial — protective of 
their land and property? 

 
❏ Are we territorial? 
 
❏ How are we territorial? Encourage responses from 

students, giving them hints along the way, if needed: 
 
  ÒTell him not to play with MY toys!Ó 
   

ÒThis is MY house.  You donÕt belong here.Ó 
   

ÒI always sit on this chair at dinner.  You get another.Ó 
 
We compete w i th other members of  our own species.   
 

❏ Did the cave creatures compete with members of their 
own species — for food, for territory? 

 
❏ Do we compete with members of our own species? 
 
❏ What are some examples of one person competing 
 with another? 
 
  ÒMY radio is better than YOUR radio.Ó 
   

ÒI could do that better than HE could any day!Ó 
   

ÒWE have more in our group than YOU do.Ó 
 
❏ Do you think it’s unusual for one person to compete 
 with another? 
   It happens in sports. 
   It happens in families. 
   It happens in school classrooms. 
   It happens between companies. 
   It happens between countries. 

 
Start a Chart:  Competi tion Ñ  Does I t Help Or H inder? 
(Exercise 3A) 

 
  Do you think there are good times to compete, and other times 
  that are not so good?  What are some examples of both?  Write the  

following titles on the board or on a large chart. Let students call entries. 
 
  Posi ti ve Competi tion  Negative Competi tion 
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2. Although hundreds of thousands of years have passed since the days of 
cave creatures, these three aspects of human behavior — protect our 
families, protect our land, and compete with members of our own species 
— have remained.  A familiar thread runs through these. 

 
 ❏ Why do you think we are protective of our families? 
  To keep them safe.   
 
 ❏ Why do you think we are so territorial about our belongings 
  and property?   To make sure nothing happens to them. 
 
 ❏ Why do you think we compete with each other?  To be best! 
 
 ❏ Do you see a common thread running through all of these? 
 
 ❏ Is it possible that they all have as their basic instinct:  survival? 
 
 
The Things We Do To Survive 
 
1. Think of something you did today, and there will be a good chance that 

you did it to win, to overcome, to survive. 
 
 ❏ Ask students to name something they did today.   
   Ate food.      
   Stopped at a red light.    
   Did my homework. 
   Did what my mother told me.   
   Ran away from a bully. 
   Took out the trash. 
 
 ❏ How did this help you survive? 
 
 ❏ Tell students what YOU did to survive today: 

Took vitamins. 
Locked the door before I left home. 
Put on my seat belt in the car. 
Wore a raincoat/warm coat/cool cotton clothing. 
Bought homeownerÕs insurance. 
Showed up to teach class. 

 
2. Much of our day-to-day activity is based on surviving:   

We go to school to learn, partly so that we can find work. 
We go to work so we can pay our bills. 
We clean our houses so they donÕt decay or fall apart. 
We buy clothes to protect us from heat, cold, being arrested. 
We sleep at night to get enough rest to keep us healthy. 
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3. Would you agree that our major instinct is to survive?   
 

4. If it’s true that our major instinct is to survive, why do you think we 
 fight?   
 
 

ANOTHER THOUGHT FOR THE DAY: 
 

Is global conf l i ct created by 
the way we identi fy w ith parti cular groups? 

 
 
 ❏ When you argue with a family member or friend, does your 
  arguing have anything to do with survival?  In what way? 
 
 ❏ Is this a different kind of survival?   
 
 ❏ What specifically do you want to survive?  Your body?  Brain? 
 
 ❏ Do you want your opinion to survive?  Why? 
 
 ❏ Could it be that if you don’t “win” an argument, your opinion 
  fails and you feel useless, as if you’ve been destroyed? 
 
 ❏ How does it feel to “lose” an argument?  Encourage all responses. 
  Communication about feelings of loss are not often discussed.  Tell 
  Tell students that itÕs okay to guess about how losing feels.  Words 
  about feelings donÕt always come easy. 
 
 
5. What about fighting, winning and losing on a larger scale — a  
 global scale?   
 

❏ What do you guess would happen if five of us disagreed, each of us 
wanted to survive, and we argued about which of us deserved to 
win our argument?     

 
❏ What do you guess would happen if five million of us who wanted 

to survive argued and fought?  Is there a difference?   
 
❏ Do you think an argument among five people can lead to 
 an argument between five million?   
 
❏ Do you think deciding to go to war is about survival?  How? 
 
❏ Do you think many people believe we won’t survive if we donÕt go 

to war? 
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❏ What’s the difference between how you feel when you’ve  
 “lost” an argument and how our government feels when its 
 leaders have “lost” an argument with another country?  Do you 

think the outcome would be different?  How?   
 
 
Activi ty: I  Want To Survive!  In this activity, students will be required to 

respond instantly to crisis situations to determine what methods they use 
to survive. 

 
✓ Fill a hat or bowl with slips of paper, on each of which is written a 

situation that threatens survival.  (See Exercise 3B ÒI Want To Survive,Ó 
for suggestions, but itÕs important to add at least one more page of your 
own!) 

 
✓ Ask one student at a time to select a slip of paper.  Read it aloud 
 and respond immediately with:   
 
  “I want to survive!  In this situation, I will.......” 
 
✓ Go around the room and make certain that each student gets 
 a turn at this activity.    
 
✓ Write on the blackboard a short summary of the way each student 

handles the situation.  Ran away, fought, used trickery, got help.   
 
✓ Ask students to throw their slips of paper back into the hat.  We 
 will use them again in Lesson 5. 

 
 After the activity, ask: 
 
  1 What is your first thought when you are in danger? 
 
  2. Where do you get the information you have that helps you 
   decide what to do to survive? 
 
  3. Is your solution usually spontaneous, or do you think things 
   through first? 
 
  4. Is your solution usually something you were taught by  
   your family or someone in school? 
 
  5. How do you decide what you will do? Get several responses! 
   Write them on the blackboard. 
 
  6. Do you see any patterns in our responses?  What are they? 
 
  7. Do you think some people lie to survive? 
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8. Do you think some people blame other people in order  
to survive? 

 
  9. How far would you go to survive? 
 
  10. What does survival mean to you?   
 
Assignment  3: 
My  Survival Techniques!  

Pass out copies of Exercise 3C, ÒMy Survival Techniques!Ó to all students.   
Read instructions out loud. 

 
Summary  of  Lesson 3: 
 

1. We are different from cave creatures who lived millions of years 
 ago, but we have kept some of their ways. 
 
2. We still protect our families, we are territorial, and we compete 

with members of our own species.   
 
3. There is positive competition and negative competition. 
 
4. Almost everything we say and do relates to the fact that we 
 want to survive. 
 
5. Whenever we are in danger, our first instinct is survival. 
 
6. Our “old” brain is more concerned with finding us a way  
 to survive than finding a peaceful resolution to our conflict. 
 
7. Some people lie to survive; and some people will blame 
 others in order to survive. 
 
8. We fight when we get into conflict, but fighting doesn’t help 
 our survival — fighting threatens it.   
 
9. We fight because we believe we’ll “lose” something if we don’t. 
 
10. Global conflicts are started by people who fight individual ones.  

 
 
Preview of  New Findings: 
 
 In our next lesson, we use our detective minds to explore: 
 
 ✰ The difference between heaven and hell!   
 ✰ How our mind is like a computer! 
 
Reminder: Don’t forget to bring your assignment:  My  Survival Techniques!   
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  Lesson 4 
I Am What I Think 

 
 
 

Breakdown of  Lesson 4:  
 The difference between heaven and hell. 
 Our brain is like a computer. 
 The insight we have in common. 
 
Mat erials Needed: 

A. Chalk and chalkboard or large paper pad with felt pen. 
 
B. Copy of Why Is Everybody Always Picking On Me?  by 
 Terrence Webster-Doyle. 
 
C. One easy-to-peel orange for every four students.  (Any substitution 

that makes use of all five senses is acceptable.)  Paper 
towels/napkins. 

 
D. (Optional)  Pieces of carrots, an apple, a grapefruit.  
 
E. Copies of Exercises 4A, Your Brain Is Like A Computer,  and 4B, 
 Earth to Command Center:  Come In! for each student. 

 
 Review:   Welcome students to class.  Ask: 
 
  ☛ What is the basic instinct we all have in common? 
 
  ☛ How long have we human beings had this instinct? 
 
  ☛ Are we like our early human creature ancestors?  In 
   what specific ways? 
 
  ☛ Why do we human beings compete with each other? 
 
  ☛ Can competition threaten our survival rather than help it? 
 
 
 Presentation of  Assignment  3:   
 ÒMy Survival Techniques!Ó   
  Ask for volunteers to go first.  If there are none, ask students, one 
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  by one, to stand and read their survival technique; or YOU go first.   
  

After each student reads, ask: 
 

1. Are some people’s techniques similar to other people’s 
 techniques?  Which ones? 
 
2. Are some of our techniques very different from others’ 

techniques?  How are they different? 
 
3. Did this assignment make you more aware of how you 
 handle a conflict situation? 
 
4. Did you get any insight as to whether you feel comfortable 
 with the way you handle a conflict situation? 
 
5. Can you see benefits in handling conflict situations the  
 way you do? 
 

 
The Difference Between Heaven And Hell 
 
 Story:  Read the half-page story, “The Difference Between Heaven  

and Hell,” in Why Is Everybody Always Picking On Me?, p. 102.  
Show students the illustration, p. 100.   

 
Explore The Story: 

 
 1. What did the warrior say was the secret of life he wanted to know? 
 
 2. How did the wise man respond? 
 
 3. Was the wise man polite and respectful? 
 
 4. How did the warrior respond to the wise man’s insulting words? 
 
 5. What did the wise man show him was hell? 
 
 6. What did the wise man show him was heaven? 
 
 7. How do you interpret this story? 
 
 8. Do you think “heaven” is responding to someone in a 
  peaceful way even if that someone has been insulting? 
 

9. Do you think it’s difficult to respond to someone in a peaceful way 
when that person has been disrespectful? 
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 10. Can you see any benefit in responding to someone in a peaceful way 
  peaceful way when that person has been disrespectful? 
 
Our Brain Is Like a Computer 
 
 Every day you and I make decisions that make life either heaven or hell.  
The decisions we make are based on information we have in our brain.  Our 
brain, which is like a computer, is always taking information in, and putting 
information out.  This is how it works: 

 
Input Center 

 
 1. You can probably guess that an input center is one that takes  
  information in. 
 

❏ How do you think your body take information in?  
Encourage all responses.  Allow students to figure this out.  Give 
them hints that will help them realize their FIVE SENSES are 
what enable them to take information in: 

 
❏ Do you take information in through your stomach?  Your 
 feet?  Your eyes?  Your hands? 
 
❏ What are your five senses? Sight, sound, touch, taste, smell. 
 
❏ What is an orange?  Have you seen one?  Touched one? 
 Tasted one?  Let’s describe it, without actually seeing one, 

using our five senses. Encourage students to describe an orange.  
Write responses on the board. 

 
AFTER asking the above questions, pass out however many oranges you 
have brought to class. Allow students to divide each orange into portions 
so each student can smell, touch, taste, examine the orange (or bring in 
oranges youÕve already cut into small sections.  Ask: 

 
❏ Can you add anything to our description of the orange 
 that you didn’t notice before?  Have we noticed everything 

about the orange?   
 
❏ Do you think there is an advantage, in describing the 

orange, to have it right in front of you?  What is it? 
 

2. Direct experience is what we get from our five senses.  When we 
get direct experience, we have immediate, face-to-face contact with 
a person, place or thing — and that’s what gives us the direct 
experience.   Ask: 
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❏ Do you think that the best way you can learn about an 
orange is to have direct contact with it?  Why? 

 
❏ Is direct experience with an orange going to teach you more 

about an orange than someone telling you about it?     
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3. Once you have direct experience with a person, place or thing, like the 

orange, your brain takes in information about it.  All the time this 
information is going in, your brain reviews it.  This is called Thinking.   
That computer in your brain is inputting everything you see, touch, 
taste, smell and hear. 

 
  The beginnerÕs eye feeds information to the brain. 
 
4. If I were to pass out some carrots, your computer brain would 
 take in the same kind of information it took in about the orange.  

Only NOW, your brain would go one step further. 
 

 ❏ Can you guess what it would do? 
 
 ❏ Would your brain make comparisons?   

 
This is called Thought.  When your brain begins to make comparisons 
between the orange and the carrot, and starts to answer the following 
questions, your mind is engaged in thought: 

 
❏ How is an orange LIKE a carrot?   
 Color. 
 
❏ How is an orange DIFFERENT FROM an apple?  
 Color.  Shape.  Skin texture.  Taste. 
  
❏ How is an orange SIMILAR TO a grapefruit?  
 Skin texture.  Shape.  
 
❏ Is what I like about the orange the SAME 
 quality I like about the carrot? 
 
❏ How is thought different from direct experience?  

Encourage all responses.  Help students grasp the concept 
by asking questions, rather than giving them answers. 

 
❏ Do you think di rect experience (your five senses) has 

a single focus, while thought (your brain) gathers 
information and makes comparisons and, therefore, 
has more than one focus? 

 
Now that we’ve taken a good look at our Input Center, let’s move 
further inside our brain and visit the Command Center, where all 
the information we get from direct experience is going. 
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Command Center 
 

1. Pass out copies of Exercise 4A ÒYour Brain Is a Computer.Ó   Through 
your Input Center (your five senses), you send messages to your 
brain, which we call the Command Center of your body.  Your 
brain stores information and sorts it. 

 
❏ Why would it be important to store and sort all the 

information your brain takes in? Explore this question.  
Encourage all responses.   

 
❏ Do you think we all sort information in the same way?  
  
 Example:  Let’s say you and I are in an auto accident —  

you are in one car and I am in the other car.  Do 
you think we will sort the information about this 
accident in the same way?   

 
❏ Why would we sort this information differently? 
 
❏ Do you think some factors might be: 

 
   Point of view? 
   Level of fear and anxiety? 
   A strong competitive desire to be “right”? 
    
❏ Once we sort our information, each in our own way, do you 

think there’s a chance we are going to disagree?  Why? 
 
❏ Can you see how understanding why we sort information 
 differently might help us in such situations as auto 
 accidents?  How? 
 
❏ Can you see how understanding why we sort information 
 differently might help prevent conflict?  How? 
 
We have visited our brain’s Input Center, and the central Command 
Center.  Now, let’s move to our Output Center, where we take the 
information we’ve gathered and put it out in the world. 

 
Output Center  

 
1. Everything we say and do is based on the information stored and 

sorted in our minds.   
 

Example: The day of our car accident, you may say to me, 
  “That accident was your fault!  You didn’t signal  

when you turned!”   
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I may say, “The accident was your fault.  You’re the 
one who wasn’t looking where you were going!”  

