WAR
IS A DREAM

LESSON 1

War: An Involuntary Vision
Breakdown of Lesson 1:
The war in my brain.
What is conflict?
Does conflict start with fear?
Materials needed:
Story: Read to students the story “Silence Is a Weapon,” from the book
Fighting the Invisible Enemy: Understanding the Effects of Conditioning.
If you do not have the book, the story appears here, next page.
Activity #1A. Do I Fight or Do I Run?
Activity #1B. My Last Conflict
Be sure to give students the assignment at the end of each lesson.

Note To Teacher: Welcome students to this new curriculum.
Encourage them to respond freely. Please emphasize that there
are no “right’ or “wrong” answers – all individual thoughts are
worth exploring. Be sure to offer your own experiences as well.

The War in My Brain
1.

Read aloud to students the story “Silence Is A Weapon.” If a computer is
accessible you can download pictures for this story by going to:
http://www.atriumsoc.org/download.php. Be a storyteller and read with
great interest and passion. Show students the illustrations as you read.

2.

Ask Students:
■

What did you think of this story? Were you scared?

■

Why, do you think, he had a dream like that? It was really a
nightmare, wasn’t it?

■

Is it because he watched a war movie before he went to sleep?

■

Do you think his brain was “conditioned” to think in ways that caused
conflict in his mind?

■

Do you think it’s okay to watch such movies – especially before
going to sleep? Why?
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Silence is a Weapon
A Story

You crouch low in the tall grass, your gun hugged close to you. Sweat rolls down
your dirty face. The sky is dark, but the air is hot, and your mouth feels dry.You hear
a sudden noise. Is it the enemy? You hope desperately that it's Tom. Where the
devil is he? Has he been hurt? You picked him as your partner because he knows
the war zone territory better than anyone. He's a super athlete and a strong
fighter.
Your mind flashes back to when the two of you were small children, and Tom got
a complete G.I. outfit for Christmas, with an authentic looking M-16, a pretend
grenade, and Special Forces survival gear. He knew every battle ever fought and
had the greatest collection of war comics.
Tom was also a computer whiz. Nobody could beat him at the arcade. His
favorite games were Phantom Fighter and Hand-to-Hand Combat. Aside from being
an excellent target specialist, he was a Martial Artist. The Golden Fist Fighting
Academy taught him how to punch, kick and handle weapons. Tom's life goal was to
become a soldier of fortune, a professional warrior for hire.
The sound of a voice brings you back to where you are. The voice is calling your
code name and is getting closer every second. How can you be sure that the voice
is Tom's, and how are you going to capture the hill if this isn't Tom? This "easy"
mission is getting more difficult by the minute. The woods ahead are full of maple
trees and low bushes — just like the woods where you grew up.
"Code Red, Code Red, where are you?" cries the voice. "Why don't you answer
me?" Something in the voice sounds frightening. It has to be Tom's, but it doesn't
sound familiar. Who else would know your code name? Is this a trap? One of those
enemy tricks you've heard about? You freeze at the thought that Tom may
have been captured and tortured into giving out your secret name.
You reach for your commando knife. The cold steel shocks your sweating hand.
You think, "Silence is a weapon. Silence is survival." You inch forward toward the
voice. Unwarlike thoughts race through your brain: "Who is this enemy? Why does
he want to hurt me? He's a human being just like me. Why do I want to hurt him?"
You remember seeing pictures of the enemy: short, squat, with dark hair and
eyes, and the look of a rat — a devil in human form. The terrorists: the Ivans and
Changs, the Tojos and Ishmaels — the foreign invaders. And you remember seeing
the images of your hero, Sergeant Armstrong: big, muscular, square jaw, blond crew
cut and steely blue-gray eyes. Sergeant Armstrong's mission is to save the world for
freedom, to defend against the enemies of peace: the terrorists who support
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Totalitarianism and worship a God of War. Sergeant Armstrong's Sword of Truth is
his M-16. His Shield of Honor is the tank battalion he commands. Everyone knows
Sergeant Armstrong is a real soldier — true blue, forged from blood, sweat and tears.
Suddenly you see yourself at the beach playing with your friends. You can smell
the sea air, see the clear blue sky, and feel the fresh salt water against your body as
you jump the waves. Your friends are all there: Solomon, Yuki, Muhammed,
Gretchen. A bird flaps its wings and... click! Suddenly you hear the sound of a
gun being cocked. You can smell the decay and feel the danger. Your muscles tense
and your eyes strain to see in the darkness. You want to run away. You wish you
could go home. Is this for real? Weren't you just playing soldiers around your
neighborhood? Didn't Tom just come by, and you were going to...
Suddenly, a large black figure jumps out of the night and charges at you,
screaming war cries in a language you've never heard. For a second, you are
stunned, frozen in terror. Then your training comes into play. Your hand pulls out the
knife a you leap forward to meet your attacker. But you're a second too late. There is
a sudden blinding white light, catching you and your attacker in a timeless moment
— as if a gigantic flash p h o t o g r a p h h a s b e e n t a ke n . Yo u a r e su d d e n ly in
y o u r classroom back in school, standing with some of your platoon buddies. Mrs.
Johnson, your history teacher, is at the board talking about freedom and democracy.
"What are we doing here?" your mind races, not believing your eyes. "Where is
the enemy? Who is the enemy? What happened to Tom?" Sitting up, yelling, you
cannot see because it's too bright. That voice calls your name, and you search
frantically for your weapon, as large figures loom over you. The early morning sun
shines in your eyes from an open window. There are lots of different voices.
"Wake up!" "You're having a bad one. I could hear you down the hall!" "Are you
okay?"
Your sister and parents are standing at your side. You wonder what they are
doing in the woods. Then you begin to notice your family surroundings: your model
war planes dangle from the ceiling, making eerie shadows on the walls; your
plastic soldiers and other war toys stand where you left them before you fell asleep.
You rub your eyes in disbelief. It slowly becomes clear that you've been
dreaming. You feel embarrassed.
"He really shouldn't have watched that war movie before he went to bed," your
mother says to your father.
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3.

Tell students:
❍

The Dictionary defines “dream” as “an involuntary vision that occurs
to us.”

❍

War, like a dream, is an involuntary vision that occurs to us, but it is
a voluntary action that is created by mankind. Wars are started by
human beings.

❍

Our brains are miraculous machines but, like most machines, they
malfunction. That happens every time our brains create war.

❍

We are going to examine the breakdowns in our brains that create
little conflicts that often develop into major wars.

❍

We’ve always had wars – hundreds of them through time – but we
don’t need them. War is a nightmare that it’s high time for us to
wake up from. Stopping war starts with you and me.

What Is Conflict?
1.

Ask students:
■

Are you ready to begin a journey where we will explore our habits,
traditions, and fears; discover the nature of our thoughts and
actions; examine our beliefs about people, places and things?
Good! Then let’s start with some questions. It’s good for our brain to
ask questions.

■

Have you ever been in conflict? With someone you know? With a
haunting thought? With yourself?

■

What is conflict? Would you say it’s a struggle – a struggle that
grows out of two opposing forces?

■

What are some of those opposite forces? Person vs. person?
Person vs. society? Person vs. fate? Person vs. him- or herself?

■

When was the last time you were in conflict? What was it about?
Something someone said or did to you?

■

Why were you upset by this conflict? Did it make you want to fight?
Did it make you want to run away?

■

Why do you think we humans get feelings that make us want to fight
or run? Where do those thoughts and feelings come from?
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2.

3.

Tell students:
❍

In the days when we humans were cave creatures, our primary
instinct was: to survive. Life was full of physical threats: Sabertooth tigers. Lions. Bears.

❍

Today we have fewer physical threats, but we still respond in the
same way: we get scared. We live in a violent world.

❍

When you find yourself in a conflict situation today, the first thing
you need to be aware of is this: If a conflict has emerged,
somebody is scared of something. Probably not a lion or a bear.

❍

There’s nothing wrong with being scared. We all feel fear at one
time or another – it’s part of being human. But recognizing our fear
and understanding why it’s there is what’s important.

❍

So, conflict is a war that starts in our mind, and it’s based on
something we feel: fear.

Ask students:
■

How do you usually respond when you’re afraid?
(Encourage students to respond freely.)

■

Do you freeze? Do you fight? Do you run away? Is it different with
different situations?

■

Would you be happy to learn that you don’t have to freeze, fight or
run away in such situations — that there is another approach?

■

Let’s start at the core of what makes us feel afraid — to take a close
look at what we’re afraid of — because this is the best way to begin
our journey.

Note To Teacher: Go to “Do I Fight or Do I Run?” (next page)
(Activity #1A) to enhance students’ awareness of how their
reactions in potential conflict situations make them feel.
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Activity #1A
DO I FIGHT OR DO I RUN?
✓ Ask students:
1. When was the last time you witnessed a physical or verbal fight, or took part in
one? (Encourage one student at a time to respond.)
2. What kind of conflict started this fight?
3. What was the outcome of this fight?
4. Did the fight:
•
•
•
•
•

Correct the conflict?
Increase the conflict?
Create a different conflict?
Make things better?
Make things worse?

5. When was the last time you ran away – or saw someone run away – from a
physical or verbal flight?
6. What was the conflict that triggered this “run away” reaction?
7. What was the outcome of the “flight” reaction?
8. Did running away:
•
•
•
•
•

Correct the conflict?
Increase the conflict?
Create a different conflict?
Make things better?
Make things worse?

9. Instead of fighting or running away in a conflict situation, did you just freeze?
Did that help?
10. Do you think there has to be something better, in a conflict situation, than
fighting, freezing or running away?
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Does Conflict Start with Fear?
1.

2.

Ask students:
■

Do you think that when you froze, fought or ran away that “fear” is
what got in the way? (Encourage students to respond freely.)

■

Whose fear? Yours? The other person’s fear? Both?

■

What do you think that fear was based on?

■

Do you think that, in the middle of a conflict situation, it’s difficult to
focus on what your fear is about?

■

Why? What else are you focused on?

■

Are you just plain scared, and you can’t clear your mind?

■

If you were in a situation where you anticipated that a fight was
brewing, do you think that focusing on how to handle your fear could
help? In what way?

Tell students:
❍

It takes understanding to handle fear in conflict situations.

❍

The way to practice is to look at any conflict situation or fight you’ve
been in, and think about what made you afraid.