 
▼ At this point, are we at peace?  No!   
 There is a war going on between two people  
 who were involved in the same accident. 
 
▼ Could it be that we are both “right”? 
 
▼ Could it be that we are both “wrong”? 
 
▼ Is it possible that we share responsibility 
 and must be willing to look at each of our 
 roles in this accident? 

 
Discussion: How could we witness the same accident with our five senses, 

send messages to our command centers about the same accident, 
and wind up with totally different output? 

 
1. What do you think has suddenly put us on two opposing 

sides?  Encourage all responses.  Gather all opinions.   
 There are no ÒwrongÓ answers. 
 
2. Could this disagreement have something to do with 

information that’s been stored in our brains at another time?  
Encourage all responses.   

 
 
Assignment  4: 
Earth To Command Center:  Come In!    

Pass out Exercise 4B, ÒEarth To Command Center!Ó  Read instructions out loud.  
Instructors are encouraged to do assignments with students!   

 
 

The Insight We Have in Common 
 
Activi ty: Listening to Our Intui tion.   This activity is designed to help students 

listen to their inner voices, what some call ÒintuitionÓ or Òinsight.Ó 
 

✓ Tell students:  There is a lot of information stored inside our brains.  
Inside us is an inner voice that speaks information to us.  Most of 
us are so busy listening to our brains and to what other people tell 
us, we don’t often hear that inner voice.  This voice can help us 
strengthen our minds.  This voice can help us see which words and 
actions make peace and which make war.  So, it is beneficial for us 
to learn to listen to this voice inside. 
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✓ Ask students to sit in a circle of chairs, or simply sit comfortably wherever 
they are.  Tell them: 
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■ I am setting a timer for five minutes during which time we 
will begin our study of “Our Secret Self” — the self we all 
have in common.   

 
■ It is best if you just sit and don’t say anything.  You can 

close your eyes or leave them open.  But focus on listening 
to your inner voice.  Pay attention to what it’s saying. 

 
■ If you get uncomfortable with the silence, let yourself get 

uncomfortable.  Notice how it feels to be uncomfortable. 
Allow yourself to feel whatever comes up and think 
whatever comes up.  Above all, listen to the voice inside 
you. 

 
✓ Set the timer, and sit for five minutes, listening to your own inner 
 voice. 

 
 ✓ When the timer goes off,  ask students: 
 

❏ What was racing through your mind as we were sitting? 
 Encourage all responses.  Each response will tell you what 
 each mind was doing Ñ  whether it was focused outside 
 itself or inside itself.  Common responses could be: 
  I kept wanting to burst out laughing. 
  I wanted to scream. 
  It was too quiet.  I couldnÕt stand it. 
  It was peaceful.  I enjoyed it. 
  I could hear my thoughts.  It was scary. 
 
❏ How many of you found the silence disturbing?  Why? 
 
❏ How many enjoyed the silence?  Why? 
 
❏ What did you learn in this five-minute period? 
 Encourage any and all responses. 
 
❏ Did you use your five senses?  How? 
 
❏ Does everything have to be quiet for you to hear your 
 “intuitive” self? 
 
❏ Do you think some people would rather not listen to their 
 inner voices?  Why? 
 
❏ Is it scary to listen to your inner voice?  Why? 
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❏ Do you think if more people listened to their inner voices 
 there would be less conflict?  More conflict? 
 
❏ Do you think there is something you can do when your 

inner voice disagrees with what your outer person is doing? 
 

✓ Find some time at home, early in the morning when you wake up, 
before you go to sleep, or some other convenient time, to spend a 
few minutes listening to your inner voice — your intuitive self.  
  

 
THOUGHT FOR THE DAY: 

 
You cannot hear your inner thoughts 

unless you are si lent. 
 
 

Discussion: Is this the first time you’ve been aware that you have inner 
thoughts? What are some inner thoughts you were having 
during our five minutes of intuition time?  Encourage 
responses. 

 
1. Do you think people listen to their inner thoughts 
 very often?  Why? 
 
2. Do you believe it might be helpful to people to listen 

to inner thoughts more often? 
 
3. How do you think looking at your inner thoughts  
 and thinking about them might help you when  
 you need to make a decision? 
 
4. Do you think we’ve been encouraged to ignore our 
 inner thoughts and to depend instead on rules and 

regulations we’ve been taught?   
 
5. Why would we be taught to ignore our inner 

thoughts?    
 
6. Is it possible to learn something without asking 

questions, without hearing someone tell you answers, 
or what to do? 

 
7. What can you learn about this room and the people 
 in it without speaking or hearing a word? 
 
8. Can you tell if someone is happy?  Angry?  Strong? 
 Timid?   
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9. Can you tell if someone is about to attack you or hurt 
 you? 
 
10. Do you sometimes have trouble understanding 
 your thoughts and feelings? 

 
11. Do you believe it might help you to listen to your 
 “secret” self inner voice? 
 
12. Do you think it’s possible to understand who you are 

without spending time listening to your inner voice? 
 
Have you noticed any “New Ways Of Thinking” we can add to our 
chart (Exercise 1B)? 

 
 
 Summary of  Lesson 4: 
 

1. The difference between heaven and hell in our lives 
 often depends on how we handle a situation. 
 
2. How we handle things depends on the kind of information 
 we have stored in our brains. 
 
3. Our brain is like a computer — it has an input center, a  
 command center, and an output center. 
 
4. Direct experience comes from our five senses, which are  
 sight, sound, taste, smell, touch.  
 
5. Thought is what happens when we review our experience. 
 Our brain stores information and sorts it out. 
 
6. What we think is reflected in our words and actions.  
 
7. The way one person speaks and acts is different from the 
 way another person speaks and acts. 
 
8. Understanding why we sort information differently can 
 help us understand why we speak and act differently and 
 how speaking and acting differently can get us into conflict. 
 
9. There is a self inside us that we all have in common — no 
 matter how different we are.  That is our intelligent, 

intuitive, insightful self. 
  
10. This self cannot be seen, is silent when you speak, and 

speaks only when you are silent! 
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 Preview of  New Findings 
 
  In our next lesson, we will use our detective minds to explore: 
 
  ✰ How does our conditioning affect our words and deeds? 
  ✰ How is being in conflict a threat to our survival? 
  ✰ What does survival mean today? 
 
  Don’t forget your assignment:  Earth to Command Center! 
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  Lesson 5 
Survival Begins in My Mind 

 
 

Breakdown of  Lesson 5: 
 What is conditioning? 
 Conditioning creates beliefs. 
 How do we become conditioned? 
 What does survival mean today? 

 
Mat erials Needed: 

A. Chalk and chalkboard, or large paper pad with felt pen. 
 
B. Copy of Why Is Everybody Always Picking On Me? by Terrence 

Webster-Doyle. 
 
C. Start a Chart:  War Words (Exercise 5A) 
 
C. Copies of Exercises 5B, 5D, 5E and 5F for each student; copy and 

cut 5C into strips, adding some of your own topics.   
 
Review:  Welcome students to class.  Ask: 

 
☛ What is the difference between heaven and hell in our lives? 
 
☛ What determines the way we handle things in any situation? 
 
☛ Why is it important to understand why different people 
 sort the same information differently? 
 
☛ Can listening to our inner voice help us understand 

ourselves? 
 
☛ Do you think understanding ourselves can help us  
 understand others? 

 
 Presentation of  Assignment  4:   
 Earth to Command Center:  Come In!    

Make a list on the board or on a large chart under the headings: 
Driver A and Driver B.   Ask for a Volunteer.  Read yours first if there 
are no immediate volunteers.  As each student takes a turn, write 
abbreviated responses under the proper heading.  If two listings 
are the same, combine them.  Give everyone a turn.  Afterward, ask: 
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1. Which of the following did you use to determine what each 
 driver might be thinking:  Your beginner’s eye?  Your brain?  

Direct experience?  Deductive thinking?  Your inner voice?  
Survival techniques? 

 
2. Did you feel you got to know the thoughts and feelings of 
 each driver? 
 
3. Did you understand both drivers’ positions and see how  
 each one thought he was “right”? 
 
4. Did you tend to agree more with one driver than the other? 
 
5. If you were a judge in a courtroom, how would you settle 
 their disagreement? 

 
 

Story:    Read aloud the story “Do You Mind If I Warm Up?,” Why Is 
Everybody Always Picking On Me?, p. 56.   Create a mood as you read 
it.  Show the illustration.   

 
Explore The Story:  After reading the story, ask: 
 

1. Why was the bully picking on the smaller boy? 
 
2. Would you have acted as the younger boy did, or would 
 you have acted differently? 
 
3. What is the difference between the way the young boy 
 acted and the way you would have acted? 
 
4. If you would have run away instead of acting as the young 

boy did, do you suppose the difference between you is the 
ways you have been taught to respond to a threat? 

 
5. Has someone taught you to run away in the face of danger? 
 
6. Have you been taught to fight in the face of danger? 
 
7. Is either of these ways “right” or “wrong”? 
 
8. Every family teaches its children to respond in different 

ways.  What does your family believe is the best way to act 
 when threatened? 
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What Is Conditioning? 
 

1. We do not live in a peaceful time.  There are battles going on 
 around us everywhere in the world — some very close to home. 
 

❏ What are some examples you see every day? 
  Television news broadcasts 
  People in line at the supermarket 
  People battling on city streets 
  Fights between neighbors, families and friends 
  Fights in the school yard 
  Bomb scares and terrorist acts 
 
❏ Do you sometimes feel there are so many battles going on, 
 that war never stops? 
 
 

2. Because the times in which we live are not peaceful, there are 
battles going on around us, and battles going on inside us. 

 
❏ Are there people telling you to be one way, and other 

people telling you to be another? 
 
❏ Do you sometimes struggle between doing what’s expected 
 of you and doing what you want to do? 
 
❏ Do you feel you want to live your life in a certain way, and 
 you are definitely NOT living it that way?  
 
❏ Do you get upset having to wait in long lines — at the 

airport, the grocery store?   
 

 Start a Chart:    War Words   
Pass out copies of Exercise 5A, War Words.  Tell students:  Let’s 
call out some war words or phrases that cause us to flare up 
—at home, at school, on the street — something that 
somebody says to you that makes you want to explode. 
What are some phrases that really make you angry?  Offer 
some examples to trigger their thinking, and invite them to come 
up and write their responses in a left-side column: 

 
 War Words 
  ÒGet a haircut, you freak!Ó 
  ÒDonÕt be stupid!Ó 
  ÒGet out of here, you bum!Ó 
  ÒYou donÕt know what youÕre talking about!Ó 
  ÒWhy canÕt you be like your brother?Ó 
  ÒCanÕt you understand anything?Ó 
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As they call them out, write as many as you can on the board or chart.   
Ask: 

 
❏ What happens inside you when you hear these words? 
 
❏ Why do you think these words upset you?  They are only 

words, right? 
 
❏ What do you think of the statement:  “Sticks and stones 
 may break my bones, but words will never hurt me!”? 
 
❏ Do certain words make you want to fight?  Go to war? 
 How can words make you want to do that? 
 
❏ Do you think you may be conditioned in some way to 

respond to these words in this way?   
 

3. The reason you experience conflict when you hear these words is 
that you have been conditioned to respond to these words in this 
way.  If you had been brought up to believe that “Get a haircut, you 
freak!” is a kind, gentle way of talking to someone, that phrase 
would not bother you.  But most of us have been conditioned to 
believe that those are fighting words.     

 
4. Let’s look at what conditioning is.   
 

To condi tion means to teach or train.   
 
5. We’ve all been conditioned to stop when a traffic light turns red, to 

brush our teeth, to turn out the light before we go to sleep.   
 

❏ How many times do you think you had to be told to stop 
 for a red light before you were actually “conditioned”  
 to do it yourself? 
 
❏ How many times did you have to be told to brush your teeth 

before you did it without being told? Are you still being 
told? 

 
6. We are all creatures of habit who have been conditioned to walk, 

talk, think and act in certain ways — some differently than others.  
Perhaps “Carlos” has been conditioned to say “Gracias” when 
someone does him a favor.  Perhaps “Yuki” has been conditioned 
to bow in the same situation. 

 
❏ How many things can you think of that we do every day 

that we’ve been conditioned to do?  The list is endless.  
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Encourage all  responses.  Write them on the blackboard as they are 
spoken.  Tell students things you have been conditioned to do. 

   
❏ Why do you think we are conditioned to do these things? 
 Encourage all responses.  There are no wrong answers.   
 
❏ Do you think it might have something to do with that 
 instinct we all have in common — survival? 
 
❏ How would the ways we are conditioned relate to survival? 
 
 

7. There are three kinds of conditioning — three ways we are trained 
 to think and act: 
 

BIOLOGICAL CONDITIONING.  From the day we are born, our 
bodies are naturally conditioned to need certain things.   We are 
biologically conditioned to crave certain things to stay alive.  We get 
these cravings automatically.  We have no control over them.    

 
❏ What are these things are that we all crave, automatically, 
 without having to think about them? 
  Food 
  Water 
  Sleep 
 
❏ Do you have to think about getting hungry or thirsty or 

sleepy? 
 
❏ Do these cravings help us survive?  How? 
 

 
PHYSICAL CONDITIONING is training of the body.  When you 
work out in gym class — you stretch, bend, jump, run.  When you 
participate in sports, you condition your body to perform certain 
moves.  Frequent exercise or working out conditions your body. 
 
❏ After running for awhile, or participating in a sport on a 

regular basis, your performance of these physical activities 
often gets better.  Why do you think this happens?   

 
❏ Do your muscles get conditioned to bending, stretching, and 
 jumping so that these exercises seem easier?   

 
PSYCHOLOGICAL CONDITIONING.  Psychological 
conditioning is training of the mind.  Psychological conditioning 
isn’t as obvious to the naked eye as biological conditioning or 
physical conditioning. That’s why we live a lot of our lives totally 
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unaware of it.  Yet it is the kind of conditioning we need to be most 
concerned with, because:   
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       Psychological condi tioning has to do wi th 
 how we interact wi th each other. 

 How we interact w i th each other determines  
 whether there is going to be war or peace. 

 
❏ When you stop for a red light, what part of your body has 

been conditioned to respond to that red light?  Your mind.   
 
❏ Do you think this is positive conditioning?  Is it good to be 
 conditioned to stop for a red light? 
 
❏ Do you think this psychological conditioning contributes 
 to your survival?  How? 
 
❏ When you meet someone for the first time, and for some 
 reason immediately dislike that person, what part of your 
 body has been conditioned to dislike?  Your mind. 
 
❏ Do you think this is positive conditioning?  Is it good to be 
 conditioned to dislike a person you’ve never met?   
 
❏ Do you think this psychological conditioning contributes 
 to your survival?  How? 
 
❏ What are the differences between these two conditionings? 
 
❏ Does one contribute to your survival in a positive interaction 
 and the other help you survive in a negative interaction? 
 

 
7. Not all psychological conditioning is positive.   
 

Sometimes we are condi tioned  
to think and act in ways that help us,  
and sometimes  in ways that do not.   

WhatÕs important is that we learn  
to tell  the di f ference! 

 
Our Conditioning Determines How We Think 
 

In our daily lives, we are conditioned by the things we see, and by the 
people we know.   (Pass out copies of Exercise 5B, Our Conditioning Pattern, a 
diagram of this section, and go over it by asking:) 
 

 ❏ At home, who are the people who condition your thinking? 
 
 ❏ At school, who conditions your thinking?  Teachers, classmates. 
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 ❏ How do these people condition your thinking? 
  Encourage detailed responses. 
 
 ❏ Why do you think these people might want to condition your 
  thinking? 
   For your protection 
   To help you survive 
   To make life simpler for them 
 
How We Think Determines How We Act 
 

How we are conditioned determines how we think.  And, how we  
think determines how we act. 
 

❏ If I think:  “Everybody at home is awful and absolutely 
 worthless,” how am I going to act when I’m at home? 
 
❏ If I think:  “I’m a respectful person and I like to treat others 
 with respect,” how am I going to act toward you? 
 
❏ If I am head of my country, and I think:  “War is the answer 

to all problems between countries,” how will I act when 
another country refuses to do what my country wants it to 
do?  

 
Activi ty: War WordsÕ Inspi ration Defined! 
 Invite students to suggest what kind of thinking inspired these  

war words and to then come up to the board or chart and write, 
opposite a war phrase, what that thinking might be. Example:   

 
War Words    Inspi ration  
  
ÒGet a haircut, you freak!Ó Conditioned to believe 

that only females can wear 
long hair. 

 
Conditioning Creates Beliefs   
 

1. We all have thoughts and ideas that we believe in.  A problem 
 arises when there are conflicting beliefs.  Conflicting beliefs 

separate people; and when people are separated, wars begin.  
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Individual  Example: 
 
You want to get a job after school.  Your parents do not want you 
to work after school, because they believe your grades will suffer. 
 
❏ What is the conditioned thinking on the part of your 

parents? 
 
❏ Is it possible they are right?  Not right? 
 
❏ Is it likely you will be in conflict with them over this? 
 
 

  Global  Example: 
 

A country’s inhabitants regularly perform a ritual that has been 
passed down over centuries.  When some of these inhabitants 
move to a new country, they are told by locals that this ritual is 
old-fashioned and unnecessary. 
 
❏ What is the conditioned thinking on the part of 
 the inhabitants who perform this ritual? 
 
❏ How did this conditioning come about? 
 
❏ How do beliefs give security to each group? 
 
❏ What has been the outcome of differing beliefs over the 

centuries? 
 
❏ How does conditioned thinking, in the form of established 

“belief systems,” divide people and create conflict? 
 
 

Activi ty: I  Am a Condi tioned Human Being! 
 

✓ Divide students into groups of five or six. 
 
✓ Pass around a hat or bowl that is filled with topics (see 

Exercise 5C for some suggested topics, or create your own). 
 
✓ Ask each group to take a topic and list as many 

different ways as they can that they, or others they 
know, have been conditioned with regard to this topic, 
either positively or negatively. 

 
✓ One student in each group can be appointed note-taker.   
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✓ After 5-10 minutes, call time and ask a representative from 
each group to quickly read the list.  After reading the lists, 
ask:  

  
   ❏ Are we conditioned human beings? 
 
   ❏ Are you surprised to realize how much we are a  
    product of our conditioning? 
 
   ❏ Do you wonder how you got to be conditioned in 
    this way? 
 
 Tell  students: 
 

1. When we are able to recognize our conditioning, we have taken the 
first step in developing our understanding of what creates war. 

 
When we can point to words we say and actions we take 

that reflect our condi tioning and see how this condi tioning 
may create conf l ict in our individual l i ves,  
we can understand how wars get started! 

 
 2. For many of us, war is the only behavior we know.  The reason? 
  It’s everywhere we look.  We are surrounded by conflict and have 
  been conditioned to accept war as an honorable solution to conflict. 
 

❏ Where have you seen signs of conflict and war lately? 
  Television news broadcasts  
  Television movies; movie theaters 
  War comics 
  Action toys and video arcades 
  On the streets of our cities and towns 
  

3. If we buy toy weapons, read comic book stories in which people 
kill each other, watch violent TV programs, watch people we know 
be abusive, do you think all this can cause us to think and act 
violently?  Does violence become more acceptable if we see it all 
around us? 

 
How Do We Become Conditioned? 
 

1. People condition us, and we condition others.  Let’s look at how 
 this happens. 
 
2. If you have a dog, perhaps you have trained or conditioned your 

dog to roll over, bark, or sit.   
 

❏ How do you get your dog to obey your command? 
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❏ Does the dog obey in order to get the cookie or dog biscuit? 
 
❏ Is this the dog’s reward for performing on command? 

 
3. You condition your dog to obey by giving your dog a reward. 
 
 ❏ Can you think of another way to condition your dog 
  that also works? 
 
 ❏ What happens if the dog wants his dog biscuit but 
  won’t perform? 
 
 ❏ Can you refuse to give him the biscuit? 
 

❏ Is this your dog’s punishment for not performing on 
command? 

 
4. When we want people to act in a certain way, we do the same 

thing — we REWARD or PUNISH them.  Instead of dog biscuits, 
we offer them our love, or we take it away.  We offer them gifts, or 
we threaten them.  We are kind to them, or we show our anger. 

 
❏ When you are “good” at home, does your family reward you 

with attention? 
 
❏ When you do something you are not supposed to do, do 

they frown at you and punish you with anger, harsh words, 
or ground you for the weekend? 

 
Assignment  5 
Rewards &  Punishments: 

Pass out copies of Exercise 5D, Rewards & Punishments to all students. 
Read instructions out loud. 

 
 

What Does Survival Mean Today? 
 
 1. Because of our conditioning, we have all been hurt.  When we are 
  hurt, we feel conflict.  Being in conflict is a threat to our survival. 
 
  ❏ When was the last time you were hurt about something? 
   Tell the last time YOU were hurt. 
 
  ❏ Did you feel conflict?   
 
  ❏ Was it a threat to your survival?  How? 
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 2. To help resolve that conflict we feel, we need information.  This 
  information can come to us in one of two ways.  We can:  
 

■ Ask others for help and listen to advice.  (This 
 is information we actively go after.) 
 
■ Listen to our inner voice.  (This is information we 
 allow to come in.) 

 
 
 Activi ty: Inner Survival 
   In this activity, students will re-do the activity they performed 
   in Lesson 3, with one slight difference.   
 

✓ Fill a hat or bowl with the same slips of paper used in 
Lesson 3, on each of which is written a situation that 
threatens survival.  (See Exercise 3B. ÒI Want To Survive!Ó) 

 
✓ Ask one student at a time to select a slip of paper, read it, 

consult his/her inner voice for 15 SECONDS, then respond, on 
cue, with: 

 
  “I want to survive!  In this situation, I will....” 
 
✓ Go around the room giving each student a turn, quickly.   
 
✓ Write on the blackboard a word or two about the way each 

student handles the situation: considers both sides of the 
 situation; looks for a resolution; acts peacefully. 
 
After the activity, ask: 

 
1. Was your response different from your first response 
 in Lesson 3?  How? 
 
2. What did your inner voice tell you?  Something 
 different from what would be your normal, conditioned 
 response? 
 
3. Did you feel any benefit in consulting your inner 
 voice before responding?  What was it? 
 
4. Are there any patterns in all of our responses?  How do 
 they compare to our previous patterns? 
 
5. Where does survival begin?  In your arm?  Your leg? 
 Your stomach?  Your body?  Your mind! 
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Start a Chart:   We’re going to start a new chart today that we will add to 
throughout this curriculum.  By the time we finish the 
curriculum, this chart will give us a basic formula for 
understanding war.  The opening entry is based on the 
feeling that motivates us all to say the words we say and do 
the things we do.  Can you guess what it is? 

 
BASIC FORM ULA FOR UNDERSTANDING WAR 
TodayÕs Opening Entry: 
 
1. I  want to survive!  
 (Our old biological brain in action!)   

 
Write this on the new chart.  (See Exercise 5E for sample chart.  
Keep this chart in a place where students can always see it, and 
where it can be easily added to.) 

 
 Summary of  Lesson 5: 
 
  1. There are battles going on around us all the time. 
 
  2. There are battles going on inside us too. 
 
  3. Most of our battles occur because of our conditioning. 

 
  4. We are creatures of habit who have been conditioned to 
   walk, talk, think and act in certain ways. 
 
  5. There are three kinds of conditioning:  biological, 
   physical and psychological. 
 
  6. Psychological conditioning determines how we interact 
   with others. 
 
  7. How we interact with others determines whether there 
   will be war or peace between us. 
 
  8. Conditioning creates beliefs, some of which create conflict. 
 
  9. When we are able to recognize our conditioning, we have 
   taken the first step in developing our understanding of 
   what creates war. 
 
  10. When we are hurt, we feel conflict; being in conflict is a 
   threat to our survival.  Survival begins in our mind. 
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 Preview of  New Findings: 
 
  In our next lesson, we use our detective minds to explore: 
 
  ✰ How we perpetuate conflict and fuel its fire. 
  ✰ The importance of using our minds in the face of conflict. 
 

Don’t forget your assignment:  Rewards and Punishments!   
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  Lesson 6 
Do I Fight, or Do I  Run? 

 
 
 

Breakdown of  Lesson 6:  
 Conflict starts with one, but it takes two. 
 Should I fight or should I run?   
 Stop!  Think! 
 There are alternatives to fighting and running. 
 
Mat erials Needed: 

A. Chalk and chalkboard, or large paper pad with felt pen. 
 
B. Copy of book, Tug Of War, by Terrence Webster-Doyle. 
 
D. Make two copies of Exercise A, and two copies of Exercise B.  Make 

copies for all students of Exercises 6C, 6D, 6F and 6G. 
 
D. One copy of Exercise 6F, Act Or React! to be cut into strips 
 and put in a hat or bowl.   
 
E. A photo of Earth, from the astronauts’ perspective. 
 
NOTE:   Read Exercise 6A, Learning to Roleplay, before class.  If you are not 
already familiar with roleplay, be sure to go over this Exercise before 
working with students. 
 
Review:  Welcome students to class.  Ask: 
 

☛ Is it true that we are all creatures of habit who have been 
 conditioned to speak and act in certain ways? 
 
☛ What are the three basic kinds of conditioning? 
 
☛ Which kind of conditioning do we have no control over — 
 the kind that simply comes with being human? 
 
☛ Which conditioning is responsible for helping us 

understand 
 ourselves and other people as well? 
 
☛ Which conditioning is most responsible for conflict between 
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 us today?  What are some ways that conditioning can create 
conflict?   
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Presentation of  Assignment  5:   
 Rewards And Punishments!  

Ask for a Volunteer to go first. Make certain every student has a chance 
to read or say something, and that you read yours too.  After each 
individual reading, ask: 

 
1. What is the conditioning in this situation? 
 Can we recognize it?  Understand it? 
 
2. Where do you think this conditioning comes from? 
 
3. Why do you think you rewarded that person for doing 
 what you wanted? 
 
4. Why do you think you punished that person for NOT 
 doing what you wanted? 
 
5. What do rewards and punishments have to do with 
 our survival? 

 
 

Story: We are going to read a story called “Sergeant Stone’s 
Revenge.”  It takes place in the middle of a bloody war, 
where, every second, troops are faced with the fact that they 
may not survive.  As you read the story (Tug Of War, 
p.  53), bring it to life with your interpretation, making it as real 
as you possibly can.  Show students the illustration. 

 
Explore The Story: After reading the story, ask: 

 
1. Do you see signs of “old brain” in this story?  What are 

these signs? 
 
2. How to you respond to the Sergeant’s cry, “Kill them and let 

God sort ‘em out!”?  Are these war words to add to our 
chart? 

 
3. What do you think of the values of people who kill each other 

with bombs, guns, bayonets, in order to take over a hill? 
 

4. They said they killed the enemy in the name of peace.  What 
 do you think of killing in the name of peace?  Is Dillon a 

hero? 
 
5. After seeing a movie like this, do you want go to war and be 

a hero too, or do you want to get away from war and 
thoughts of war as fast as you can?   
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Conflict Starts with One, but It Takes Two. 
 
 Internal Conf l i ct 
 

1. A war is started by one point of view that is in opposition to 
another.   

 
2. Some wars exist in a physically small but expansively huge place 
 called “the mind.”  These are “internal wars.”  Our mind splits in 

half, and one side argues with the other side.  For example: 
 

Single Point Of View:   
“I want to go to the party tonight.” 
 
 ❏ Do you see any conflict in this thought? 
 
 ❏ Is it just a simple expression of desire? 

 
Opposing Points of  View: 
“I want to go to the party tonight.  If I don’t go, my friends will 
think I’m a sissy.  But my parents are against it, because it’s a 
school night and I have to get up early tomorrow.” 

 
❏ Do you see conflict here?  Is there more than one? 
 
❏ Is there conditioned thinking in this conflict? What is 

it? 
 
❏ Is the conditioned thinking positive or negative? 
 
❏ What would be your response to this conflict?   

 Forget the party and just sulk about not going? 
 Argue and convince your parents youÕll be fine? 
 Go the party and not tell them? 
 Talk to your parents and make a real effort 
   to understand their concern?  

 
3. Being in conflict can make us want to go fight, or run away.  As 

soon as we WANT to fight, and as soon as we WANT to run away, 
there is already conflict going on.   

 
 ❏ When you get the feeling that you want to run away, 
  where is the conflict you feel?  In your mind. 
 
 ❏ When you feel you want to fight someone, where is 
  that conflict?  In your mind. 
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External Conf l i ct 
 

1. When we feel internal conflict in our mind, we can feel like a piece 
of dynamite ready to explode. 

 
2. If we do explode, and yell at someone else, the conflict is no longer 
 only internal.  It has become a full-fledged external war — a war  
 with one or more other people. 
 

❏ How many people does it take to start a war?  One! 
 
❏ How many people does it take to keep a war going?  Two! 
 
❏ Do you think it would be good if all wars were fought 

between two designated people rather than between 
thousands of troops? 

 
 

Activi ty:   A Stupid Thing!   
 

✓ Introduce roleplay to students if they’ve never done it.  (See 
Learning to Roleplay in the introductory pages of this 
curriculum).   Explain that roleplay is a way to learn how to 
understand conflict.   