❍

Most of the time, it’s going to have to do with that primal instinct we
all have – which is to survive.

❍

Let’s give this a try.

Note To Teacher: Go to “My Last Conflict” (next page)
(Activity #1B) to help students recognize their fears in conflict
situations.
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Activity #1B
MY LAST CONFLICT
✓ Ask students:
1. Think about a conflict you had recently. (Encourage one student at a time to
respond.)
2. What was it? Was it in your head? With someone you know? Conflict with a
concept? A family member? Friend? With society? With the world?
Ask a student helper to write these on the board as students shout them out.
Get as many conflicts as you can. The student helper can write, i.e.:
Joan vs. her mother
Mohammed vs. his teacher
Pedro vs. the soccer team
Valentina vs. the world
3. For each student/conflict, then ask:
•
•
•
•
•
•

Briefly, what was your conflict situation?
Did you feel afraid?
What were you afraid of? It’s okay to guess.
Do you think the other person was afraid of something?
What do you think he/she was afraid of?
Did you feel “different” from the other person? In what way?

4. For each student, ask:
•
•
•

Was the fear based on something that happened before?
Do you think the fear was real once, but maybe not anymore?
Will the fear always be there? Why?

5. Rather than looking at differences between you and the other person, do you
see any similarities? How are you alike? If you were both scared, you share
that. What else?
6. Do you think that if you can understand what has caused conflict between you
and another person, you can prevent the conflict from happening again? Why
do you think so? How would you attempt to do it?
✓ Congratulate students on their strong powers of observation!
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Summary


Our brains are miraculous machines but, like most machines, they
malfunction. That happens every time our brains create war.



War is not something that exists in nature. Wars are started by human
beings.



In the days when we humans were cave creatures, our primary instinct
was: to survive. Life was full of physical threats. Today we have fewer
physical threats, but we still respond to any threat as if it were physical.



When you find yourself in a conflict situation today, the first thing you need
to be aware of is this: If a conflict has emerged, somebody is scared of
something. The first thing to do is to find the fear and look at it!



We all feel fear at one time or another – it’s part of being human.
Recognizing our fear and understanding why it’s there and what to do with
it is what’s important. It takes understanding to handle fear in conflict
situations, so it’s helpful to see the importance of doing this.



War is a nightmare that it’s high time for us to wake up from. Stopping war
starts with you and me.

Other possible activities:
Show or draw a diagram of the human brain, with different parts indicated, such
as thoughts, sensations, feelings, left brain-right brain, need for food and shelter, etc.
Solicit additions to the diagram from your students.
A quote to explore.
“The word liberal comes from the word free. We must cherish and honor the word
free or It will cease to apply to us.”
— Eleanor Roosevelt
Download a photo of art. Obtain a photo of Pablo Picasso’s Guernica or other
art that depicts war. Ask students what they see, how they feel looking at it.
Homework Assignment:
Bring to our next class at least one thing that you have been told – by your
parents, guardian, teacher, or other adult – that you must do, or not do – no
questions asked. We are going to make a list of these and explore the art of
creative discontent.
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LESSON 2

The Art of Creative Discontent
Breakdown of Lesson 2:
The importance of asking questions
Our ancient instincts
Foresight, hindsight and insight
Materials needed:
Activity #2A: A Thing I Must Do or Not Do — No Questions! Large paper chart
to hang on the classroom wall, so students can continually add to it.
Activity #2B: Divine Wind Pilots. Read short story; ask questions.
Activity #2C: The Dream of a Threat. Read through this activity before class and
think about how you want to run it. How many students will be in each
group? You may want to put each of the 4 situations on a strip of paper and
put in a bowl or hat and ask a person from each group to pick one. Consider
questions students will have about conflict and imagined threats.
The Importance of Asking Questions
1.

Ask students:
■

Did you bring in your homework assignment — at least one thing
you’ve been told by your parents, guardian, teacher, or other adult
— that you MUST do, or NOT do, no questions asked?

■

Let’s make a list. Who wants to go first? This chart is called “A
Thing I Must Do — or Not Do! No Questions!”

■

We have all been taught to think and act in certain ways. However,
we are rarely taught to ask “Why?” or “How?”

Note To Teacher: This lesson focuses on asking questions, so
be sure to ask, ask, ask! It also deals with looking at the ways
groups prejudice us.
Hang the chart you’ve created in your classroom, and either
invite students to come up and write on it, or ask a Volunteer
to write whatever students call out to write on it.
(See sample chart on next page.)
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Activity #2A
A THING I MUST DO — OR NOT DO!
NO QUESTIONS!
✓
Ask students, one a time, to contribute to the chart. Or, ask for a Volunteer
to write them down as students shout them out.
✓
You can create two separate columns – one for “I must” and another for “I
must not” — or two different charts.
Some possible examples:
1.

I MUST ignore the doorbell when I don’t know who’s there.

2.

I MUST NOT speak to my next-door neighbor.

3.

I MUST NEVER tell people anything that happens at our house.

4.

I MUST always stop for a red light.

5.

I MUST always obey whatever my father tells me to do.

6.

I MUST NOT complain about not having certain things I want.

7.

I MUST always respect my elders, no matter who they are.

8.

I MUST believe everything I read in a book.

9.

I MUST believe everything I hear from our religious leader.

10.

I MUST NOT question anything I think is wrong.

Ask students, for each example:

✓
•

Do you think this “I must” or “I must not” is positive conditioning?

•

Do you think this is negative conditioning?

•

Why do you think so?
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2.

3.

Ask students:
■

As we’ve all been taught to think and act in certain ways, and rarely
taught to ask questions, does this make us robots?

■

If we are taught to stop for a red light, should we just do it?

■

If we’re taught to kill for peace, should we just do it?

■

Do you think that we humans can be programmed for war? We
program our computers; can people be programmed as well?

Tell students:
❍

When we question people and things in our lives, we are thinking for
ourselves.

❍

We don’t always need answers to our questions. An answer can
turn into a fixed image in our brains, which puts us into a trance of
one-way thinking. What we DO need is to understand.

❍

When we learn that 1 + 1 equal 2, we rarely take the question any
further. But, when one person marries another person and they
have a child, does 1 + 1 equal 3?

❍

Questioning causes us to see differently. Just by looking, asking
and seeing, we gain insight. I look, I ask, I see.

❍

When we question, no authority, expert or book can tell us what’s
“there” better than we can. We learn, through our own experience.

❍

The art of creative discontent consists of watching, asking and
understanding our thoughts and feelings — some of which are
ancient! Let’s take a look at some of our ancient instincts.

Our Ancient Instincts
1.

Ask students:
■

Some studies say that we humans are biologically conditioned to
fight, because we have a primal, ancient instinct that’s been with us
for billions of years. By now, you know that instinct. What is it?
Yes, to survive.

■

When we believe that our survival is in danger, do you think it’s
natural to feel frightened?
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2.

3.

Tell students:
❍

When we feel frightened, we likely look for help — from a friend,
family member teacher, police — anyone we see as likely to help.

❍

When we “fight” for a cause, or feel threatened by others, we may
identify with a group of people we know are on our side, our team.

❍

So, our primal instinct to survive may trigger a need to identify with a
group we feel comfortable with – one we believe will protect us.

❍

There is nothing wrong with belonging to groups. A problem arises,
however, when we believe that our group is better than another.
This can start a battle on the playground, or one on a battlefield.

❍

There are innocent situations in sports and other competitions. For
example, we may say, “My team is going to win because my team is
better than yours.” These competitions may start innocently, but
many championship games these days turn into street fights, with
cars being overturned, set on fire — and stores being looted,
because some people believe the “wrong” team won.

❍

When we put ourselves in any group that sees itself as better than
other similar groups, we have instant conflict. This kind of group is
called “ethnocentric.” Our “ethnic” or cultural group is the “center” of
our lives and, in our own minds, more important than anyone else’s.

Ask students:
■

Can you see how identifying with an ethnocentric group can lead to
conflict between you and any non-member of that group? How?

■

Can you see how being afraid of someone you perceive as
“different” from you might create conflict inside you – as well as
conflict between you and that person? In what way?

■

On a larger scale, do you think the need for human beings to identify
with an ethnocentric group can lead to war? Have you seen this
happen in your lifetime? What’s an example?

Note To Teacher: Go to “Divine Wind Pilots” (Activity #2B)
to enhance student awareness of the role conditioning plays in
sending young people off to war.
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Activity #2B
DIVINE WIND PILOTS
✓

Prepare students for the fact that the following story you are about to
read is an historical telling of Kamikaze pilots in the 1940s and how they
were brutally “conditioned” to be part of an ethnocentric group — their
country’s military.

✓

A Special Note: Although this Workbook speaks out strongly
about the appallingly fanatical Japanese military’s operations during
and especially at the end of WWII, it’s author wants to sincerely
acknowledge having had great admiration and respect for the
Japanese culture and people for many years. The Japanese military
during this time were not the most fanatical of warriors, for history
has shown us that this form of horrendously violent behavior has
gone on for centuries in all areas of the world. The war was not the
fault of the majority. The extreme minority, the same as in every
nation that has gone to war, caused the Japanese obsessively driven
military campaigns. What happens is the few start it; then the
biological brain “kicks in” and the rest follow — because they are
hardwired to do so.