 
✓ Ask for two Volunteers to play the parts of Andy and Billie 
 in a brief roleplay.   Give each a copy of Exercise 6A,  
 A Stupid Thing! 
  
✓ Ask them to read it to themselves, and then aloud to the 
 class, really getting into their parts.   
 
✓ After they have read, thank the Volunteers for helping, and 

ask: 
 

❏ Is this a war?  Who started this war? 
 
❏ How did Andy start it? 
 
❏ Do you think there was already an internal war going 

on in Andy’s mind before speaking with Billie?  How 
could you tell? 

 
❏ Do you think Billie was hurt?  Angry?   
 
❏ Which word or words do you suppose created 

conflict inside Billie? (Add them to ÒWar WordsÓ Chart.) 
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❏ Do you think Billie then wanted to “get back” at 
Andy? 

 
❏ Did Billie’s reaction make Andy more peaceful or 

more angry? 
 
❏ Did Billie continue the war that Andy started?  How? 
 
❏ Do you think Billie could have stopped the war?  

How? 
 
❏ Do you think it’s difficult to be peaceful when 

someone shouts at you or accuses you of being 
stupid?  What makes it difficult?  What would make 
it easier? 

 
 

THOUGHT FOR THE DAY: 
 

I t takes one person to start a war. 
I t takes two to keep i t going.   

 
 

Should I Fight or Should I Run?   
 

1. If you’ve ever watched a dog and cat when they first meet, you 
know that the first thing they do is freeze.  Then, suddenly, the cat 
may run away, or, if the dog approaches to sniff the cat, the cat 
may claw the dog.  The cat either fights or runs. 

 
2. This reaction is called the “fight or flight” response.  Today, even 

though we don’t live in caves and aren’t threatened by wild 
animals, we still have a strong “fight or flight” response deep in 
our “old” brain.  

 
3. When our “old brain” is sparked, the warrior in us comes out — 

just like Jan sparked the warrior in Dale when Jan called Dale 
“stupid.”   Here’s another example: 
 
Activi ty: ÒHey, Dumbel l !Ó 

This activity consists of two short roleplays.  Dialogue 1 
shows the fight response, and Dialogue 2 shows the flight 
response. 

 
✓ Ask two more Volunteers to read the parts of Andy 

and Billie in Exercise 6B, “Hey, Dumbell!”  — 
Dialogue 1.  
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✓ Ask the Volunteers to read as if they were the tough 
characters in this roleplay, but to not really strike the 
other person — only pretend! 
 

✓ Ask the Volunteers to roleplay Dialogue 2.  After the 
Volunteers perform Dialogues 1 and 2, thank them 
and ask the class: 

 
❏ Did we hear any words that we could add to 

our War Words chart?  What are they? (See 
Exercise 5A.) 

 
❏ How do you feel when you are approached by 

someone like Andy?   
 
❏ When you are struck by fear, what happens to 

your body? 
 
❏ Does your heart beat faster?  Do you sweat?  

Do your hands and feet get cold?  Does your 
mind get confused? 

 
4. You will recall that how we think determines how we act.   
 

❏ When you’re afraid, do you feel stronger or weaker? 
 
❏ When you’re afraid, how do you act?   
 
❏ Where do you think fear comes from?   
 
❏ Do you think fear is a conditioned response? 
 
❏ Is fear a part of our biological conditioning?  Physical 
 conditioning?  Psychological conditioning?   
 

 
5. There is no “right” or “wrong” to the way we act when we feel 

afraid.  How we act is based on: 
 

  A. Our biological conditioning, which happens   
   spontaneously, without our being able to control it. 
 
  B. Our psychological conditioning, which is how we have 
   been taught to act.  If we have been taught to be afraid 
   in certain situations, this is the only behavior we know. 
 

Assignment  6: The Ways I  Survive! 
Pass out copies of Exercise 6C, The Ways I Survive, to all 

 students.  Read through the assignment together.   
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Add To Chart:   Let’s add to our Basic Formula Chart (Exercise 5E). Read 
the previous entry as you add to the Basic Formula.   

 
BASIC FORM ULA FOR UNDERSTANDING WAR   
TodayÕs Entry is #2: 
 
1. I want to survive!  
 (Our old biological brain in action!)   
 
2. IÕm afraid!  I  have to f ight or run Ñ  to survive!  

  
 6. Whether we fight or whether we run, we have a problem:  Either 
  response puts us in conflict.   
 
  ❏ If we fight, is there conflict? What kind? 
 
  ❏ If we run away, do we feel conflict?  What kind? 
 
  ❏ Do we feel good about ourselves?   
 
  ❏ Do we feel MORE conflict?   
 
 

7. Think of the last time you saw or participated in a physical or 
verbal fight. 

 
 ❏ Did the fight end or correct the conflict? 
 
 ❏ Did the fight increase the conflict? 
 
 ❏ Do you think fighting is a resolution to conflict? 
 
 
8. Think of the last time you ran away from a confrontation. 
 
 ❏ Did running away end or correct the conflict? 
 
 ❏ Did running away increase the conflict? 
 
 ❏ Is running away a solution to conflict? 
 

 
 9. There is a third alternative to the situation between Andy and 
  Billie, and to every conflict we are part of.  We never know how 
  this alternative is going to work, but it IS an alternative, and you  

can always decide to try it. 
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Stop!  Think! 
 
Activi ty: Stop!  Think ! 
 Ask the same Volunteers to read the same parts of Andy and  

Billie in Dialogue 3, reading their parts to themselves first.  
Remind them to really get into the parts of Andy and Billie.   

 
 After the parts are read, ask students: 
 

  ❏ What’s the difference between Dialogue 3 and the other 
   two dialogues? 
 
  ❏ Did they start off exactly the same, with Andy calling 
   Billie a dumbell, and asking for money? 
 
  ❏ What did Billie do differently this time? 
 
  ❏ Did Billie react to Andy, or did Billie act based on some 
   independent thinking? 
 
  ❏ Was Billie’s response based on conditioned thinking, or 
   do you think Billie did some “beginner’s mind”  
   thinking? 
 
  ❏ Did Billie’s response surprise you?  Why? 
 
  ❏ Do you think it’s unusual for someone to be kind to 
   someone who has been mean? 
 
  ❏ What do you think of this response? 
 
  ❏ Is this new thinking that we ought to add to our 
   New Way Of Thinking chart (Exercise 1B) ? 
 

❏ Do you believe this approach might be worth trying?  Why 
do you think so? 

 
 Tell  students: 
  

1. We have seen the “Fight” response and the “Flight” response.  This 
time, the victim did not fight and did not run away.  This time the 
victim stopped and thought.   

 
2. In these few seconds of stopping and thinking, Billie decided not 
 to REACT to Andy’s threat, but to ACT from new thinking.   

 
When you Stop! Think!, you have a moment  

to make a decision between reacting and acting. 
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❏ What’s the difference between acting and reacting? 
 
❏ When you “react,” are you responding to something 
 that you heard, or saw — something said or done by 
 someone else?  Something you have been conditioned 
 to respond to in a certain way? 
 
❏ When you “act,” are you responding based on what you 
 think or feel, regardless of what anyone else says or does? 
  Are you listening to your inner voice?  Are you making a 

Sherlock Holmes deduction?  Are you using your  
 Wise Master beginner’s mind?   
 

3. Pass out copies of Exercise 6D, Do I Fight or Do I Run? to 
 all students.  Read through it out loud. 
 
4. In this moment of “Stop! Think!” several things happen: 
 

❏ You stop the momentum of what has been going on. 
 
❏ Instead of reacting to the situation, you think about how you 
 want to act, based on who you are and what you really 

think. 
 
❏ You act, starting a new momentum. 
 

Bi l l ie, anxious to stop running away f rom Andy and 
anxious to not f ight, decided to stop the momentum of  
what was going on, and think about what needed to be 
done.  Bi l l ie then acted. 

 
Activi ty: Act  Or React! 

This activity is designed to allow every student to experience the 
difference between acting and reacting.  In Exercise 6E, Act Or React 
cut dialogues into strips of paper.   

 
✓ Divide the students into groups of four.   
 
✓ Have ready a hat or bowl with strips of paper that have  
 brief dialogues on them (see Exercise 6E). 

 
✓ Pass the hat once to each group.  Persons 1 and 2 in each 

group will perform the dialogue.  Person 3 will be 
designated the Actor or Reactor.  Person 4 will be the 
Shouter, who will say either “Act!”  or “React!” 

 
✓ Ask the dialogue readers to be sure to roleplay their parts 
 with enthusiasm.   
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✓ Ask each group to discuss whether Person 3 acts or reacts 
 appropriately.  
 
✓ Call time and ask them to rotate.  If your number was 1, you 

are now 2;  if you were a 3, you are now 4.  If you were a 4, 
you are now 1.   

 
✓ Make sure everyone gets a turn to be every number.  Rotate 

them as quickly as possible. 
 

 After the activity, ask:   
 

1. When you fight, or when you run, are you acting or reacting? 
 
2. Can fighting be an action as well as a reaction? 
 
3. Can running away be an action as well as a reaction? 
 
4. Which feels better:  acting or reacting? 
 
5. When you Stop! Think!, are you more likely to act or react? 
 
6. Do you feel more powerful or less powerful when you act? 
 
7. Which makes more use of your beginner’s mind:  acting or 
 reacting? 
 
8. Do you feel more or less conflict when you act? 
 
9. How do you think knowing the difference between acting and 

reacting can help you in your life? 
  
10. Do you think wars are started more by people who act 
 or by people who react? 

 
In an already existing war,  

we either f ight or run. 
I t is before the war starts that there is  

an opportuni ty to stop and understand.   
 
 
There Are Alternatives to Fighting And Running 
 

1. When a threat comes, and the “old brain” triggers the response  
“Fight!” or “Run!” and your “new brain,” which you are 
developing in this class, asks, “Can I handle this threat?” — the 
answer can be “Yes!” 
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2. This “Yes!” comes from having confidence.  What can give you this 
confidence is being prepared with alternatives to fighting or 
running away. 

 
Pass out copies to everyone of Exercise 6F, Nonviolent Ways to 
Protect Yourself.  Go over the list together.  This list provides some 
workable suggestions for handling conflicts without fighting. 

 
Activi ty: Staying Empty! 
  Pass out copies of Exercise 6G-1 to all students.  Keep 
  a copy of Exercise 6G-2 for you only. 
 

✓ Ask for two Volunteers to play the parts of Chris, the 
Bully and Dana, the Victim, and do the roleplay. 

 
✓ Ask the Volunteers to read the same roleplay again.  

This time, stop the Volunteers at each point in 
Exercise 6G-2 where there is an indication of a threat 
or a nonviolent alternative, and ask:   

 
  ❏ Is this a threat?   
 
  ❏ Is this an alternative?   

 
4. Using these nonviolent responses well, like anything we do well, 
 takes practice, which we will do.  In the meantime, know that: 
 
  ▼ You can do something when under attack. 
  ▼ You do not have to be a victim. 
  ▼ You do not have to fight. 
  ▼ You can use your brain instead of your brawn. 

 
Your mind is the greatest weapon you have.  

   
 

5. We have been conditioned to believe that we must fight to survive. 
 Show students photograph of Earth, from the astronautsÕ perspective. 

Ever since astronauts from the USA and cosmonauts from Russia 
have seen our planet from a totally new perspective — from outer 
space — they have been trying to teach us a new way of thinking.  
That new way is:   

 
For all  of  us to survi ve on this planet,  

which is our home,  
i t i s important for us to NOT f i ght. 
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Summary of  Lesson 6: 
 

1. Conflict begins with one person or idea, but it takes two to keep a 
war going. 

 
2. There are two kinds of conflict:  internal and external. 
 
3. An internal war can begin with a single thought. 
 
4. Human beings have been fighting and running away for millions 
 of years.  Psychologists say our “old brain” creates this “fight or 

flight” response in us. 
 
5. The problem with “fighting” or “fleeing” is that they both are a 
 result of conflict.  And continuing to fight or run prolongs the 

conflict!   
 
6. There is a third choice:  “Stop! Think!” 
 
7. Stopping and thinking enables us to act instead of react in a  
 given situation. 
 
8. There are nonviolent alternatives to fighting and running away,  
 and using them can prevent war! 
 
9. Your mind is the greatest weapon you have! 
 
10. For all of us to survive on this planet together, it is important  
 for us to NOT fight! 
 

 
Preview of  New Findings: 

 
  In our next lesson, we use our detective minds to explore: 
 

 ✰ How our brain decides we should join a group to survive!   
 ✰ Traditions that affect our thinking! 
 
 Don’t forget your assignment:  The Ways I  Survive! 
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  Lesson 7 
I’ll Join a Group! 

 
 

Breakdown of  Lesson 7: 
 The groups we belong to. 
 Groups are a means of survival. 
 We are all creatures of habit. 
 The kind of groups that can truly help us. 
 
Mat erials Needed: 
 A. Chalk and chalkboard, or large paper pad with felt pen. 
 
 B. Copy of Fighting The Invisible Enemy, by Terrence Webster-Doyle. 
 
 C. Copies of Exercises 7A, Getting to a Resolution;  7B, Traditions in My  

House; and 7C, The Conflict I Know Best. 
  
 Review:  Welcome students to class.  Conduct a small review by asking: 
 

☛ How many people does it take to start conflict? 
 
☛ What is internal conflict?  External conflict? 
 
☛ Is our conflict finished when we fight or run? 
 
☛ What does it mean to “Stop!  Think!”? 
 
☛ When we are in danger, what are some nonviolent 

alternatives? 
 
 
 Presentation of  Assignment  6: 
 The Ways I  Survive! 

Ask for a Volunteer to go first.  If no one offers, you can begin 
with yours.  After students have read aloud the ways they survive at 
home, at school and in the world, ask:   

 
1. Do you see any patterns in the way we all survive?   
 What are they? 
 
2. What’s the difference between noticing and judging the 

ways we survive? 



 

   72 

 
3. Do you feel different when you notice than when you 

judge?  How so? 
 
4. Do you think most of the ways you and I survive are 
 more likely to help promote peace or help create war? 
 
5. Do you think you could change a way you survive that 

would be more in the interest of peace? 
 

 
Story:   Read aloud the story, “The Beating You Know You Will 

Get,” Fighting The Invisible Enemy,  p. 113.  Be sure to read 
with feeling so that students experience the tension of the 
story. 

 
 

Explore The Story: After reading the story, ask: 
 
1. What did Eric and his buddies want?   
 
2. Do you think they wanted more than the money?   
 
3. Which nonviolent alternative did the Victim use when first  
 attacked by Eric? 
   
4. Is the Victim in conflict?  What kind?  Have the Victim’s parents 
 contributed to the Victim’s conflict or relieved it? 
 
5. Have you been in a situation like this one?  What did you do? 
 
6. What do you think is the best solution for a situation like this one? 
 
 

The Groups We Belong To 
 
 1. When we are attacked or in trouble, our immediate inclination 
  is to get help.  We convince ourselves that we cannot survive 
  on our own.  We look for people who “know,” people who can 
  protect us, people who can give us answers.  We join a group! 
 
 2. Each one of us is a member of several different groups.  Let’s see 
  how many we can name.  Ask students to call them out as you 
  write them on the blackboard. 
 
   Family   Religious organization 
   School   Employment organization 
   Social Club  Gang 
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   Political group  Business group 
 

❏ Is anyone here a member of a social club or a gang? 
 
❏ Why do you belong to this group? 
 
❏ What do you get out of being a member of this group? 
 

 
3. Early human creatures joined groups too.  These were called 

“tribes.”  The reason they traveled in groups was to hunt animals 
for food and protect themselves from other tribes.   

 
❏ When the tribe grew larger, and there was not enough 
 food around, what do you think the tribe did? 
 
❏ When the tribe traveled to new territories, and wandered 
 into the territory of other tribes, what do you think 
 happened? 
 

4. Today, we have come a long way since the time of cave creatures. 
 

❏ Do we still hunt animals for food?   
 
❏ Do we feel we have to protect ourselves from other tribes? 
 
❏ Do we have examples today of one tribe wandering 
 into the territory of another tribe?   
 
❏ Do nations sometimes wander into the territories of 
 other nations? 

 
5. Let’s add to the chart we started  in Lesson 5, Exercise 5E, which 

will give us a basic formula for understanding war.  Today’s entry 
is based on the feeling that motivates us to find help when we are 
in trouble.   

 
BASIC FORM ULA FOR UNDERSTANDING WAR 
TodayÕs Entry is number 3: 
 
1. I want to survive. (My old biological brain in action!) 
 
2. I’m afraid!  I have to fight or run — to survive! 
 

  3.      I  need help to survive!  IÕl l  join a tribe!  A gang!  A nation! 
   (My  old brain thinks this i s what I  need to survive.) 
 

As you write this on the new chart, read the entries that precede it.  (See 
Exercise 5E for sample chart.  Keep this chart in a place where 
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students can always see it, and where it can be easily added to.) 
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Groups Are a Means of Survival 
 

We join groups because of our basic instinct for survival.  Religious  
groups like to bring in new members to ensure a large membership, i.e., 
their survival.  Political groups know that a large membership creates 
strength and — survival.   
 
1. Joining a group can be a very helpful thing to do.  When you 
 join a political group, you meet other people who think the way 
 you do, and you have an opportunity to share your ideas. 
 
2. When you join a gang, sometimes you find support for who you 

are, which you may not get elsewhere.  Gang members are 
sometimes more supportive of who you are, or who you want to 
be, than your family members appear to be. 

 
3. Joining a religious group sometimes makes people feel 
 spiritually strong.  Members of a religious group pray together. 
 
4. When group members get along, and when one group gets along 
 with other groups, there are no problems.  Problems occur, 

however, when conflict arises between groups or between group 
members. For example: 

 
▼ One group decides that i t i s ÒrightÓ and that an opposing 

group is Òwrong.Ó   
 

Example: 
People against abortion call themselves “Pro-Life.” 
People in favor of a woman’s right to choose abortion call 
themselves “Pro-Choice.”  Each believes the opposing group 
is “wrong.” 
 

▼ One group decides i t has ÒlessÓ than another group, and 
 demands to have Òmore.Ó 
 

   Example: 
During a series of riots, South Central Los Angeles looters 
believed they had the right to take, without paying,  
property being sold in South Central Los Angeles stores. 

 
▼ One group decides that i s the Òrightful  ownerÓ of  a place 
 or thing, and believes that the present owner must give up 

this property.    
 

Example: 
The battle between the Israelis and Palestinians 
over particular land areas has been going on for years.   
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▼ Group A decides that Group BÕs habi ts are having 
 an i l l  effect on Group A and that Group AÕs ÒbadÓ 
 habits must stop. 
 

   Example: 
   Non-smokers say that smokers contribute to non-smokers’ 
   bad health and ban smokers from certain public locations, 
   such as airplanes and restaurants. 

 
 Activi ty: Getting to a Resolution  
 

✓ Divide students into pairs, or ask them to pair off. 
 
✓ Give each pair a topic from Exercise 7A, “Getting to a 

Resolution!” and ask each member of the pair to take 
an opposing point of view. 

    
✓ Ask students to think for a couple of minutes about 
 why they disagree with their counterpart.  Then, ask 
 them to debate their issues for 10 to 15 minutes, 

focusing on major points only.   
 
✓ While debating, they must write down: 
 

1. Their differences — the things that separate 
them. 

 
2. Their similarities — the points they agree on. 
 
3. The issues they have no hope of resolving. 
 
4. The issues they have negotiated and have 
 found a solution for. 
 
5. Which nonviolent alternatives they used in 
 their negotiations, if any. 
 

 1. Call time, and ask each pair to state: 
 
   ▼ Their issue. 
   ▼ Their differences. 
   ▼ Their similarities. 
   ▼ Their issues of “no hope” 
   ▼ Their solutions and resolutions. 
   ▼ Which alternatives they used, if any. 
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2. After listening to each group’s problem and solution, ask: 
 

❏ Did you see and make an attempt to understand 
 one another’s issues? 
 
❏ Did you look at one another’s differences with 
 a beginner’s eye? 
 
❏ Did you look at your differences as:  I vs. You, or  
 did you see them as:  We vs. Them? 
 
❏ What happened when you reached an impasse? 
 
❏ Did you give up, or continue to find a solution? 
 

 
3. Every day people negotiate the way you just did.  Some of them 
 find solutions, and some don’t.  No matter how the negotiations 
 come out, it’s important to: 
 
  ▼ See through your conditioning.  
  ▼ Find solutions from which both sides can benefit. 
 
4. Let’s think of two groups that might be in conflict — the Arabs 
 and Israelis, doctors and patients, labor and management, parents 
 and children.   
 
 ❏ Do you think most groups in conflict look at how both sides  
  can benefit? 
 
 ❏ What do you think about this concept? 
 
 ❏ Do you believe that finding solutions from which both sides 
  can benefit is a way to resolve conflict? 
 

    
We Are All Creatures of Habit 
 

1. You already know that we believe in certain things because we’ve 
 been “conditioned” to believe them.  For example, many of us believe  
 war is the answer to our problems of global conflict.   
 
2. There are many methods we use to try to condition others to see our 
 point of view, and many methods others use to try to condition us. 
 We already know about reward and punishment. 
 
3. We are all creatures of habit.  As we grow up, we spend most of 

our lives in surroundings that condition us psychologically.  
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4. People condition us to think, act and speak in certain ways — some 

of which have been around for centuries.  Our grandparents pass 
these down to our parents, and our parents pass them down to us.  
Many of these practices determine exactly how we think and act, 
often without our even being aware of how they condition us.  
Some of these are: 

 
◆ Habit 
 

❏ What is a habit? 
 A manner of behavior we learn and repeat until it 
 becomes second nature.   
 
❏ Name some habits you see among your family or 

friends. 
 
❏ Is brushing your teeth before you go to bed a habit? 

 
❏ Is drinking alcoholic beverages a habit?   
 
❏ Is walking two miles every morning a habit? 
 

 
◆ Tradi tion 
 

❏ What is a tradition? 
 A belief or practice handed down by word of mouth, 
 or by example, from one generation to another. 
 
❏ What are some traditions in your family? 
 
❏ Is spending Christmas with your family a tradition? 
 
❏ Is fighting between the Arabs and the Israelis a 

tradition? 
 

 
◆ Custom 
 

❏ What is a custom? A long-established practice which 
people treat as an unwritten law.  Similar to tradition.   

 
❏ Have you ever traveled to a different area or different 

country and noticed different customs from yours? 
 
❏ It is the custom in some countries to value male  
 children over female children.  What do you think 
 of that custom? 
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❏ It is a custom in some parts of South America to  
 celebrate your saint’s day.  Does this happen in your 

country? 
 

 
◆ Value 
 

❏ What is a value?  What do we mean when we say 
people have certain values?  The worth or importance 
that people attach to other people or things.  

 
❏ Have you ever heard people refuse to say or do 
 something because they hold certain values that 
 would keep them from doing so? 
 
❏ Do some people refuse to fight in a war because 
 they hold certain values? 
 
❏ Do some people decide to join the armed forces 

because they hold certain values? 
 
❏ Can these values create possible conflict? 
 
❏ What are some values you’ve seen — both positive 
 and negative? 
 
 

 ◆ Belief 
 

❏ What is a belief? A state of mind in which trust is placed 
in some person or idea. 

 
❏ Where have you seen trust placed in a belief? 
 
❏ Do you think trusting in a belief is always a positive 
 thing to do? 
 
❏ Do you think there is potential for conflict when 
 people blindly trust in a belief without learning about 
 the belief first? 
   
❏ What is something you believe in strongly?  Why? 
 Can this belief create conflict in your home?  At 
 school?  In your community?  How? 
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5. Habits, traditions, customs, values and beliefs make up our 
psychological conditioning.  They are instilled in us for positive 
reasons:  Our families want us to carry on traditions that have been 
around for centuries.   

 
6. On the other hand, a variety of habits, traditions and beliefs 

sometimes make us see people as different from us.  When we begin 
to focus on differences, conflict is not far away. 

 
 
 Assignment   7: 
 Tradi tions in My  House!   
  Pass out copies of Exercise 7B, Traditions in My House, to  
  each student.  Read assignment aloud as students follow, and 

answer any questions students may have.   
  
 
The Groups We Need to Belong To 
 
 Sometimes the groups we belong to separate us from other people.   
 

❏ Do you think we need to belong to groups that bring us 
together?  Why? 

 
❏ What can we do to help these groups bring people together 
 rather than separate them? 
 
❏ What can we do to change our own thinking from 
 “we vs. them” to “us” (all of us)? 
 

Activi ty:  
The Conf l i ct I  Know Best! 
 Pass out copies of Exercise 7C, The Conflict I Know Best,  
 to all students.  Read aloud.  Then give students 10 minutes 
 to fill in.  Afterward discuss their answers. 

 
 

THOUGHT FOR THE DAY: 
 

When I meet a person di f ferent f rom me, 
and I see a di f ference between myself  and this other person, 

I  create a separation that divides us.   
This creates conf l i ct. 

 
When I meet  a person di f ferent f rom me, 

and I see a way this person and I  can communicate, 
I  have the opportuni ty to learn something new. 

This creates understanding. 
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Summary of  Lesson 7 
 

 1. Most of us belong to many different groups. 
 
 2. What we get from these groups is support for our beliefs,  
  protection and a means of survival. 
 
 3. Joining a group can help us, but it can also create conflict. 
 
 4. We often focus on the differences between us rather than 
  the similarities. 
 
 5. Differences separate us, and similarities bring us together. 
 
 6. Sometimes people at war with each other believe they are very 
  different when, in reality, they are not. 
 
 7. Methods of conditioning within groups include offering 
  rewards, offering punishment, sticking to habits, traditions, 
  customs, values and beliefs. 
 
 8. It is important to understand what your group represents. 
 
 9. It is important to be aware of whether or not your group  
  represents your beliefs.   
 
 10. It is important to not let group beliefs separate you from 
  other human beings. 
 
 

Preview of  New Findings: 
 
 In our next lesson, we will use our detective minds to explore: 
 
 ✰ What winners and losers have in common. 
 ✰ How a group’s belief system becomes our own. 
 
 Don’t forget your assignment:  Tradi tions in My  House! 
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  Lesson 8 
My Group Knows Best! 

 
 
 

Breakdown of  Lesson  8: 
 When there is conflict, there are only losers. 
 There is a structure to conflict. 
 My group knows best. 
 How we handle conflict determines the outcome. 
 
Mat erials Needed: 
 
 A. Chalk and chalkboard, or large paper pad with felt pen. 
 
 B. Copies of Exercises 8B, My Conflict Is Built!;  8C, An Analysis 
  Of My Conflict;  8D, The Conflict In My Group!; and 8E, Win And 
  Lose, for every student. 

 
 Review:  
 
 Welcome students to class.  Conduct a small review, asking: 
 

☛ Why do we join groups? 
 
☛ Can being a member of a group create conflict? 
 
☛ What happens when we focus on differences? 
 
☛ What are some signs of negative conditioning to look for  
 in groups? 
 
☛ Why is it important to understand what your group 

represents? 
 

 Presentation of  Assignment  7: 
 Tradi tions in My  House!   

Ask for a Volunteer to begin.  As students discuss traditions, habits, 
customs, values, beliefs at their home, write on the blackboard or chart the 
following categories:  
 

1. Tradition, habit, custom, value, belief: 
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2. Person(s) who believe(s) in these: 
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3. Sign(s) of conditioning behind these: 
 
4. Sign(s) of conflict because of these: 
 
5. Potential points for discussion with family members: 
 

   
Briefly explore each studentÕs situation: 

 
▼ Is your family aware of the conflict that is caused by this 
 particular tradition, habit, custom? 
 
▼ Is it easy to discuss conflict situations in your home? 
 
▼ Do you think there is anything you can do to promote this 
 kind of discussion and make it easier for those involved? 

 
▼ How would you approach such a discussion? 
 
▼ Do you think your approach would promote a peaceful 
 resolution? 
 

Story: Read story, “Winning by Losing,” in Exercise 8A (this story is 
also found in The Eye Of The Hurricane, by Dr. Terrence Webster-
Doyle, p. 53).   Explain:  This story is about students who study 
the martial arts. The students’ gis are the clothing they are 
wearing in the illustration (show, if you have book).  Ask 
students to imagine the situation as you read. 

 
 Explore The Story:  After reading the story, ask: 
   

  1. At first, what were the students’ opponents? 
 
  2. Have you ever fought the rain and wind? 
 
  3. Do you suppose the fight was different when the students 
   had the storm at their backs and went with the storm? 
 
  4. When the students stopped resisting and began to go with 
   the storm, did their circumstances improve?  How? 
 
  5. Since the story is called “Winning by Losing,” what 
   do you guess the story means?  Encourage all responses. 
 
  6. Do you think you can “win” by “losing?”  How? 
 
  7. When you “lose” in this situation, are you really losing? 
 
  8. Is this a new way of thinking (Add to chart, Exercise 1B)? 
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When There Is Conflict, There Are Only Losers 
 

1. In a conflict between two people, usually someone “wins,” and 
someone “loses.”    

 
❏ When you “win,” how do you feel? 
 