✓

Read this story to students.
KAMIKAZE PILOTS

Kamikaze, which means "Divine Wind" in Japanese, was Japan's last
attempt to balance the ever-increasing technological and material advantage of
the American forces advancing to Japan in the 1940s. A Kamikaze attack tactic
was suggested on October 19, 1944, by Vice Admiral Onishi of the Japanese
Navy, when he was assigned to command the air attacks against the huge
American invasion fleet off the Philippines, and then realized that he had less
than 100 operational aircraft for this task. There was no way to sink or even
severely damage the American fleet in any conventional tactic, so the Admiral
needed a “force multiplier,” a way to get a significantly greater striking power
from a given force.
The German Air Force had successfully used large radio-guided Fritz-X
bombs against battleships and cruisers since September 1943, but Japan had no
such weapon, and therefore Admiral Onishi suggested that volunteer pilots would
guide their bomb-carrying aircraft all the way to an explosive suicide collision with
their American warship targets, acting as a living guidance system, literally
becoming "smart bombs."
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Large numbers of pilots, initially qualified and experienced pilots and later
air cadets with minimal training who were asked to volunteer, were assigned to
"Special Attack" air wings, the official name of the Kamikaze units. Their goal and
motto was "One man - one ship."
A total of about 5000 Kamikaze pilots were launched, mostly in the Battle
of Okinawa, consuming much of the remaining human and material resources of
Japanese air power. The result of their effort was 36 sunk American ships and
landing craft, and 368 damaged. The ferocity of watching wave after wave of
Kamikaze pilots hurtling down through a dense hail of anti-aircraft fire, and the
enormous fiery explosions which followed, terrorized Americans, but the
Kamikaze campaign failed to achieve its strategic goal of stopping the American
advance, and American air attacks were launched against the Kamikaze air
bases in southern Japan in order to reduce their numbers. Japan lost its last
battle despite the enormous sacrifice of its fanatic warriors, and lost the war.
A key element of suicide warfare is the cultural rationale. Suicide warfare
is used only by human societies that face an immediate threat that is perceived
by them as being so severe that they believe they are facing extinction, whether
cultural or physical, or a similar mass destruction.
In such a situation, surrender, or even a compromise with the enemy, is
simply not an option. And if the military situation is such that suicide warfare is
needed, then many soldiers who believe that they or their families are doomed
anyway, willingly volunteer for suicide missions. It is not madness; it is a
conditioned behavior in an extreme situation that was either demonstrated or at
least theoretically accepted by ALL human cultures when they feel this
threatened.
The most dangerous and tragic part in this rationale of suicide warfare is
that the threat that pushes human societies to use suicide warfare is perceived
as real and that perception might be false. The Japanese public was
brainwashed for years by its fanatic militarist leaders to believe that a defeat, the
first ever in Japan's long history of isolation, would result in the extinction of the
Japanese people. The very heavy casualties of Japanese pilots against a huge
enemy force, that also killed countless numbers of their friends and families back
home with a vast fleet of heavy bombers, further convinced numerous Japanese
pilots that this threat was real. With such perception of their situation, preferring
to die a little earlier as a Kamikaze pilot in order to save many others, was an
easy choice for many.
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Do Ancient Instincts Motivate Us to Fight?
✓

Ask students:
■

What do you think of the name “Divine Wind” for the Japanese
pilots?

■

What do you think of Vice Admiral Onishi’s decision to suggest
volunteer pilots act as “flying coffins,” as they were called?

■

What do you think motivated him to make that decision?

■

How do you respond to 5,000 Kamikaze pilots hurtling down
through dense anti-aircraft fire to their deaths? Were they part of
an ethnocentric group that they had no control over?

■

What did the Kamikaze pilots achieve with their smart bombs?

■

Is it possible to understand why these pilots would take this
action?

■

How does the fact that their society appeared to face immediate
threat influence their willingness to do this?

■

Do you think that if you believed your country was facing
extinction, whether cultural or physical, you would be willing to do
what these pilots did?

■

For these pilots, surrender, or even a compromise with what they
perceived as “the enemy” was just not an option. Was this a fact,
or were they conditioned to believe this?

■

Were these pilots conditioned to believe that they and their
families were doomed anyway, so that the only right thing to do
was to volunteer for suicide missions?

■

For the Japanese pilots and military, this was not madness. What
do you think?

■

The conditioned Japanese military thought this was normal,
rational behavior due to the extreme situation. Is it difficult to
know how you would react if you were in an extreme situation?

■

What extreme situation would it take for you to believe that you
should volunteer for a suicide mission?
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■

Do you think the Vice Admiral’s response was a basic, ancient
instinct that we humans have had since the beginning of time?

■

Did his decision, and that of the pilots, form a link to the ancient
primal instinct to survive? Did they fear the loss of identity as an
ethnocentric group and because of this, they couldn’t live without it,
that they would not be able to survive without this identification and,
therefore, “lose face”?

■

Were these young, well-educated pilots conditioned by their
circumstance to go against their natural human instincts?

■

Do you know what the term “lose face” means? During the war, to
lose face meant to lose your dignity and honor. Causing someone
to “lose face” lowers him or her in the eyes of their peers, while
saving or “building face” raises his or her self worth.

■

How does losing face relate to the Kamikazes’ fanatical drive to
save their country’s image as a power in the world? Is it related to
pride, a nationalistic self-importance, that gave these pilots the
mistaken drive to commit these acts of terrifying mass suicides?

■

How important to them was not losing face for their national pride?
How was this tied into their decision to die in “flying coffins”?

■

What does this have to do with the primal instinct for survival?

■

Do you think that the Japanese thought they were victims, and the
Americans were the aggressors? And therefore the Japanese
Kamikaze pilots felt justified in carrying out these suicidal attacks?

■

Are these pilots to be blamed? Is it their fault? Are they crazy, evil
— or just victims of a primitive biological drive that made them do
what they did for what they mistakenly thought would ensure their
nation’s and their survival?

■

Were these acts of violent desperation just theirs, or are they
common occurrences in all acts of war? How are these Kamikaze
attacks similar to modern-day terrorist attacks? Is the same
primitive biological drive for survival the basis for these attacks, too?
What makes them alike?

■

Once this primitive instinct for survival is activated based on one’s
national identity, what can stop it?
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■

In the case of Japan in World War II, what did stop this ethnocentric
drive to survive? Did it only temporarily stop this drive to survive, or
is it still operating there and elsewhere?

■

Is that how powerful this instinct is? What can stop it? Is it the right
education? What is the “right” education?

NOTE TO TEACHER: You may want to further explore this particular
fanatical example of primitive instinctual conditioning by looking at
this website at: http://en.wikipedia.org/wiki/Kamikaze and going over
it more with your students to give them a greater understanding of
what caused these extremely violent acts of combat that, in the eyes
of the Japanese pilots, were heroic acts of self-preservation.
2.

Tell students:
❍

Once drafted for war, the Japanese students were subjected to
harsh physical punishment — on a daily basis.

❍

Many had been patriotic before being drafted, but life on the base
extinguished any enthusiasm for fighting — or for anything else.

❍

And, by the time they were drafted, Japan’s defeat was imminent.

❍

Imagine being drafted under these circumstances, where there is no
sense of hope.

❍

Also, the Japanese military tradition had a unique element.
Whereas German soldiers, in the same situation, were told to kill,
Japanese soldiers were told — and conditioned — to die.

❍

The Japanese military code was that surrender, escape and all
other actions by which soldiers might save their lives in situations of
unavoidable defeat — were punishable by death.

❍

The system had no allowance for conscientious objectors.

❍

Let’s imagine ourselves in a dangerous situation – one less
threatening than this one — but one that we find frightening.

Note To Teacher: Go to “The Dream of a Threat”
Activity #2C, next page.
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Activity #2C
THE DREAM OF A THREAT
✓

Divide students into groups of three or four (more, if necessary) so they
are in separate parts of the classroom.

✓

Tell students:
•

You are in a potentially stressful, make-believe. dangerous
situation.
Group 1:
Your situation involves your family.
Group 2:
Your situation involves your friends.
Group 3:
Your situation involves your school.
Group 4:
Your situation involves your city or town.
Group 5:
Your situation involves a country.

•

Pick a situation (use slips of paper to pick from a hat, or simply
assign one situation to each group):
1) A simple argument or disagreement: What is it about? How are
you handling it?
2) Someone has been shot: What happened? What are you doing
about it?
3) A bomb has exploded in your area. What happened? How are
dealing with it?
4) War has been declared: By whom? What are you doing?

•

You have 10 minutes. Go!

✓

Call time. Ask each group to select one person to report on their
situation. (Allow other students to offer brief additions.)

✓

Ask students:
1. Did you perceive anyone in your group as “different” from you? In what way?
2. Did you at any time feel threatened by anything anyone said? What was said,
and how did it threaten you?
3. Do you think the threat was real – or did you “dream” it because it was
triggered by another thought? What was the other thought?
4. Did you feel fortified by the group you are in? Or did you feel more in danger
because of the group you are in? Why?
5. Did you have any thought that put you in conflict? What was it? Why do you
think it triggered conflict in you?
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6. Our brain is a dream-making machine. All machines malfunction sometimes.
Do you think it’s a brain malfunction when your brain creates conflict and
creates a threat that really doesn’t exist?
Congratulate students on their excellent powers of perception!
Summary
 When we question, we think for ourselves. The reason we ask is to understand.
 Questioning causes us to see differently. Just by looking, asking and seeing, we
gain insight. When we question, no authority, expert or book can tell us what’s
“there” better than we can. We know, through our own experience.
 The art of creative discontent consists of simply watching, asking questions, and
understanding our thoughts and feelings.
 Our primal instinct to survive may trigger a need to identify with a group we feel
comfortable with – one we believe will protect us.
 When we put ourselves in any group that sees itself as better than other groups,
we create conflict. This kind of group is called “ethnocentric.” Our “ethnic” or
cultural group is the “center” of our lives and, in our own minds, more important
than anyone else’s.
 When we’re scared, we sometimes take actions we wouldn’t otherwise take; that’s
why it’s important to be aware of the fear that triggers conflict in all of us.
Other possible activities:
Have a dialogue. Talk about circumstances and situations that do not
encourage questions, such as some belief systems, the military, for example.
A quote to explore.
“Be patient with all that is unresolved in your heart, and learn to love the questions
themselves.” — Rainier Marie Rilke
Homework Assignment:
Find a picture of a brain. Perhaps you can find one in a library and photograph it.
Or find it online and download it. Bring your picture of the brain to class. We’re
going to talk about the amazing things your brain can do.
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LESSON 3

My Brain: A Busy Computer
Breakdown of Lesson 3:
My five senses are my input center.
My brain is my command center.
My brain is a corporate machine.
Materials needed:
Bring: pieces of vegetables, fruit and edible flowers to class, in cut-up pieces so
students can use their five senses to experience them. Please make sure
pieces are clean, perhaps wrapped in separate plastic bags.
Activity 3A: Sleuth for the Truth! Bring several objects that inspire you when
you see what this activity is about.
Activity 3B: Opposing Ideologies. Divide students into two groups.

Note To Teacher: Bring your own picture of a brain to class.
Find a very large photo – one that you can mark with your own
designations so all students can see clearly.

My Five Senses Are My Input Center
1.

Ask Students:
■

Did you find a picture of the brain? Let’s take turns hanging them on
our wall. (Invite students to hang them with thumb tacks you have,
or tape, while you continue to ask questions.)

■

Did you discover anything new about the brain as you looked for
photos? What did you find out?

■

The brain is pretty amazing, isn’t it?

■

When you think about it – and if you do, you’re using your brain (!) –
everything we say and do depends on our brain and how it
functions.

■

Have you ever thought about how much you learn about the world
just from your five senses?

Pass out pieces of fruits, vegetables and edible flowers that you’ve brought to
class. Give each student one piece.
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1.

2.

Ask Students:
■

Which of your five senses can you use on the food in your hand?

■

Which of your senses do you use when heading to school? When
deciding what clothes to wear? When walking home late at night?

Tell Students:
❏

Your five senses give you messages about the world around you.
By seeing, touching, smelling, tasting and hearing, you learn about
people, places and things.

❏

Your five senses are the INPUT CENTER to your body. When you
review information you get via your five senses, you are engaged in
thought.

❏

You smell a rose and think: a rose smells different from a daisy.
You see a new friend and think: she’s different from anyone I’ve
ever met. Your inner computer goes over all information you bring
in through your senses.

❏

Your brain is your COMMAND CENTER. It stores information and
sorts it out. Each of us is different. Some information we sort like
other people, and some information we sort like nobody else.

❏

Based on the information we gather, we make decisions and take
actions. Our thoughts and actions are our OUTPUT CENTER.

(Senses)
(Brain)
(Thoughts and Actions)
INPUT CENTER ➜ COMMAND CENTER ➜ OUTPUT CENTER
3.

Tell Students:
❍

There are many ways our brain is similar to a computer:
Both use electrical signals to send messages
Both transmit information
Both have a memory that can grow
Both can do logical tasks
Both can change and be modified
Both can be damaged
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Here are some ways our brain and the computer are different:
The brain is better at interpreting the outside world.
The brain needs nutrients for power.
The brain can independently come up with new ideas.
There is no “off” for the brain.
The brain is capable of imagination.
My Brain Is My Command Center
1.

1.

Ask Students:
■

Do your five senses provide you with direct experience? You see,
taste or smell something, and you instantly experience it?

■

Once you experience something, a message goes to your brain
about that thing, right?

■

Your brain is your command center – the place where all your
information is stored?

■

Do you think your brain is also a sorter mechanism? It can take all
the information it’s gathered, and sort it out?

Tell Students:
❍

Because our brain senses information, gathers it and sorts it, we are
able to make decisions and take actions based on what we need, as
human begins, to survive.

❍

That’s always our #1 goal: to survive. Physically, mentally and
psychologically.

❍

This is why it’s important to sharpen our senses – all of them,
including our powers of awareness and observation.

❍

Developing these senses makes us as observant a detective as the
famous Sherlock Holmes! So, let’s practice being a sleuth for the
truth.

Note To Teacher: Go to “Sleuth for The Truth!” Activity #3A,
next page.
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Activity #3A
SLEUTH FOR THE TRUTH!
✓

Divide students into groups of three or four (more, if necessary) so they
are in separate parts of the classroom.

✓

Tell students:
•

Choose a person to select from this hat one object for your group.
Include such items as a broken knife, a CD, a torn stuffed animal, a
threatening note, a spammed email, a letter of disagreement, a photograph
of a robbery, a note pleading for help, a flower, a ripped teabag – use your
imagination! Make sure all senses are involved among all the items!

•

Make a note of what senses you use to examine this object. For
example, it looks like….it smells like…it tastes like…

•

Figure out something that’s wrong with this object – something that
needs attention. As a sleuth for truth, examine what could be wrong with
this object and how to fix or help the situation in some way.

✓

You have 10 minutes. Go!

✓

Call time. Ask each group to select one person to report on their
situation. (Allow other students to offer brief additions.)

✓

Ask students:
1.

Who wants to go first? What senses did you use and what did you
discover via your senses?

2.

What did you discover about your object that you think is the most
outstanding?

3.

Did you encounter any conflict in your search for the truth? What kind?

4.

Do you think the conflict was inspired by some kind of fear? What kind?

5.

What did this activity give you that you didn’t expect?
Have fun with this!
Congratulate students on their powers of observation!
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My Brain Is a Corporate Machine
1.

2.

Ask Students:
■

Do you sometimes feel that your brain has so much information, it’s
hard to keep it all straight and functioning?

■

Does your brain sometimes feel like a giant corporation with dozens
of offices – each one dealing with a different, yet related function?

■

Is it hard to believe that all of it is focused on hopefully helping you
survive and live a healthy life?

Tell Students:
❍

Your brain — as remarkable as it is — is capable of malfunctioning.

❍

We’ve seen signs of this in people who suffer brain damage, those
who have been affected by drug overdose, or people who have
strong psychological issues.

❍

For those of us with healthy brains, there can still be malfunctions.
For example, we create conflicts — small ones between you and
your parents or friends, or tremendous ones between nations with
opposing ideologies.

❍

As we sit here in this class, there is war going on in the world, and
there may be a war brewing in your brain.

❍

As we become aware of the wars inside us, our understanding can
help us create a more peaceful existence – in our personal lives, as
well as in the world.

❍

So, let’s keep practicing understanding by doing more group work!

Note To Teacher: Go to “Opposing Ideologies”
(Activity #3B), next page.
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Activity #3B
OPPOSING IDEOLOGIES!
✓

Tell students:
1.

Strange as it may seem, trying to bring about peace tends to create more
conflict. Part of the reason is that people misinterpret what peacemakers
are trying to do. And sometimes so-called peacemakers don’t inspire
peace.

2.

Ironically, trying to create peace is often based on the same thing that
creates conflict in the first place – opposing ethnocentric ideologies. You
and I may believe peace comes from acting in certain ways. Another
group may believe that peace comes from acting in entirely different ways.

3.

Let’s divide the class into two groups.
Group 1:

Give yourselves a name! Prepare to argue why you believe
that peace comes from maintaining the ideology of private
enterprise. Private enterprise is important — you need it to
ensure that your people get everything they need to survive.
For your group, anyone can earn whatever they can get
without limit. You think that this way of life will create a
privileged, select few, and that they will help to ensure that
everyone can benefit financially in some way.

Group 2:

Give yourselves a name! Prepare to argue why you believe
peace comes from Socialism and that peace can be achieved
only by ending all free enterprise worldwide. For your group,
all people should earn the same — no one can get more than
another. You believe private enterprise is the cause of war
because it divides the rich (people who feel entitled) from the
poor (people considered underprivileged)

4.

As we all know, there are intelligent talkers in this class as well as
intelligent listeners. Please be respectful and make sure that everyone has
some input in what you come up with.

5.

One person can be a note-taker; another can call on people; another can
stop someone who’s going on too long. Take a minute to get organized.
Make your group work well!

6.

Do you need to name a leader? More than one leader? Quickly volunteer
for, or give out, assigned roles.

26

7.

✓

Any questions? (Allow questions. Then:) You have 20 minutes. Go! (If
they seem to need more time, offer it. Visit each group, but stay out of
their negotiations!)

When you call time, ask questions, such as:
1.

Did you enjoy psychologically identifying with a group? Why?

2.

Do you think your group is the best in its thinking and ideals? Why?

3.

Do you believe that humans naturally gravitate toward other humans who
think and act like they do? Did you identify with your group? Why?

4.

Do you think we humans do this in response to our survival instinct – we
want to survive?

5.

Do you think that our primal instinct for physical survival and our
psychological need to identify with a group leads to war? In what ways?

Congratulate students on their excellent thoughts!
Summary
 Your five senses — seeing, touching, smelling, tasting and hearing — are the
INPUT CENTER to your body and give you messages about people, places and
things in the world around you.
 When you review information via your five senses, you are engaged in thought.
Your brain is your COMMAND CENTER. It stores information and sorts it out.
 Based on the information we gather, we make decisions and take actions based
on what we need to survive. Our thoughts and actions are our OUTPUT
CENTER.
 As remarkable as it is, our brain is capable of malfunctioning.
 One way it malfunctions is by creating conflicts — small ones — between you and
your parents or friends, or tremendous ones between nations with opposing
ideologies.
Other possible activities:
Have a dialogue. Talk about “opposing ideologies” in your home, at school, in
your community, in the country, in the world.
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A quote to explore.
“More than an end to war, we want an end to the beginnings of all wars.”
— Franklin Delano Roosevelt
Homework Assignment:
Bring to class and be prepared to talk to the class about something that honestly
makes you afraid. It can be anything, or anyone. Please do not mention the
people’s real names.
And because we are all respectful of one another, we will agree to respect that
person’s fear and make that person feel comfortable talking about it.
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OUR
INTERNAL BATTLES
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LESSON 4

What Is Fear and How Does It Affect Me?
Breakdown of Lesson 4:
What is fear?
How do we resolve conflict?
Materials needed:
Story: Read to students the story “The Saber-Toothed Tiger’s Revenge,” from
Tug of War: Peace Through Understanding Conflict. If you do not have
the book, the story appears here, next page.
Activity #4A: What Am I Afraid Of? Photocopy the two pages with strips of
conflict situations; cut into strips; put in a hat or bowl. Make up some of
your own situations that you know will pertain specifically to your students.
Activity #4B: Photocopy the two pages that have three role-plays. Make copies
for two Volunteers.

Note To Teacher: To help students gain comfort in revealing
their fears, it’s always helps when you can reveal some of yours.

What Is Fear?
1.

Read aloud to students the story “The Saber-Toothed Tiger’s Revenge.”
If a computer is accessible, download pictures for this story by going to:
http://www.atriumsoc.org/resources-youth.php Be a great storyteller!

2.

Ask Students:
■

What is fear? What makes you afraid? Something? Someone? A
movie? TV program? (Start with one of your fears. Encourage
students to honestly reveal and to protect one another by not
teasing or talking about private fears outside of class.)

■

When was the last time you felt afraid?

■

When you felt this fear, did you freeze? Run away? Hide? Fight
someone? Get angry with yourself? What did you do?

■

Are we like the cave creatures in the story? In what ways?