❏ When you “lose,” how do you feel? 
 

 
2. Winners are usually happy.  They deduce that, since they “won,” 
 fighting really works for them.   
 

❏ When a hockey team wins a game, are they sad? 
 
❏ When you “win,” do you want to continue the fight? 
 
❏ Do you believe this fight has made you happy? 
 
❏ Do you think you believe in fighting and you will 
 probably fight to win again? 
 

 
3. Losers are angry and, as a result, they want to fight again.  They  
 deduce that, since someone “won,” and it wasn’t them, they  
 need to fight again and win. 
 
 ❏ Have you ever seen a happy “loser”? 
 
 ❏ When football players lose a game, are they thrilled? 
 
 ❏ When a country loses a war, are its inhabitants happy 
  and ready to be friendly toward the winner? 
 
 
4. Winners and losers both believe that fighting is necessary in a 
 conflict situation.   
 
 ❏ Do you believe fighting is the answer to conflict?  Why? 
 
 ❏ Do you think that if there is a winner and a loser, the 
  fight is over? 
 

When there is conf l ict, both sides are losers,  
because thei r disagreement continues,  

and the people involved remain in conf l ict. 
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❏ Can you see how conflict continues when there is a  
 winner and a loser? 
 
❏ Can you see that in order to RESOLVE a conflict, both 
 sides need to feel that they are winning something? 
 
❏ Do you think it would help to know the STRUCTURE of 
 conflict in order to understand how to give each side of  
 a conflict something that makes it feel like a winner? 
 

 
There Is a Structure to Conflict 
 

In order to further understand conflict so that we get better at resolving it, 
let’s take a look at the structure of conflict.   
 
1. If you watch TV, and your parents want you to do your 

homework, is there conflict between you? 
 

2. If you want to see a movie, and your friend, who’s spending the 
day with you, wants to go bike riding, are you in conflict? 

 
3. Conflict is a war that happens in our minds.  It can start out small 
 and disappear, or it can start out small and grow into a major war.   

 
4. Every conflict has a basic structure — like a house.  You know that 

a house has an inner structure — a foundation, a frame — which 
determines how the outer structure will look. 

 
5. The inner structure of your conflict determines how it will be 
 expressed.  The inner structure (foundation) of your conflict is the 

cause of your conflict. 
 
 Example: Your feelings are hurt, and you are angry, 
   The cause  (foundation) of your anger is  
   your hurt feelings. 
 
6. The outer structure of your conflict is your expression of the 

conflict you feel inside.  The outer structure of your conflict is the 
result — the symptom — of your hurt feelings. 

 
 Example: Your feelings are hurt, and you are angry. 
   The result  (symptom) of your hurt is your anger.

  
 

Whenever you feel angry, or you see someone who is angry,  
you can deduce that you or this person has hurt feelings.   
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7. This is an important piece of information to have.  In any conflict 

situation, most of us see the symptom but don’t always see the 
cause.  Looking at the cause helps us understand the conflict. 

 
❏ Why would it be important to know, when someone 
 is angry, that this person has hurt feelings? 
 
❏ If you do not understand that an angry person has hurt 

feelings, how are you inclined to respond to that angry 
person? 

 
❏ If you do understand that an angry person is someone who 
 has hurt feelings, will you respond differently to that 

person? 
 
❏ Do you think such an understanding could be the difference 
 between war and peace?  Why? 
 
❏ Do you think such an understanding is equivalent to  
 Stop! Think!?  How? 
 
❏ Do you think learning to understand the causes for people’s 

behavior can be helpful in group situations?  How? 
 

Activi ty: My  Conf l i ct Is Bui l t! 
The purpose of this activity is to give immediate action to what 
your students have learned about cause and effect with regard to 
conflict. 

 
✓ Divide students into pairs.   
 
✓ Pass out copies of Exercise 8B, My Conflict Is Built!, to  
 all students. 

 
✓ Assign one of the topics to each pair, asking each pair to 
 discuss and write the following about each conflict: 
 

1. The cause or foundation of the conflict. 
2. The effect of the result. 
3. The probable conditioning underlying the foundation. 
4. Possible nonviolent alternatives to this conflict (review 

them, if necessary, Exercise 6F). 
5. A beginner’s-eye way of looking at this situation.  
 

✓ Give the teams 10 minutes to do this exercise.   
 
✓ Ask one member of each team to read their results.  

Encourage students to applaud one another for good work! 
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My Group Knows Best 
 

1. When we can see cause and effect in conflicts between individuals, 
 we can begin to see them in group conflicts as well. 
  
2. When we join a group, a club, a gang, an organization — we 

generally identify with that “tribe” psychologically.  We believe 
what the group believes.   

 
3. When we totally give ourselves over to what OUR group believes,  
 we tend to feel safer and to think that our conflict is finally over.  
 
4. Let’s add this to our Basic Formula Chart (Exercise 5E).  As you add 

this to the Basic Formula Chart, read through all the entries, 1 - 4.   
 

BASIC FORM ULA FOR UNDERSTANDING WAR   
TodayÕs Entry is number 4: 
 
1. I want to survive. (My old biological brain in action!) 
 
2. I’m afraid!  I have to fight or run — to survive! 
 

  3.      I need help to survive!  I’ll join a tribe!  A gang!  A nation! 
 (My old brain thinks this is what I need to survive.) 
   
4. I  become one with my tribe Ñ  school , gang, nation Ñ   
 identi fy w i th i t, get conditioned to i ts patterns.  The tribeÕs 
 belief system becomes my belief system.  I believe  
 my conf l i ct i s over.   
 
Ask  students: 
  
❏ Do you think this becoming one with your “tribe” is an 

example of positive thinking? 
 
❏ Can this kind of thinking create conflict?  What kind? 
 
❏ When you do not agree with something your group believes 

in, do you feel inner conflict? 
 
❏ If you voice your disagreement within the group, is conflict 

created?  What kind? 
 
❏ If there is outer conflict between group members and you, 
 is this a positive situation?   
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❏ Is it possible that the people who disagree can learn 
something from this disagreement? 

 
❏ Do you think learning something new could turn this into a  
 positive situation? 
  

 
5. One of the things we forget, when we are in the heat of 

disagreement, is that we all can learn something, if our minds are 
open and aware.   

 
6. We get so concerned with winning and losing that our beginner’s 

eyes often miss an opportunity to discover new information.   
 
7. The world is constantly changing all around us.  Something that is 

true one day may not be true in 10 years — or even in 10 days.   
 

  Examples: 
 

▼ People used to believe that the world is flat.  
  
▼ There used to be a Berlin wall:  one day it was there,  
 and the next, it was gone.  
  
▼ People in Russia used to live under communism:   
 one day it was there, and the next it was gone.  
 
▼ Many people today believe that if you “lose” an argument, 

you have nothing.  You and I are starting to see that this is not  
 necessarily true. 
 

 
The one constant i s that there wi l l  always be change.   

 
 

How We Handle Conflict Determines the Outcome 
 

Let’s take this opportunity to understand a real conflict you are 
experiencing in a group situation — in school, at home, in a club or 
organization. 

 
 Activi ty: Analysis of  My  Conf l i ct 
 

✓ Pass out copies of Exercise 8C, “Analysis of My Conflict,” to 
all students.  Go over this exercise with them, question by question.  
Emphasize that there are no right or wrong answers, only honest 
responses. 
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✓ Give students 10-15 minutes to fill this out.   
 
✓ Call time and ask for a Volunteer to read through his or her 
 analysis.  After each Volunteer reads, ask: 
 

❏ Do you recognize the structure of this conflict?  What 
 is it? 
 
❏ What is a recognizable symptom of this conflict? 
 
❏ What do you think is the cause? 
 
❏ Does it help you to know the cause?  Why? 
 
❏ Does knowing the cause give you information you 
 didn’t have before? 
  
❏ Does this new information change your thinking? 
 

 
Assignment  8(a) 
The Conf l i ct in M y Group! 
 Pass out copies of Exercise 8D, The Conflict in My Group!, to all 
 students.  Read it over together. 

   
1. We used to think battlefields existed only in military war.  Today, 

battlefields are evident in school, at home, at work, on the street.  
Sometimes, we fight to be first in line, or to get a parking space.  We 
fight to get compensated or recognized for the work we do, or for 
being the person we are.  We fight to stay safe, healthy, alive.  Life 
sometimes feels like one big fight.   

 
2. The main problem with fighting is that is causes separation.  When 

there is separation, there is no chance for resolution to our conflict.  
The more we can learn about NOT fighting, the closer we get to 
ending the separation that is caused by conflict.     

 
3. We do anything to win, sometimes refusing to see the truth of a 

situation.  We hold onto our belief, no matter what it is, and work 
hard to make it fit.  When our first belief doesn’t work out, we 
create a second belief to support the first one!  Then, a third belief 
to support the first two!  Sometimes it’s like trying to fit a square 
block into a circular hole! 

 
4. Let’s take a look at a conversation between Charlie and Charlie’s 

teacher and see if we can figure out whether Charlie is able to see 
the truth of the situation. 
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Example: 
Charl ie 

  I think I should quit school.  I’m not very smart. 
 

Teacher 
  Actually you are smart.  You just haven’t given this good 
  news to your brain. 
 

Charl ie 
  It would take too long for me to catch up with all the 
  stuff I never learned.  I’m too slow. 
 

Teacher 
  You could catch up in one summer school session, if you 
  applied yourself. 
 

Charl ie 
  When you’re not smart and too slow, there’s no hope. 

 
Ask students: 
 

❏ Do you think Charlie sees the truth of this situation? 
  
❏ What do you think winning really means to Charlie?  
 
❏ Do you think Charlie might be scared of a challenge?  
 
❏ Do you think Charlie might be frightened of not winning? 
 
❏ What kind of survival are we concerned about when 
 we fear that we will not win? 
 
❏ How do you think Charlie could resolve this conflict? 
 
❏ Do you think it’s possible to survive AND find a   
 mutually satisfying resolution to conflict?  How? 
 

 
 Activi ty: The Wi n/Wi n Si tuation 
   This activity gives students the experience of coming up  
   with a situation in which everyone wins. 
 

✓ Divide students into groups of four. 
 
✓ Ask students, within each group, to come up with a conflict 
 situation that is real for members of that group.  Ask them  
 to take about 5 minutes to come up with a topic that is 

subject for disagreement among them (two vs. two is best).   
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✓ Call time.  Ask a representative from each group to tell us 
their topic of discussion.  Write each topic name on the 
blackboard. 

 
✓ Give students 15 minutes to work out an agreement that  
 allows both sides to “win.”  Let students know you are  
 available if they need help.  Walk around and monitor the 

activity, but offer suggestions only if they ask. 
 
✓ Call time and ask for a Volunteer group to present their 
 work.  Each group should select one representative to 

explain what they have come up with; other members of the 
group are invited to add anything they feel is necessary. 

 
  After all work has been presented, ask: 
 

1. What did you learn about conflict resolution? 
 
2. Was this a different approach from the one you 
 usually take when conflict arises? 
 
3. Do you see benefits to the plan you worked? 
 
4. Do you see any disadvantages? 
 
5. What’s the best thing that happened as a result of 

your work? 
 
6. Do you think this kind of work can be applied to 

other disagreements you have had? 
 
7. Do you think you will apply this kind of thinking to 
 future disagreements you have? 
 
8. What are the most important elements of working 

out a disagreement in this way? 
 
When we can DISCUSS how we create conf l i ct 

and ADMI T our conf l i ct-making thoughts to one another, 
we wi l l  have a basis for WORKING TOGETHER to end conf l i ct. 

 
1. If you have violent, warlike feelings inside you, and you know a 

friend or two who have violent, warlike feelings inside them, there 
must be hundreds of thousands of people who have violent 
feelings in the world.     
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2. We are a world of people who are running, fighting and competing 
— one against the other — person against person, nation against 
nation — “we” vs. “them” — in a violent struggle for survival. 

 
 

THOUGHT FOR THE DAY: 
 

Using our beginnerÕs minds 
we can come up wi th a posi ti ve approach 
to encourage a new method of  survival   

that allows both sides in a conf l i ct to w in. 
 
 

Assignment  8(b): 
Wi n &  Lose! 

Pass out copies of Exercise 8E, Win & Lose, to every student.  Read the 
instructions aloud.   
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Summary of  Lesson  8 
 
 1. Conflict is a war that happens in our minds.  It can start small 
  and disappear, or grow into a major war. 
 
 2. Every conflict has a basic structure, like a house. 
 
 3. The inner structure of conflict is the cause of your 
  conflict (hurt feelings). 
 
 4. The outer structure of conflict is your expression of 
  the conflict (anger). 
 
 5. Seeing the structure of our conflict enables us to better 
  understand why the conflict exists. 
 
 6. When we understand why a certain conflict exists, there 
  is a good chance we can put an end to the conflict. 
 
 7. The more we can learn about NOT fighting, the closer we 
  come to ending fighting, which causes separation. 
 
 8. How we handle our conflict determines how things will turn 
  out.  You and I are responsible for how things turn out. 
 
 9. Nonviolent alternatives help us accept our responsibility by 
  encouraging us to take action to make things turn out well. 
 
 10. We have been conditioned to not share our conflict-making 
  thoughts with one another.  However, by sharing our conflict-
  making thoughts, honestly, we have a basis for working  
  together to end conflict — which is essential for our survival. 

 
 

Preview of  New Findings: 
 
In our next lesson, we will use our detective minds to explore: 
 
 ✰ What is an enemy?  How are enemies created? 
 ✰ What is respect? 
 
Don’t forget TWO assignments:  The Conf l i ct In My  Group and Wi n and 
Lose! 
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  Lesson 9 
The Enemy:  Someone Who’s Different  

 
 

Breakdown of  Lesson 9: 
 What is an enemy? 
 How do we create an enemy? 
 Recognizing similarities instead of differences. 
 
Mat erials Needed: 

A. Chalk and chalkboard, or large paper pad with felt pen. 
 
B. Copy of Fighting The Invisible Enemy by Terrence Webster-Doyle. 
 
C. Copies of Exercises 9A, Enemy Images, and 9C, I Respect You Like 
 Crazy, for every student; three copies of Exercise 9B, The New Kid. 

 
 Review: Welcome students to class.  Ask: 
 

☛ What does it mean to win by losing? 
 
☛ Why are both sides losers when there is an ongoing conflict? 
 
☛ Every conflict has a structure.  What is the basic structure? 
 
☛ If we see the cause of our conflict, does this help us?  How? 
 
☛ What are some of the things we must look at with a  
 beginner’s eye when we join a group? 
 
☛ Who and what determine the outcome of a conflict?   
 
☛ Are there any new ways of thinking in these concepts that  
 we should add to our chart (Exercise 1B)? 