Questions continued on page following the story.
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The Saber-Toothed Tiger's Revenge
A Story

The roar of the saber-toothed tiger rang ferociously in the dead black night.
Human-like creatures huddled nervously in the small cave, their eyes alert. They
grunted fearful sounds, in voices too quiet for their predator to hear. The moon shone
brightly on the thick undergrowth. The beast was coming closer, its scent in the air.
One of the human creatures started to move in panic. The others tried to stop this
one from revealing their hiding place. Suddenly, the frightened one ran out of the
shallow cave into the night, shrieking in terror. As this human creature tried to gain
higher ground and reach the tall trees to climb for safety, out of the dense blackness, a
sudden leaping, fanged beast grabbed the human creature by the neck. The scream
sent terror into the rest of the human creatures huddled in their temporary hiding place.
Again, another of their group had been taken to its brutal and violent death.
Dawn came and there was no beast in sight. The air was damp with primeval mist.
Large birds flew overhead, screeching primitive calls, causing smaller prey on the
ground to scurry into hiding for fear of attack.
The human creatures moved slowly and carefully out of hiding, sniffing the air for
danger. These dark, stooped, hairy creatures half-walked, half-crawled out into the new
day.
Grunting noises of anticipation and alarm, the creatures cautiously crept toward the
large water hole beyond the dense forest. Coming upon the water, the creatures
suddenly charged down the small hill, shrieking as they descended. Smaller animals
looked up quickly from their drinking and ran for the cover of the trees and the safety of
their shelters.
The human creatures stood almost totally erect and made threats with their arms,
waving them at the retreating animals. After some cautious scouting, the small group
sat down on their haunches to drink the cool water, all the time carefully watching the
edge of the forest for any intruders.
For a long while, these human creatures dominated this survival area, keeping on
guard against any surprises. Sitting by the bank of the watering hole, they picked up
small bits of grass and leaves, smelling and tasting each sample of wild growing plant.
Later in the morning, the group moved slowly off into the thick underbrush in search
of more edibles. Coming upon a clearing, they found huge buzzards eating the flesh of
a great elephant-like creature recently killed by an even larger animal. This half-eaten
beast had attracted hungry scavengers who were fighting over the remains. The human
creatures ran toward the scavenging animals, screaming and driving them away from
the food. They waved their arms, threw rocks, and challenged the others with sticks.
A saber-toothed cat and her two cubs were temporarily driven off. Meanwhile, a
small pack of hyenas tried to close in to regain their prey. Even though the human
creatures were smaller and no match for the saber-toothed cat and hyenas, they
managed, by working together as a tribe, to keep the larger and fiercer animals from
their dinner. Perhaps this would be the last full meal eaten by the human creatures for a
long time.
They ate greedily, while anxiously watching the other hungry animals — all of
whom, given the chance, would kill them to get at the food. While they ate, they
hunched down in a protective circle, cautiously remaining alert to any movement on
all sides around them. They ate as fast as they could because the sun was
falling, and at night there was always the chance that a powerful beast of prey — like
the saber-toothed tiger — would make dinner out of them.
31

2.

3.

Ask Students:
■

Are there similarities with our own situations? At home? In the
schoolyard? Country vs. country?

■

Why do you think we feel fear? Is there a message for us in our
frightened feelings? What is it? When you feel afraid, does the
feeling automatically put you in a state of conflict — with yourself?

Tell Students:
❍

Yes! Conflict is a symptom of fear. When you feel conflict inside
you, it’s a sure sign that you’re afraid of something — a thought, a
feeling, an old memory — or someone.

❍

When you see two people in conflict, you can bet that both are
scared of something.

❍

We all are capable of creating conflicts — small ones between you
and your parents or friends, or tremendous ones between nations
with opposing ideologies.

❍

One way to learn to handle your fear is to really look at it, to
understand what it does to you — inside your brain, to your senses,
your body and your powers of observation.

❍

As we sit here in this class, there may be a conflict brewing in your
brain. Perhaps you’re thinking, “How do I get my homework done
and still play ball after school?” “How do I get out of chores I have
to do at home?” “How do I get home without running into that bully?”
(Feel free to add your own examples.)

❍

When you feel conflict like this, ask yourself: What am I afraid of?

❍

For self-preservation, we have to learn to do something other than
freeze, fight or run — because all of these reactions do nothing but
create conflict — inside us, as well as in the world.

❍

As we become aware of the wars inside us, our understanding —
and exploration of what scares us — can help us create a more
peaceful existence – in our personal lives, as well as in the world.

Note To Teacher: Go to Pick A Strip: “What Am I Afraid
Of?”(Activity #4A), next page.
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Activity #4A
PICK A STRIP: WHAT AM I AFRAID OF?
✓

Tell students:
1.

Here’s a bowl (or hat) filled with folded bits of paper.

2.

Each of these pieces of paper has on it a conflict situation. (See list of
suggested conflict situations on the next two pages. Photocopy and
clip them — feel free to add some of your own.)

3.

As I walk around the classroom, pick one of these pieces of paper out
of the bowl (or hat), but don’t look at it until it’s your turn.

✓

Walk around and ask students to make their selection.

✓

Once everyone has a piece of paper, ask for a Volunteer to go first, to
read her/his conflict situation aloud, imagine that the situation is his
or her own, and then say: “What makes me afraid in this situation
is…” and fill in the blank.

✓

After each student provides his or her response, ask for other student
responses:
•

Who would respond to this in the same way?

•

Who would respond differently? What would make YOU afraid?

✓

Give each student a chance to think a few seconds before
responding, and every student a chance to address the situation on
his or her piece of paper before allowing other students to jump in.

✓

Ask students:
•

Do your fears pretty much match up with those of others? Or are
your fears different?

•

Do you think our society projects fear into our lives? In what ways?
Television, news broadcasts, movies, videogames?

•

How do we combat these situations – without becoming combative?
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Activity #4A
WHAT AM I AFRAID OF?

There are some new violent videogames that just came out. My friends at school have
them. My mother tells me I can’t have them. What makes me afraid in this situation is…

My mom and dad fight a lot. What makes me afraid in this situation is…

There’s a gang in my neighborhood that likes to pick on kids like me. What makes me
afraid in this situation is…

There are certain kids at school who don’t like the way I dress, and they make fun of me.
What makes me afraid in this situation is…

There’s a neighbor on our block who stares at me and makes me uncomfortable. What
makes me afraid in this situation is…

When I watch the news on TV and see all the wars around the world, I see how some
people kill others indiscriminately. What makes me afraid in this situation is…

When I hear politicians interviewed on TV, or when they come to our city, what they say
seems to have nothing to do with me. What makes me afraid in this situation is…

When I look around and see people in my neighborhood who don’t have enough water
or food, I get very sad. What makes me afraid in this situation is…

I sometimes talk about peace with people around me. Sometimes they look at me as if
I’m crazy to even hope for peace. What makes me afraid in this situation is…

When I feel afraid, my body tightens up. I start to think violent thoughts. What makes
me afraid in this situation is…

34

CREATE SOME OF YOUR OWN!
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How Do We Resolve Conflict?
✓

Tell Students:
❍

Resolving conflict depends on what we think, how we act and what
we say to one another.

❍

Many of us have been conditioned to believe that the only way to
resolve a conflict is to fight.

❍

Many of us have been conditioned to believe that we need to fight
wars and spend billions of dollars on war machinery and military
weapons — in order to keep the peace.

❍

Much of our conditioning is based on fear — the fear of losing
something, or of not surviving.

❍

In “The Saber-Toothed Tiger’s Revenge,” the primitive creatures
either fought for their food and shelter, or they ran away.

❍

This “fight or flight” mechanism still ticks inside us. Fear is an
involuntary part of our psychological conditioning. Like our
heartbeat, it just happens. It can be helpful in some life-threatening
situations, but it’s not helpful when based on a psychological
incident from the past.

❍

There is no “good” or “bad” decision in these situations. We make
the decision to fight or run away based on our instinct to survive.

❍

Once fear surfaces, we lose confidence. We get hurt. We get
angry. And then, we lose control of our selves.

❍

On a larger scale, this is how we start wars. One country feels hurt,
angry, put upon, disgraced, or mistreated by another country. It
declares war.

✓

Ask for two Volunteers to play-act a role-play Roleplay A. Same
Volunteers, Roleplay B, and then Roleplay C. Ask Volunteers to really
get into their roles.

✓

Give each of the two Volunteers a copy of the role-play. Give them a
couple of minutes to look over the dialogue while you explain to the
class that they are going to read three different role-play situations.

✓

After all three role-plays talk with the Volunteers and class members.
(See pages after role-plays.)
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Activity #4B
ROLEPLAYS: RESOLVING CONFLICT

ROLEPLAY A: FIGHTING WORDS
PALMER
You, Shelly, are a first-class idiot! I’m so furious with you, I’d like to
tear your insides out!
SHELLY
Oh, yeah? Well, I’d like to see you get run over by a car!
PALMER
I wish you were attacked by an alien from outer space!
SHELLY
I wish you would dry up and die!
PALMER
Listen, you idiot. You deserve this. (Pretend to punch Shelly.)
========================================================
ROLEPLAY B: TURNING THE OTHER CHEEK
PALMER
(To yourself:) My heart is beating fast; my fists are clenched.
This idiot always makes me so mad. I am ready to explode. This
feeling is violent. I can’t help getting ticked off like this!
SHELLY
(To yourself:) This is a BAD feeling. It’s WRONG to feel this way.
I am really bad when I feel this way. Now, I feel guilty.
PALMER
(To yourself:) I should not feel violent; violence is bad. I SHOULD
feel nonviolent; nonviolence is good.
SHELLY
(To yourself): A real hero would not be violent. A real hero would
turn the other cheek, just forget about this — not take any violent
action, even though I would REALLY like to.
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ROLEPLAY C: LOOKING AT MY VIOLENT FEELINGS
PALMER
(To yourself:) My heart is beating fast; my fists are clenched.
I’m getting violent!
SHELLY
(To yourself:) I am getting very angry! I recognize this!
I can’t help it! I’m going to fight Palmer!
PALMER
(To yourself:) It’s okay for this feeling to be inside me. Yes,
I sometimes have violent feelings. Everybody does!
SHELLY
(To yourself:) I’m okay. It’s okay for me to want to punch Palmer in
this moment, even though I should not punch Palmer in this
moment.
PALMER
(To yourself:) My mind put this feeling here. I don’t have to act on
it. I can think it all I want to, but I don’t have to act on it! Yes! I’m
actually strong if I do NOT act on it!
SHELLY
(To yourself:) This feeling is inside me, because Palmer called me a
name. I don’t like being called names. But I don’t have to stoop to
Palmer’s level, do I?
PALMER
(To yourself:) I’m looking at my angry feelings. There they are. Will
it help to punch him? Will I feel better?
SHELLY
(To yourself:) No sense getting into a fight over a name. It’s not my
name anyway. I can walk away from this without getting hurt.
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2.

3.

Thank the two Volunteers. Then, ask Students:
■

What did you think of the role-plays?

■

Did you recognize that these two people were in conflict?

■

What were they in conflict about?

■

Did you sense fear? Which of them was afraid? What would you
guess they were afraid of?

■

How did Palmer and Shelly handle the situation in each role-play?

■

Did you empathize with one more than the other?

■

Do you think both Shelly and Palmer got themselves to “uncondition” themselves by the time they got to the third role-play?

■

Did they change from how they used to act to a new way of
responding to their situation?

Tell Students:
❍

It’s helpful to examine conflict situations like these, because you can
be sure: fear and conflict come about every day – and it’s always
because we humans are “conditioned” to act in certain ways.

❍

In our next lesson, we’re going to talk about our conditioning. How
we think determines how we act. How we think and act depend on
how we’ve been conditioned.

Summary
 When you feel conflict inside you, it’s a sure sign that you’re afraid of something
— a thought, a feeling, an old memory — or someone.
 When you see two people in conflict, you can bet that someone is scared of
something. We all are capable of creating conflicts — small ones inside us or
with another person, or huge ones between nations with opposing ideologies.
 As we sit here in this class, there is war going on in the world, and there may be a
war brewing in your brain. Look at it!
 When you feel conflict like this, ask yourself: What am I afraid of?
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 For self-preservation, we have to learn to do something other than freeze, fight or
run — because all of these psychological reactions do nothing but create conflict
— inside us, and in the world.
 As we become aware of the wars inside us, our understanding can help us create
a more peaceful existence – in our personal lives, as well as in the world.
 Many of us have been conditioned to believe that the only way to resolve a
conflict is to fight. Many of us have been conditioned to believe that we need to
fight wars and spend billions of dollars on war machinery and military weapons —
in order to keep the peace.
 Much of our conditioning is based on fear — the fear of losing something, or of
not surviving.
 Fear and conflict come about every day – and it’s always because we humans are
“conditioned” to act in certain ways. How we think determines how we act. How
we think and act depend on how we’ve been conditioned.
Other possible activities:
Have a dialogue. Talk about personal fears at home, at school, in
your community, in the country, in the world.
A quote to explore.
““The only thing we have to fear is fear itself.”
— Franklin Delano Roosevelt
Homework Assignment:
Bring to class next time an example of what you perceive as positive conditioning
(habit), and an example of what you think is negative conditioning (habit).
This will be fun!
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LESSON 5

My Drive to Survive
Breakdown of Lesson 5:
What is conditioning?
We are all creatures of habit.
Materials needed:
Create two charts. One called POSITIVE CONDITIONING and one called
NEGATIVE CONDITIONING to hang on the wall in your classroom.
Students can add to it in the exercise below, and anytime they wish.
Human brain chart: Prepare to use your large image of the human brain –
either draw one on the board, or on a chart – so you can label sections.
Activity #5A: Pavlov’s Dogs. Story to tell.
Activity #5B: My Zombie Zone! Create a chart.
Activity #5C: Roleplay: We Are Creatures of Habit. Copy for two people.
What Is Conditioning?
✓

Ask Students:
■

What is conditioning? Would you say it’s training of some kind?

■

Is it what happens when a stimulus of some kind evokes an
instinctive, reflexive response? Like stopping for a red light?
Reaching for a tissue when you sneeze?

■

Is conditioning a form of psychological learning where we’re taught
to think, feel and behave in certain ways? Like instantly becoming
“on guard” when we meet someone from a different neighborhood,
or country?

■

What’s an example of positive conditioning that you brought to class
today? Encourage student responses. Invite them to write their
example on the appropriate chart you’ve created.

■

What’s an example of negative conditioning that you brought today?
Encourage all students to respond. Add to the chart.

Note To Teacher: Tell students the story of Pavlov’s Dogs. See
Activity #5A, next page.
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Activity #5A
PAVLOV’S DOGS
✓

Tell students:
1.

Ivan Pavlov (1849-1936) was a Russian scientist who won the
Nobel Prize in Physiology in 1904, for the study of laws on the
formation of conditioned reflexes.

2.

Pavlov was working to unveil the secrets of the digestive system,
when he began to study what signals triggered the secretion of
saliva. When a dog, for example, encounters food, saliva starts to
pour from the salivary glands located at the back of its oral cavity.
The saliva is needed in order to make the food easier to swallow,
and contains enzymes that break down compounds in the food.

3.

Pavlov became interested in studying reflexes when he noticed that
the dogs drooled without the presence of food. It turned out that
every time the dogs were served food, the person who served the
food was wearing a lab coat. Therefore, the dogs reacted as if food
was on its way whenever they saw a lab coat.

4.

Pavlov then attempted to figure out how this happened. For
example, he struck a bell when the dogs were fed. If the bell was
sounded in close association with their meal, the dogs learned to
associate the sound of the bell with food. After a while, at the mere
sound of the bell, they responded by drooling.

5.

Pavlov’s discovery was that environmental events that previously
had no relation to a given reflex (such as a bell sound) could,
through experience, trigger a reflex, such as salivating. This
learned response is a “conditioned reflex” and the process whereby
dogs – and humans – learn to connect a stimulus to a reflex is
“conditioning.”
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✓

Tell Students:
❍

There are three forms of conditioning.
Biological. Our bodies are naturally driven to eat, drink and get
sleep. So, we are biologically conditioned to need food, water and
sleep. Is this conditioning something we have to think about? No.
When our bodies need these things, they automatically crave them.
Physical. Physical conditioning of the body is not automatic. We
work to get our bodies in shape. But, after stretching, bending,
reaching for a while, our muscles get physically conditioned to these
exercises, which, in time, get easier – sometimes effortless. Our
bodies become “conditioned” to the workout.
Psychological. Psychological conditioning is training of the mind.
It is behavior that’s been taught and repeated over and over until it
becomes a habit – something we think about a lot when we first
learn it, then hardly at all once we know it — like stopping for a red
light,

✓

✓

Ask Students:
■

Do you think there’s danger in being conditioned to eat when you’re
hungry, drink water when you’re thirsty, or sleep when you’re tired?

■

Would you say there’s danger in conditioning your muscles to bend
and stretch and move easily? What kind of conditioning is this?

■

Do you think there’s danger in being conditioned to stop for a red
light? What kind of conditioning is this? Do you think there’s danger
in believing that some people are better than others? What kind of
conditioning is this? Both, psychological. Both positive? No!

Tell Students:
❍

Some psychological conditioning is positive and some is negative.

❍

Some habits we have and some ways we’ve been conditioned to
act, we just do — without thinking about whether they might be
positive or negative. This is when we are in our Zombie Zone!

Note To Teacher: Go to “My Zombie Zone!” (Activity #5B),
below.
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Activity #5B
MY ZOMBIE ZONE!
✓

Pull up one of the diagrams of the human brain, or draw a large
diagram on the board or on a chart.

✓

Create such “removable” parts of the brain as:

✓

•

Sensations
Hot, cold, tired, excited

•

Needs
Food, water, shelter

•

Feelings
Hurt, joy, anger, sadness

•

Thoughts & Beliefs
“My parents don’t understand me.”
“I don’t think anyone likes me.”

•

Information
My name, address, telephone number

•

Zones
Zombie! Awake! Enlightened! Transformed! Supercharged!

Ask Students to feel free to add to this list. Ask:
1.

What is a Zombie Zone?

2.

What is a sensation that makes you feel like you’re in your
Zombie Zone?

3.

Is there a need that makes you feel like you’re in your Zombie
Zone?

4.

What feelings, thoughts and beliefs put you in your Zombie
Zone?

5.

Is there information in your brain that puts you in that zone?
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We Are All Creatures of Habit
✓

✓

✓

Tell Students:
❍

We are all creatures of habit who have daily patterns of walking,
talking, thinking, speaking and acting — doing things we’ve been
conditioned to do that we don’t think about.

❍

Some of these habits put us in our Zombie Zone; others, in our
Supercharged or Enlightened Zone, where we are awake and aware
of how our thoughts and feelings are making us act.

❍

A huge problem with being in any of our Zones is that we are stuck
in patterns we’ve been doing for years – patterns that may have
been taught to us, by parents, friends, teachers, coaches, religious
leaders, community leaders, so-called experts, and such things as
television or the Internet.

❍

We get trapped in the comfort of our Zones and don’t take the time
to look outside them — to look and see what else is out there —
until we are confronted in some way, or challenged by a situation
that’s different from what we’re accustomed to.

Ask Students:
■

What is one of your habits that you think is positive?

■

What’s a habit you have that you think could use change?

■

Do you think we get into disagreements with people we know
because of habits we have that we don’t want to change?

■

Do you think we get into conflict with people because of habits we
have that we may not even be aware of?

Tell Students:
❍

We’re going to do another role-play, so we need two Volunteers to
read the parts of Jan and Terry. (Go to Activity #5C, next page.)

❍

In this role-play, you’ll need to begin your conversation calmly, then
angrier and angrier. Get into your parts! Who would like to
volunteer? (Give the Volunteers a minute to look over their parts.)

❍

After the role-play, we’ll talk about it.
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Activity #5C:
ROLEPLAY: WE ARE CREATURES OF HABIT!
JAN
It’s your turn to mow the lawn.
TERRY
No, it’s YOUR turn.
JAN
I mowed it last weekend, and this weekend it’s your turn.
TERRY
Look, I’m not mowing the lawn this weekend, so you can
forget it.
JAN
(Angry:) You HAVE to! We made a deal, and you HAVE to.
TERRY
I don’t HAVE to do anything I don’t want to do!
JAN
(Angry:) You do this EVERY time we work something out. You say
you’ll do it; then you mess it up! What’s the matter with you?
TERRY
You like everything perfect, don’t you! Everyone always has to do
everything just the way you want it. Well, NOT THIS TIME!!!
JAN
(Angrier:) I’m gonna tell Dad that you’re backing out of the bargain.
TERRY
(Angry:) Fine! And I’ll tell Dad about the stuff I found in your closet!
JAN
(Very angry:) Listen, you idiot. You open your mouth about that, and
you can forget walking, because I’m gonna rip your legs off!
TERRY
(Very angry:) You and who else, you idiot!
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✓

Thank the Volunteers

✓

Ask Students:
■

Is there a war starting here? How did it start?