 
 Presentation of  Assignment  8(a)  
 The Conf l i ct in M y Group! 

Ask for a Volunteer to read his/her The Conflict in My Group! 
(Exercise 8C).  Write the seven categories on the blackboard, then fill them 
in as each student reads from his/her worksheet.  Encourage questions and 
remarks from other students.  Make sure everyone gets a turn to read, and 
move through these as quickly as possible  Afterward, ask students: 
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1. Do you agree with the resolution proposed? 
 
2. Which points do you think need to be focused on for 
 resolution? 
 
3. Which points of agreement do you think will help? 
 

 
Presentation of  Assignment  8(b) 
Wi n And Lose! 

Ask how many groups are presenting (Exercise 8D) so you know how to 
budget your time.  Ask for a Volunteer to go first.  Then make certain 
every group presents.  Discuss any issues that come up, but move 
through these as quickly as possible.  Ask: 
 
1. How did you enjoy creating a roleplay? 
 
2. Do you think your roleplay adequately defined the 

situation? 
 
3. What is the structure of the conflict you presented? 
 
4. What do you think is the conditioning behind this conflict? 
 
5. Do you see other paths to resolution that might also work? 
 
Congratulate students on their good work! 

 
Story:  Read story, “I Will Fight No More Forever,” in Fighting the  

Invisible Enemy, p. 61.  Read with animation and clarity so 
that students grasp the meaning of the story. 

 
 Explore The Story:  After reading the story, ask: 

   
1. Were the Indians — those we now call Native Americans — 

a people who lived in harmony with the land? 
 
2. What was the conditioned thinking on the part of the  
 Europeans who participated in reducing the Native 

American population from 1,000,000 to 237,000? 
 
3. Were the European settlers heroes?  Enemies?   
 
4. Putting yourself in the place of the Native Americans, how 

would you feel, after living all your life on open land, being 
restricted to live on a “reservation”?   

 
5. Who is the enemy in this situation? 
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What Is an Enemy? 
 

1. Remember the story “Sergeant Stone’s Revenge,” where Private 
Dillon seeks revenge for his Sergeant’s death by throwing a 
grenade at advancing enemy troops?  Remember that this was a 
movie, and at the end of the movie you were moved to either run 
away in fear and disgust, or find a gun and go to battle? 

 
2. People in military battles are trained to think of other people as 
 “enemies.”   
 
 ❏ Why do you think they are trained in this way? 
   For survival 
   In war, a soldier must kill or be killed. 
 
 ❏ Do you think military training carries over into our lives 
  sometimes? 
 
3. You and I don’t fight military battles, but we sometimes become  
 involved in other conflicts that can become just as serious.  If you 

are angry with me and we happen to pass one another on the 
street, before we ever speak there is a conflict going on between us. 

 
❏ Where is that conflict going on? 
 
❏ Is some inner cause in your mind blaming me for something 

you believe is my fault? 
 
❏ Is there a war going on BEFORE we ever greet each other? 

 
4. When anyone outside our system of beliefs — someone who may 

think or feel differently than we do — becomes a threat to us, that 
person becomes an “enemy.”   

 
❏ How do you think this happens? 
 
❏ Do you think this is a physical reaction?  Psychological? 
 
❏ Do you think this is a biological reaction of our old brain?   
 
❏ How does someone get to be an “enemy”?  
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How Do We Create an Enemy? 
 

1. When your brain creates an “enemy,” it goes through certain 
patterns of thought that separate you from another person.  Here 
are some examples: 

 
Example: You are di f ferent f rom me. 
 
We humans differ from one another in many physical ways.  What 
are some of them? 
 
▼ Skin color/shape of facial features 
▼ The way we talk and languages we speak 
▼ The way we move our bodies 
▼ Where we live 
▼ Where our family comes from 
▼ The clothes we wear 
 
These differences make for variety in human culture. 
 
❏ Are these differences conflict-producing?  
 
❏ If so, what makes these differences conflict-producing? 
 
❏ Do these differences have to be conflict-producing? 
 
 
Example: You are a stranger. 
 
As soon as we label a human being “stranger,” we create a 
separation between us.  Cowboy movies always have a line like,  
“Who’s that stranger?” — meaning “foreigner” or “outsider.” 
These words put forth an attitude of “me (us) vs. you.”   
 
❏ If we think of someone as a stranger, how are we 
 going to act toward that person? 
 
❏ If we act toward someone as if he or she is a stranger,  
 do we create conflict before we’ve even met the person? 
 
In today’s world, it is common to be wary of “strangers” — and 
with good reason.  Especially in large cities, we are not encouraged 
to open our doors to people we do not know.  The example we are 
discussing, however, is one in which we are officially meeting a 
new person in a non-threatening situation. 
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Example: You are a bad person. 
 
When we make someone “bad,” we blame them.   
 
❏ If we think someone is “bad,” do we know for sure that 
 the person really is “bad”?   
 
❏ Is it possible that we may have a need to make 
 this person look “bad” so that we can look “good”? 
 
❏ Is it possible that we may have met someone in the past who 

was “bad” and this new person reminds us of that past 
experience? 

  
 
Example: You are the devi l  in disguise. 
 
People at war use this approach.   
 
❏ Do you think that by making an “enemy” appear 
 inhuman or evil, it may be easier to kill that person? 
 
❏ In “Sergeant Stone’s Revenge,” the warrior called his 
 enemies “gooks.”  Do you think he degraded and 
 humiliated these people in order to be able to kill them? 
 
 
Example: You are a horrible, f rightening creature. 
 
We can crush a spider, shoot a rat, or stone a snake if we believe  
they are poisonous, dangerous and threaten our survival.   
 
❏ Do you think we turn people into enemies for our 
 own survival? 
 
❏ Do you think creating enemies helps us survive?   
 
❏ What do you think about this method of survival? 
 
❏ Is it an “old brain” method of surviving? 
 
❏ Do you think creating enemies is the only way to survive? 
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 Activi ty: How I  Create the Enemy 
This activity is designed to help students become aware of the Òold  
brainÓ process that happens when our survival is threatened. 

 
✓ Pass out copies of Exercise 9A, Enemy Images, to all  
 students. 
 
✓ Ask students to spend 10 minutes filling in this form. 
 
✓ Call time, and ask for volunteers to read their responses.   
 Make certain everyone has a chance to respond. 
 
✓ After each student reads, ask: 
 

❏ Do you think the differences between you and this 
 person could potentially create conflict between you? 
 
❏ What kind of conflict? 
 
❏ How does it make you feel when you look at 

someone and think: “different,” “stranger,” “bad”? 
 
❏ Do you think you have power over your thinking 
 and can turn your thinking around? 
 
❏ What would happen if you looked at this person and 

thought “different,” “fascinating,” “someone I might 
 like to get to know”? 
 
❏ What approach would you take with this person? 
 
❏ Are you willing to take a chance and find out how 
 this might work? 
  

 
THOUGHT FOR THE DAY: 

 
When we see di f ferences between ourselves and others 

as reasons to separate, we create conf l i ct. 
 

When we see di f ferences between ourselves and others 
as interesting, we are more l i kely to get together,  

and learn something new. 
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Activi ty: The New Kid!  A Roleplay 
Ask for two Volunteers to roleplay Bobbie and Yehudi.  
Give each of them a copy of Exercise 9B, The New Kid!  Keep 
one for yourself so you can follow along.  Ask them to read 
the roleplay carefully so they understand their roles.  Then 
ask them to perform the roleplay.  After the roleplay, ask: 
 

1. Where did the conflict start?  In BobbieÕs mind.  Did it start as 
inner conflict and then become outer conflict? 

 
2. How did Bobbie make an enemy out of Yehudi? 
 
3. Did Yehudi contribute in any way to the conflict? 
 
4. Did you see any signs of conditioning on Bobbie’s part 
 that may have contributed to Bobbie’s inner conflict? 
 
5. Does Bobbie believe people need to “look” a certain way? 

 
6. Does Bobbie believe since one stranger was a thief, all  
 strangers are thieves? 
 
7. Do you think Yehudi did everything possible to make 

friends? 
 
8. Would you do anything differently than Yehudi did? 

 
9. If you were Yehudi, would you give up on Bobbie, or would 
 you continue to be friendly? 
 
10. Do you think Bobbie has a beginner’s mind? 
 

 
Recognizing Similarities Instead of Differences 
 

1. Use your beginner’s mind to look around the room at everyone. 
Think, for a minute, of five ways that everyone in the room is the 
same.  It could be physical appearance, mental ability, background.   

 
 ❏ Who can name one way? 
 
 ❏ Who can name another? 
 
2. Let’s make a list.  Ask a Volunteer to go to the board or chart 
 and write these as the students call them out. 
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3. When we find similarities between ourselves and other people: 
 
 ❏  Are we more likely to feel respect for them? 
 
 ❏ When we have respect for people, are we less likely to 
  get into conflict with them? 
 

 
Assignment  9:   
I  Respect You Like Crazy! 

Pass out copies of Exercise 9C, I Respect You Like Crazy!, to  
all students.  Read the directions together.   
 

 
 Activi ty:  The Giver And The Seeker 
    This activity allows students to ask for respect and have 

the experience of getting it.    
 

Ask students to close their eyes and think of three ways they would 
like to be respected.  Give them a minute to settle down and get 
comfortable.   
 

  ✓ Ask students to each choose a partner, or pair them off 
   yourself.   
 
  ✓ One of each pair is the Giver and one is the Seeker. 
   Ask them to decide who is who, quickly. 
 
  ✓ The Seeker closes his/her eyes and says:  "I would  
   like to be respected in the following way":  (fill in  
   the blank).  Then the Seeker opens his/her eyes. 
 
  ✓ The Giver listens attentively to the Seeker's request 
   and then responds to the Seeker in a positive way. 
 

Examples:  
 
1. I think you have every right to be respected in this 
 way, and I hope you get it. 
 
2. Maybe I can help you get this kind of respect. 
 
3. I don’t know if you will be able to get this kind of 
 respect, but I hope you do, because I think you 

deserve it. 
 
  ✓ Give the Seeker a moment to bask in his/her respect. 
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  ✓ Then the Giver bows to the Seeker as a sign of his or her 
   own personal respect. 
 
  Once the Giver has bowed, the partners change places, so each 
  has a turn at being both the Giver and the Seeker. 
 
  After the activity is performed for the second time, ask students 
  to return to their seats.   
 
 Discussion: 
 
  1. How did it feel to speak your desire to the Giver? 
 
  2. Did you enjoy being the Giver?  Why? 
 
  3. Did you enjoy being the Seeker?  Why? 
 
  4. Did one role feel better than the other?  Why? 
 
  5. Did you feel truly respected by the Giver?   
 
  6. Do you think the Giver really listened to you?   
 
  7. What do you think the Giver could do to be a better giver? 
 
  8. Did you really listen to the Seeker?  Did you focus your 
   total attention on the Seeker?  Why?   
 
  9. Do you think it's difficult to give attention when someone 
   really wants it?  Why?   
 
  10. Do you think we people in the world today need more attention? 
   Why do you think so? 
 
 Thinking in a New Way: 
 
 The next time you most want respect, try something new.  This is part of 
 your assignment this week, and you will see it on your assignment sheet 
 (Exercise 9C, I Respect You Like Crazy!).:   
 
  ▼ Give respect to the person you want it from.   
 
  ▼ Instead of seeking respect, offer it to someone.   
 
  ▼ Sometime this week, do this — at home, at school, somewhere. 
   When you feel yourself wanting respect, give it instead! 
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Respecting Yourself Conquers Fear 
 
 1. In order to respect other human beings, it is important to respect 
  yourself.   
 
 2. By giving respect to another person, you are respecting yourself, 
  because you are acting out of respect, as opposed to reacting to 
  someone else’s lack of respect.   
 
 3. Accept yourself for who you are, whoever that is.  Acknowledge 
  that who you are is neither “good” nor “bad.”  Whoever you are 
  is a simple fact of life.   
 
 4. Respect yourself for who you are. 
 
  ❏ How does it make you feel to accept yourself for who 
   you are? 
 
  ❏ Do you see respect as something you give to yourself 
   as well as to others? 
 
  ❏ What nonviolent alternative are you using with yourself 
   by accepting yourself for who you are? 
 
  ❏ Do you think it's easier to respect others if you respect 
   yourself first? 
 
  ❏ When you are worried about things that have happened 
   to you, do you think you can you clear your mind to make  
   room for respect? 
 
 
 Summary  of  Lesson 9: 
 

1. When someone becomes a threat to us, we think of that person as 
 an enemy, because we believe our survival is threatened. 
 
2. We create an enemy in our minds, thinking such thoughts as: 
 “You are different from me.”  “You are a stranger.”  “You are a bad 

person.”  “You are the devil in disguise.”  “You are a horrible, 
frightening creature.”   

 
3. Thinking of another person as an enemy creates a distance between 

you and that person.   
 
4. When we see differences between ourselves and other people 
 as interesting, rather than scary, we have an opportunity to learn 

something new — about the other person, and about ourselves.   
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5. Our beginner’s mind gets good exercise when we recognize  
 similarities as well as differences. 
 
6. When we find similarities between ourselves and others, we are 
 more likely to feel respect toward them.   
 
7. Sometimes we can get the respect we want by asking for it 
 from other people. 
 
8. Sometimes we can get the respect we want by giving it — to 
 others, and to ourselves. 
 
9. If we are going to understand how we prevent peace and how we 
 create war, we can begin with respecting other people — all 

people. 
 
10. Military training prepares warriors to think of other people as 
 enemies.  When we can stop thinking of others as “enemy,”  
 perhaps we will be able to put an end to war. 

 
 

Preview of  New Findings: 
 
In our next lesson, we will use our detective minds to explore: 
 
 ✰ So, you want to be a hero! 
 ✰ Acting like a hero can sometimes create conflict! 
 
Don’t forget your assignment:  I  Respect You Like Crazy! 
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  Lesson 10 
The Hero:  Someone We Want to Be 

 
 

Breakdown of  Lesson 10: 
 What is a hero? 
 Is the world made up of heroes and villains? 
 Do we create conflict by trying to be “good”? 
 The meaning of good. 
 
Mat erials Needed: 

A. Chalk and chalkboard, or large paper pad with felt pen. 
 
B. Copy of Why Is Everybody Always Picking On Me? and Fighting 
 The Invisible Enemy, both by Terrence Webster-Doyle. 
 
C. Copies of Exercises 10A, My Role Models!; 10B, Conditioned To Be 

ÒGoodÓ!; 10C, NobodyÕs Perfect!,  and 10D, I Want To Be Good!,  to  
 all students. 
 