■

Who got angry first? Why, do you think?

■

Do you think little wars like this one happen every day?

■

Do you think this battle has anything to do with Jan and Terry’s
conditioning?

■

In what ways are they conditioned?

■

Do you think it’s positive conditioning, or negative conditioning?

■

Do you suspect they are both afraid? What do you think they’re
afraid of?

■

Does any of this have anything to do with their survival instinct?

■

What makes them afraid of not surviving?

Summary
 Conditioning is what happens when a stimulus evokes an instinctive response.
It’s a form of psychological learning where we’re taught to think, feel and act in
certain ways.
 There are three forms of conditioning: biological, physical and psychological.
 Some psychological conditioning is positive and some is negative.
 Some habits we have and some ways we’ve been conditioned to act, we just do
without thinking about whether they might be positive or negative.
 We’re all creatures of habit who have daily patterns of walking, talking, thinking,
speaking and acting.
 Some of our habits keep us stuck in Zones of patterns we’ve kept for years, never
questioning whether or not they are helpful to us.
 We get trapped in the comfort of our Zones and don’t take the time to look outside
them — to look and see what else is out there — until we’re confronted or
challenged in some way.
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Other possible activities:
Have a dialogue. Talk at home and in school about ethnocentrism, and about
how and why it’s tough to resolve conflict situations with people who have been
conditioned to think and act in different ways.
A quote to explore.
“Many persons have a wrong iea of what constitutes true happiness. It is not
attained through self-gratification but through fidelity to a worthy purpose.”
— Helen Keller
Homework Assignment:
Bring to class a battle that sometimes rages inside you! We will look at some of
our internal battles and attempt to understand them, so we can free ourselves of
habitual conditioned thinking!
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LESSON 6

I Think; Therefore I Act
Breakdown of Lesson 6:
Is negative conditioning the cause of conflict?
Caught in thought!
Does understanding require awareness?
Materials needed:
Add to charts. Remind students to add to POSITIVE CONDITIONING and
NEGATIVE CONDITIONING wall charts, on an ongoing basis.
Activity #6A: My Caught in Thought Tree. Make a copy for each student.
Activity #6A: Caught in Thought! Cut into strips the conflict situations
this activity, for picking out of a hat or bowl.
Activity #6B: My Undoing! Conflict Situation #1. Make copies for the groups.
Is Negative Conditioning the Cause of Conflict?
✓

Ask Students:
■

Did you bring to class a battle that sometimes rages inside you?

■

Who wants to tell us about yours? Encourage responses from all
students. Make this a good dialogue time. For each offering, ask:
1. What do you think is the cause of that battle? Is it negative
conditioning of some kind?
2. Is it fear of something or someone? It’s best to not mention
names of people here, but to focus only on the fear itself.
3. Do you think negative conditioning creates the fear that
causes that battle inside you? In what way?

✓

Tell Students:
❍

Conflict is a struggle that grows out of two opposing forces. Both
forces can be inside you. For example, you have homework, and
don’t want to do it.

❍

Most battles begin with inner conflicts such as this one, and then
they grow into larger ones. For example, you decide not to do your
homework and the teacher calls on you in class the next day. Now,
you’re embarrassed.
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✓

✓

✓

❍

So, to prevent war in the world – and to do well in your classes – we
need to learn how to resolve the little wars that start in our brain.
So, when you have homework, you just do it. Conflict? Gone!

❍

The key is to be aware of negative conditioned thinking – as it
arises. And when it does arise, to “undo” it by NOT acting on it.

Ask Students:
■

Have you ever been “in the moment” and realized, once the moment
was over, that you had made a connection that felt positive and
even inspiring? Encourage students to tell their stories.

■

Who can give me a definition of the word “explanation”? Encourage
all responses. There are no “wrong” answers.

■

Who can define the word “example”? Encourage responses.

■

Who can define “experience”? Again, encourage all responses.

Tell Students:
❍

Your definitions are all excellent. Now we’re going to go a bit
deeper into our definitions.

❍

Explanation. Explaining is what I’m doing right now. You and I
speak the same language, and we have similar backgrounds, so if I
explain something to you, you’ll probably understand it. The
process of explaining is a learning procedure where someone
communicates information to others. This explanation gives you a
kind of foresight – knowledge gained by looking forward.

❍

Example. Offering an example is the next step in learning. This is
a way to personalize an explanation with the thought, “Oh, I know
what you’re describing. I remember when this happened to me. I
was doing such-and-such.” This is hindsight — knowledge gained
by looking backward.

❍

Experiencing. This stage has nothing to do with thought. It is
based on what is happening to you in the moment. Thought is used
to explain it, as I am doing here, but thought is not what’s doing the
Experiencing. When something happens to you in the moment,
insight is what’s gained – by looking inside yourself.

Give each student a copy of “My Caught in Thought Tree!” (next
page) and read through it.
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Activity #6A
MY CAUGHT IN THOUGHT TREE!
▲
▲▲▲
EXPLANATION:
I explain what I’m doing.
Using thought, I have foresight!
But trying to end conflict, I cannot,
because I am caught in thought.
EXAMPLE:
I offer an example of what I’m doing.
Knowledge based on looking backward.
I possess hindsight! But trying to end conflict,
I cannot, because I am caught in thought.
EXPERIENCING:
I am experiencing what’s happening right here, right now.
Something’s happening, and I am in the moment. Insight!
Explanation is necessary in life, to describe what we need to
communicate. Being able to provide examples is also helpful to recall
what we’ve done in the past and use it to further our knowledge. But, in the
moment, when we need to act, rather than re-act, to our genetically programmed
selves — knowledge postpones insight, and insight is what helps us survive!
▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲
■■
■■
■■
■■
■■
■■
■■
■■
KNOWLEDGE
It comes from our collective past. It can trigger a genetically programmed
instinctive reaction. But trying to end conflict, it cannot. It only postpones
immediate insight, still being caught in thought
INSIGHT
It is immediate! It can dispel any divisiveness that comes from a
genetically programmed instinctive reaction!
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Caught in Thought!
✓

Read to students the following story by Dr. Terrence Webster-Doyle:

Last spring I was walking around the lake near our home when I came
across a Hispanic man (I assumed Mexican) working in a neighbor’s garden. As I
passed him I said, “Good morning” (in English). He kept his face down in his work
and didn’t respond to me. It seemed to me that he had an image of me as the
“big white Patron” (boss) and that he was just a peon, a lowly worker, perhaps just
over the border (there is a lot of prejudice toward Mexicans where we lived).
So I thought to myself that when I came back around the lake that I would
try something. I said (in Spanish), “Buenos días, Señor. Cómo está?” He lifted his
head and looked straight into my eyes with confidence and said, “Bién, bién
gracias. Y usted?”
At that moment there were two men greeting each other without any
conditioned prejudicial thinking. There was a moment of complete freedom from
conditioning. In that moment we were not separated by any preconceived
prejudices, by any ethnocentric knowledge that we had been indoctrinated into
and were therefore unhindered by pre-judgments (knowledge) that had separated
us. In the moment of this experience, there was no discord between us and I
understood instantly that I could never hurt or take advantage of this man who
was essentially me.
I understood in that moment that this freedom from conditioned thinking is
what we all look for, but cannot find, because we look for it by seeking solutions to
the problems of conflict — in knowledge, methods, ways, definitions, and
explanations — instead of just being aware of our state of mind in that moment,
being aware of the “knowledge” we had of each other that caused a separation
between us. Before that moment of recognition of the humanness of each other
we were both “caught in thought,” caught in our habitual conditioned images that
we thought were real At that moment, I realized that conflict is not a problem to
be solved, but a reality to be seen.
MY KNOWLEDGE
comes from my past, and inspires a conditioned, habitual
instinctive reaction that postpones immediate insight.
MY INSIGHT
is immediate, and can dispel any divisiveness that comes from
a conditioned, habitual reaction!

Note To Teacher: Go to “Caught in Thought!”
(Activity #6B), next page.
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Activity #6B
CAUGHT IN THOUGHT!
✓

Ask each student to select a slip of paper from a bowl or hat
that you pass around. (See sample situations, next two pages.)

✓

On each slip is a potential conflict situation. Each volunteer will:
1.
2.
3.
4.

✓

Pick a slip, but not look at it until it’s his or her turn!
Read it out loud
Say, “It’s crystal clear!” or “I’m caught in thought!”
Immediately blurt out a conclusion to resolve the conflict,
without thinking!

After all students have done this, ask:
1.

How did it feel to act spontaneously – in the moment? Did you
actually respond spontaneously, or did you get caught in thought?

2.

Do you think you reacted well in this potential conflict
situation?

3.

Do you think you prevented conflict? Created conflict?

4.

Did you get caught in explanation, or example – caught in thought?

5.

What role did knowledge play in helping you in this situation?
Did it help? Did you need to rely on instinct?

6.

Do you think you have the ability to respond to a potential
conflict situation in a way that can prevent conflict?

7.

Do you think the kind of ability required to do this has anything
to do with how well you read or do math?

8.

Does it make you feel good to respond nonviolently to a
potential conflict situation – right in the moment?

9.

When you are feeling particularly warlike, do you wish
you could act intelligently, peacefully and strongly at the
same time?

10.

What did you learn in this exercise that you can use in life?

53

My father said I get no allowance this week, because I didn’t do the chores he asked me
to do.

My friend got angry with me, because I called that friend a very bad name.

Two country leaders get together to talk about a cease-fire, but one of them insists that
the cease-fire begin next month instead of right now.

A woman I know told my mother that I was seen on a street corner buying drugs.

The work I do would be much easier if I could use a new computer program that’s out.
However, it costs $500, and my parents have said, “No.”

I want to work after school, but my parents don’t think I should, since my grades aren’t
as good this term as they were last term.

Somebody I’d like to be friends with doesn’t even seem to know I exist.

I’d like to watch a special movie on television, but my kid brother is determined to watch
a horror movie instead.

My family eats meat, fish and poultry. I told them that I’ve decided to become a
vegetarian and refuse to eat meat.

I feel it’s necessary to exercise, and I prefer to exercise first thing in the day, but I hate
getting up early in the morning.