 Review: Welcome students to class.  Conduct a review, asking: 
 

☛ When someone becomes a threat to us, why do we get 
scared? 

 
☛ Are there other ways to survive besides making enemies 
 out of people? 
 
☛ What are some of the thoughts we get in our minds 
 when we are creating enemies in there? 
 
☛ What’s a beginner’s-mind way of thinking about someone 
 we are scared of?  There are no wrong answers. 
 
☛ Why is it important to focus on similarities between people 
 rather than differences? 
 
☛ What’s the best way to get respect?   
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 Presentation of  Assignment  9:  
 I  Respect You Like Crazy! 

 
Ask for a Volunteer to begin Part A.  Then, give everyone a turn.  Ask:   
 
1. Who is this person with whom you are in conflict? 
 
2. Is this a conflict in your mind, or a conflict you have experienced 

verbally with this person? 
 

3. What are three ways this person is the same as you? 
 
After each student has had a turn, ask: 
 
1. When you look at the three ways you are the same as this person 

with whom you are in conflict, do your feelings about the person 
stay the same?  Why? 

 
2. Are you working on a solution to end the conflict between you?  

Why? 
 
3. Are you learning anything new from this conflict? What are you 

learning? 
 

Ask for Volunteers to respond to Part B, giving respect to someone. 
After each Volunteer responds, ask: 
 
1. How did it feel to give respect to the person you wanted it from? 
 
2. Did that person respond any differently toward you? 
 
3. Do you think this is a good approach to life? 
 

 
Story: Read story, “The School Of No Sword” in Why Is Everybody 

Always Picking On Me?, p. 47.  Show illustration.   
 

Explore The Story:  After reading the story, ask: 
 

1. What does the school of “no sword” mean? 
 
2. Why did Bokuden say he carried a sword?   
 
3. How was Bokuden different from the boastful Samurai? 
 
4. Would you say that the Samurai was a bully?  Why? 
 
5. Would you say that Bokuden was a victim?  How so? 
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6. What kind of nonviolent alternative did Bokuden 
 use to avoid fighting? 
 
7. What is the difference between “defeating others” and 
 “not being defeated”? 

 
8. Do you see ways you could resolve your own conflicts 
 the way Bokuden did?  How? 
 
9. Do you think Bokuden was a coward?  Why?   
 
10. Do you think Bokuden was a hero?  Why? 
 

 
What Is a Hero? 
 

1. A hero is admired for his or her achievements and qualities, 
 someone who shows great courage and strength of character.   
 

❏ When we talk about “hero,” who is a person who comes to 
mind for you?  Encourage any and all responses.  Make a list on 
the board or chart. 

 
❏ What qualities do you most admire about these heroes 
 you have named? Encourage all responses, writing them 
 across from the named hero.   

 
2. Because our society is always changing and very different from the 
 way it was 20 or more years ago, television and movies have 

changed too.  As a result, the kinds of “heroes” we have are also 
different.   

 
❏ Who are some characters who are considered “heroes” 
 you’ve seen on television or in the movies lately? 
 
❏ How is this hero different from, say, a fire fighter who 
 saves a child from a burning building?   
 
❏ How is this hero the same? 

 
3. Heroes used to be the people who overcame violent and 

destructive “villains.”   Today, some of the “heroes” we see, and 
some we watch on TV and in the movies, are very violent 
themselves.  These “heroes” use fists, knives, and guns, the same 
weapons the “bad” guys use.   

 
  ❏ Do you think they are fighting fire with fire?  Using  
   violence to fight violence? 
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  ❏ Do you think this is an effective way of resolving their  
   differences? 

 
 4. We have become conditioned to look upon violence as acceptable. 

 
❏ Do you think that by watching violent movies, we  
 learn to BE violent? 
 
❏ When we watch violence every day in movies, on TV and 
 on the news, do you think we become conditioned to be 

violent? 
 
❏ What’s one way you think we’ve become conditioned to be 
 violent? 
 

 
Is the World Made Up of Heroes and Villains? 
 

1. Whenever we are faced with an “enemy,” we necessarily create 
 the need for a “hero.”  
 

❏ Why do you think this is true? 
 
❏ Do we need someone who will fight and conquer the 

enemy? 
 
❏ Are we concerned that we will not survive unless we have 
 a hero to save us? 
 
❏ Do we believe that we cannot survive on our own? 
 

 
2. We are conditioned to believe that the world is made up of  
 heroes and villains.   
 

❏ Do you believe the world is made up of heroes and villains? 
 
❏ Do you think some people are all good and some people 
 are all bad? 
 
❏ Do you think we have been conditioned to believe that 
 someone can really be bad ALL the time? 
   
❏ Do you think we are conditioned to believe that people 
 can actually be perfect ALL the time?    
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Activi ty: My  Role Mo dels! 
This activity will help students see what makes them act out 
unconscious roles that may cause them conflict. 
 

✓ Pass out copies of Exercise 10A, My Role Models!, to  
 all students. 
   
✓ Tell students:  A character is defined by his or her: 
 

A. Physical characteristi cs, such as how the character 
walks, talks, looks, clothes, what languages he/she 
speaks. 

 
B. Inf luences, such as mental and psychological make-

up of the character, including how he/she feels, 
thinks, acts. 

 
✓ Tell students:  Write down, in the next 10 minutes, names of 
 people who influence you.  These are people whom you 

look to for advice, information, guidance, whether at home, 
here at school, on television and in the movies, community 
leaders, national leaders.   

 
✓ Write down, next to each name, whether you consider that 
 person a hero, a villain, an average person. 
 
✓ Write down why you admire each person — they are kind 
 to you, they help you, they represent the kind of person you 

would like to be. 
 
✓ Call time and ask for Volunteers to read what they have written.   
 Encourage EVERYONE to take a turn. 
 
Afterward ask: 
 
1. Do you try to be like that person? 
 
2. Do you dress like that person or act like that person? 
 
3. Do you condition yourself to identify with that person? 
 
4. Do you feel any conflict in trying to be like that person? 
 What kind? 
 
5. Do you feel being like that person is difficult, because you 

are not really like that person? 
 
6. Do you think trying to be like someone else requires 
 more energy than just being yourself?  Why? 



 

   112 

 
7. Do you think trying to be like someone else could cause 
 confusion in understanding who you are? 
 
8. What do you stand to gain by being like someone else 
 rather than being yourself? 
 
9. What do you lose by being like someone else rather than 
 being yourself? 
 
10. Do you think the losses outweigh the gain? 

 
  
Do We Create Conflict by Trying to Be “Good”? 
 

1. Sometimes we ourselves dream of being a hero. 
 

❏ Have you ever wanted to be a hero? 
 
❏ What would being a hero do for you? Encourage all responses. 

 
2. Trying to become a hero — someone admirable, someone “good” 
 can create conflict in our minds. 
 

❏ Can you see how conflict might be created by trying to 
 become a hero? 
 
❏ Is becoming a hero, in essence, trying to be someone else? 
 
❏ Would trying to act like a hero, trying to be “good” all the  
 time, create conflict between who you actually are and who  
 you (and others) think you should be?   
 
❏ Do you think it’s possible to be who you are and still 
 act heroically? 
 
❏ How would you go about being yourself and still act 
 heroically?  What would it mean to be a hero in this way? 
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3. By creating an image in our minds of “hero,” we create a concept 
of “good” that suggests that we feel we do not measure up to that 
image, that we are NOT good.   
 
❏ Do you think this can create conflict in our minds? 
 
❏ When you put someone on a pedestal, do you create a 
 difference between who that person is and who you are? 
 
❏ Is there a difference between admiring someone and  
 thinking of someone as superior to yourself? 
 
❏ If you make a decision that turns out to be a bad one, 
 does that mean you are not “good”? 
 

THOUGHT FOR THE DAY: 
 

We ALL are human beings,  
and human beings are not perfect. 

 
 
4. We are all good, caring people, but sometimes we make mistakes, 
 bad decisions, act uncaringly toward people.   
 

❏ Do you feel “bad” when you do something that does  
 not live up to your family’s expectations? 
 
❏ When you do something you consider “bad,” do you 
 try to make up for it?  How? 
 
❏ Do you think you can learn from situations in which 
 you have not acted your best? 
 
❏ What steps do you think you could take to learn from 
 these situations?   
 

 
Activi ty: Conditioned to Be ÒGoodÓ! 

This activity can help students be more aware of how we are 
conditioned to be Ògood.Ó 

 
✓ Pass out copies of Exercise 10B, Conditioned to Be Good, to all 

students.  Read aloud the newspaper quotation, in italics, 
(also found in Fighting The Invisible Enemy, p. 108).   

 
✓ Show students the illustration on pp. 106-107 of Fighting 
 The Invisible Enemy. 
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✓ Read instructions aloud on Exercise.  Afterward, ask aloud 
the questions posed. 

 
✓ Then ask: 
 

▼ Would it surprise you to know that John Parsons 
 was a straight “A” student? 
 
▼ Would you be surprised to know that he was an 
 altar boy at his church? 
 
▼ Would you be surprised to know he was captain of 

the Junior Varsity Football team, and President of his 
class? That he was kind to older people and everyone 
liked him? 

 
Discussion: 

 
Studies of young people like John often reveal that underneath their 
“perfect” behavior, they are angry, disturbed and violent because they hide 
their true feelings, afraid that family and friends will not accept them for who 
they are.  To release themselves from “wrong” or “bad” feelings, they 
commit violent acts.   
 

  ❏ Are there times when you feel violent? 
 
  ❏ What’s going on in your mind when you feel violent? 
 
  ❏ Have you taken violent actions? 
 
  ❏ What are some thoughts that would make you so 
   angry you would commit a violent act?   
 

Allow 5 minutes for an open discussion, permitting students to think about 
and discuss personal experiences, giving them the opportunity to speak up about, 
their own violent feelings.  Let them know itÕs okay to talk about these feelings Ñ  
that we all have them. 
 

 
 Assignment  10: 
 NobodyÕs Perfect! 

Pass out copies of Exercise 10C, NobodyÕs Perfect, to all students.  
Read instructions together.  Ask students to fill in and bring back 
to your next class, prepared to read their responses to the class.  
They are welcome to bring in more than three examples, but three 
is the minimum. 
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Activi ty: 
 I  Want to Be Good! 
  Ask students to pair off, or you can pair them if you think itÕs  
  more beneficial.   
 
  ✓ Pass out copies of Exercise 10D, I Want To Be Good! 
   to all students. 
 
  ✓ Give them a few seconds to decide who will roleplay 
   Lee and who will roleplay Daryl.   
 
  ✓ Ask them to act out the roleplay, quietly.  (There will be 
   many reading at once.) 
 
  ✓ When they are done, ask them to switch parts and do the 
   roleplay again. 

 
  Afterward, ask: 
 

1. What did you think of this roleplay? 
 
2. Did it bring any new thoughts to mind? 
 
3. Do you think friends can give you ideas about how to 

deal with problems? 
 

 
 Activi ty: You Be Me!  
  

✓ Divide students into groups of three or four.   
 
✓ Ask the group to discuss among themselves one problem 
 that each of them is having that they would like to roleplay 
 in order to seek assistance with their problem.  Give the 

groups 10 minutes (2-1/2 minutes per person) to briefly 
relate their individual problems. 

 
✓ Call time, and ask the groups to decide which problem they 
 feel is most pressing right now.  Give groups 5 minutes to 
 decide.  Encourage them to make a decision based on need 
 rather than on preference. 
 



 

   116 

✓ Call time.  Ask the person whose problem has been chosen 
 (Person A) to select a group member (Person B) to play him- 

or herself.  Person B will then roleplay Person A and present 
the problem to the group.  All group members, including 
Person A, will contribute possible solutions to the problem.  
Give the groups 15 minutes for this exercise (an extra 5 if 
they need it).  

 
   ✓ Call time.  Ask: 

 
1. Will one person from each group give us a summary 
 of what happened in your group? 
 
2. Did you uncover any new information for the 

problem? 
 
3. How did Person A feel having your problem worked 

on by friends? 
 
4. Did you feel you were given good attention? 
 
5. Do you believe the attention was helpful to you?  In 
 what way? 
 
6. How did everyone else feel helping someone with 
 a solution to his/her problem?   
 
7. Even though you were helping someone else, do you 
 feel that YOU learned something too? 
 
8. What did you learn? 
 
9. Did your group session help you see that everyone 
 has problems and nobody is perfect? 
 
10. What do you believe being “good” means?  Encourage 

all responses.   
 
 

The Meaning of “Good” 
 
 Ask students to: 
 

1. Remain in your groups.  We are going to take 10 minutes to work 
on a definition for “being good.”  No fair using the dictionary!  We 
are going to create our own definition! 
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2. When you have come to a definition, write it on the board.  Call 
time after 10 minutes. 

 
3. Look over the various definitions. 
 
4. Let’s work together to come up with one final definition that takes 

all the definitions into consideration.  Take another 5-10 minutes. 
 
5. Creating “good” is similar to creating an enemy.  Does anyone 
 know how? 

 
❏ When we create an enemy, do we create conflict? 
 
❏ Where is this conflict?   
 
❏ Is this conflict in our minds? 
 
❏ Can you see how when we create the image of “good,” 
 we are also creating conflict? 
 
❏ Where is this conflict?  Is it also in our minds? 
 
❏ Do you think that when we create the concept of “good”  
 this may be another way we create conflict, and war? 
 
❏ Do you think it’s possible that wars have started because 

people were conditioned to be “good”?  How? 
 

 
 Summary of  Lesson 10 
 

1. We all admire people we consider heroes, but heroes have 
 changed over the years. 
 
2. Heroes today seem more violent than they used to be. 
 
3. Today, we accept violence as an everyday thing. 
 
4. Faced with an “enemy,” we necessarily create the need for 
 a “hero” — someone to conquer the “enemy.” 
 
5. We all have role models — people whose words, actions 
 and appearance we emulate and want to be like. 
 
6. We have been conditioned to believe that the world is 
 made up of heroes and villains, and that we ought to 
 “be good” — be heroes. 
 
7. By making people heroes in our minds, we create a certain 
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 concept of “good” that suggests we do not measure up,  
 that we are NOT good.  This creates conflict in our minds. 
 
8. We have more to lose than gain by trying to be someone 
 we are not.   
 
9. Rather than striving to “be good,” we can benefit more  
 from learning from those situations in which we did NOT 
 act our best. 
 
10. We can help one another by talking about and roleplaying 
 our problems.  With help, we still may not be perfect, but  
 we’ll understand our problems better! 

 
 

Preview of  New Findings: 
 
In our next lesson, we will use our detective minds to explore: 
 
 ✰ What do bullies want more than anything? 
 ✰ What kind of bully are you? 
 
Don’t forget your assignment:  NobodyÕs Perfect! 
 