I learn that a friend is invited to a party that I’m not invited to, even though we both know
the party-giver.

There’s just been an earthquake and I hear a cry for help in the house next to mine. I’m
scared to go out there.
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There’s a bully who keeps annoying me. I’m scared to tell anyone because I think the
bully will hurt me if I do.

A cyberbully keeps emailing me – I think it may be someone I know.

The kids in school dress better than I do. I know we don’t have the money, but I’d really
like to buy some new clothes.

I’d rather learn Martial Arts than play on the football team at school, but my dad insists
that I try out for the team.

I want to go to college on the other side of the country, but my parents say I have to
attend a local college or university.

The group I belong to doesn’t get along with another group on campus. I like the kids in
the other group, but never hang out with them because of what my group will say.

I live in a border state of the U.S. where illegal immigrants come across the border. I’ve
been asked to identify any that I see. I’ve met a couple, but don’t want to “out” them.

The U.S. is in a deep economic crisis. The parties in Washington keep fighting about it.
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Does Understanding Require Awareness?
✓

Tell students:
Challenge. Every day we get the opportunity to face a challenge — an
invitation to the mystery of doing something new. This dares us to face
what lies before us and to participate in a new adventure.
Discovery. Once new and different possibilities fill our minds, we begin to
make discoveries — sometimes surprising ones — that come simply from
looking closely at the world around us.
Awareness. Our discoveries lead us to new awareness — things we’ve
not been aware of before. Our sharpened minds fill with new questions —
sometimes questions that have no immediate answers. Some of the most
exciting questions are not always answerable, because they give us the
opportunity to see what they are pointing to.
❍

Let’s look at our lessons through the eyes of our challenges, our
discoveries, and how they lead to our awareness.

❍

Because we have not been helped to see the conditioning in our
minds, it’s important to talk about it and become more aware of its
presence.

❍

We are conditioned in broad, grand ways — such as how we treat
Earth’s environment, ecology, birds and animals; the way our
society deals with men, women and children, in general.

❍

In a nanosecond (one-billionth of a second), we can move from
Explanation and Example to Experiencing. Sometimes it can simply
happen TO us. But understanding what PREVENTS it from
happening is what awareness is all about.

❍

What it takes is SUSTAINED AWARENESS of how thought has
created and sustained a conflict.

❍

So let’s practice waking up and sustaining our awareness!

Note To Teacher: Go to “My Undoing!: Conflict Situation #1”
(Activity #6C), next page.
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Activity #6C
MY UNDOING!: CONFLICT SITUATION #1:
✓

Divide students into four to six groups. Give each group a separate place to
work in the classroom. Or, if the weather is good, have some of the groups go
outside, to a playground or other area.

✓

Also make a copy (copies) of “Conflict Situation #1” (below) for each group.
(Photocopy and cut to size.)

✓

Tell students:
1.

Everyone will receive the same conflict situation. Look over the chart!

2.

Work quickly, efficiently and as quietly as possible (if they’re all in the same
work space). Give each team member a chore (i.e., you take notes, you
conduct the dialogue, you keep time), or ask the group to do this.

3.

Instead of using knowledge we already have to “do” something — to
attempt to solve a conflict situation which is not working — we are going to
“undo” it so something new can happen. It will be up to you to make a note
of anything and everything in this situation that contributes to the conflict
situation – and remove it.

4.

Photocopy Conflict Situation #1 (below) to give to each group. But first,
read it aloud – twice – to all students:

Conflict Situation #1
It has become apparent that there has been bullying going on at school. You
know who the bullies are, and who their victims have been. The school has
attempted to use programs in the school to prevent bullying, but school
administrators do not seem to be aware that the programs are not working.
Students have complained to teachers and other administrators, but no one
seems to have done anything to change things. You are concerned that more
bullying will lead to dangerous situations and you want to do something about it.
What would you suggest doing to get started?
How many people will it take, and who should get involved?
How would you handle the bullies? How would you handle the victims?
How would you bring bullies and victims together?
✓

After reading it aloud twice: Say, “You have 20 minutes. Go!”
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✓

Call time. Have each group report on its findings, as quickly and efficiently
as possible.

✓

Ask students the question outlined in the activity.

✓

Congratulate students on their good work!

Summary
 Conflict is a struggle that grows out of two opposing forces.
 Most battles begin with inner conflicts. For example, you decide not to do your
homework and the teacher calls on you in class the next day. Now, you’re
embarrassed.
 The key is to be aware of conditioned thinking – especially harmful conditioned
thinking – as it arises. And when it does arise, to not act on it.
 Insight, which is immediate – right now – is capable of dispelling any divisiveness
that comes from prejudicial conditioned thinking. Knowledge postpones
immediate insight.
 We are conditioned in broad, grand ways — such as how we treat Earth’s
environment, ecology, birds and animals; and the way our society deals with men
in general, women in general, and children in general. All are important.
 In a nanosecond (one-billionth of a second), we can move from Explanation and
Example to Experiencing. Sometimes it can simply happen TO us. But
understanding what PREVENTS it from happening is what awareness is all about.
Other possible activities:
Have a dialogue. Talk at home and in school about ways to become more
aware of conflict situations.
A quote to explore.
“If both the past and the external world exist only in the mind, and if the mind itself
is controllable — then what?”
— George Orwell, 1984
Homework Assignment:
Bring to class a newspaper or magazine article about a current war situation.
We’ll read some aloud and explore our thoughts.

58

LESSON 7

Am I Living in the Past?
Breakdown of Lesson 7:
Do we live in the past?
How much of our conditioning has a negative effect?
Through the eyes of peace
Materials needed:
Story: “Through the Eyes of Peace” next page.
Activity #7A. The Right Environment. Make about 6-8 copies, 1 per group.
Activity #7B. Marvin in Liberia. Unfold a map of the world for all to see.
Activity #7C. Better Than What? Think of some opposing groups to include.

Note To Teacher: Begin this lesson by reading aloud a few of
the articles about a current war situation that students brought
to class. No need to do anything but read them.

Do We Live in the Past?
✓

✓

Ask students:
■

Are both sides fighting?

■

What are they fighting about?

■

Is the fight about something that happened today? When?

■

Is this an indication that they are living in the past – fighting over
something that happened a long time ago?

■

Why do you think they continue to fight?

■

Is their conditioning involved? Fear?

Read the following story aloud to students. Be a passionate storyteller!
If you have computer access, you can show pictures from the book Tug of
War at: http://www.atriumsoc.org/download.php
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Through the Eyes of Peace
A Story
Representatives of two countries were standing in a large hall in a major city in
the United States. They had come from far away, from lands that were at war. Their
countries had been battling for centuries — the same war over and over, family after
family dying for the same cause: Freedom. As far back as recorded history goes, they
had been at war with each other.
Now they were face-to-face in the same space. They began walking nervously
around the room. They were meeting without their usual weapons and uniforms, and it
was hard to recognize who was who without their military regalia. No one had rank. No
one wore medals. They were dressed in similar clothing — shirts, pants, jackets in the
style of the United States or Europe. But neither side saw their similarities. They only
saw their differences. And they argued in the great hall.
"You are the terrorists! We are the freedom fighters!" one side would say.
"No! We are the freedom fighters! You are the terrorists!" the other side retorted.
They were rattling off rapid, anxious words — like machine gun bullets.
"It is our claimed Holy Land. Our Holy Scriptures tell us that this land is ours."
"We are the Chosen Ones!" the other side would reply. "No! Our forefathers
were here before yours. See, it says so in our Holy Book. God is on our side!"
"Your God is false. Our God is the only true God!" the other side shouted back in
anger. "Anyone not believing that the land belongs to us is the enemy and must die!"
"No, no. Our law says that you are the enemy!"
And on and on they went for weeks in these "negotiations," discussions
designed to generate an agreement. But there was no agreement.
There was world news coverage of the goings on. "Experts" interviewed both
sides, then wrote news reports and best selling books on the subject. These
experts spoke on television, radio, at colleges and universities, discussing complicated
reasons why the negotiations were not working. They were rewarded with money and
honors around the world for their analysis. In the meantime, however, the arguing
continued and the war went on.
One day a young girl visited the negotiations with her father, who was in military
service. This was her first time, and she was surprised by all the arguing.
"Daddy, why are they so afraid of each other?" she asked.
"They're not afraid," her father said, embarrassed by her comment.
"What are they shouting about?" she inquired.
"Each one believes in their God and their country, and they are trying to solve the
problems of war," the father replied.
"Oh," said the girl. "I thought they hated each other."
"Oh, no, they are trying not to be enemies."
“How could they be enemies,” asked the girl, “when they look and sound exactly
alike?”
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Do We Live in the Past?
✓

✓

Ask students:
■

Are both sides fighting?

■

What are they fighting about?

■

Is the fight about something that happened today? When?

■

Is this an indication that they are living in the past – fighting over
something that happened a long time ago?

■

Why do you think they continue to fight?

■

Is their conditioning involved? Fear?

Tell Students:
❍

We are looking, once again, at the drive to survive. At the core of
survival is the need to identify with a group – so we feel safe —
protected.

❍

No one is pointing a gun at either side of this conflict, so the threat
they appear to feel is not real and does not need immediate
attention.

❍

What is happening, however, in their brains is a threat based on the
IMAGE of a threat. A gun can hurt them, but an image cannot.

❍

Still, the old brain cannot tell the difference between a real threat
and a supposed threat — so these opposing-ideology groups are
ready to fight.

❍

Both sides have been conditioned for so long that it’s difficult for
them to be rational. They cannot see that the image of the threat —
that of the “other” group as their enemy — is simply an image. It is
not a real threat.

❍

This conditioning is similar to the knee-jerk reaction we all get when
we’re at the doctor’s office and the doctor taps our knee to see how
responsive we are. Or when Pavlov’s dogs hear a bell, and salivate.
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✓

Tell Students:
❍

Here is something really important. The conditioned, habitual image
of “the enemy” is solidly in place due to the constant reinforcement
is has received over time.

❍

This image creates a “biological self-defense blueprint,” like a
computer database, that over time creates an inborn or inherited
pattern in our brain’s physical structure.

❍

This pattern is created to make us feel protected, to ensure its
survival.

❍

It acts automatically on its longtime belief, without our consciously
doing it!

❍

It’s a machine, built like a robot, to instinctively guarantee its
existence!

❍

We call it a “genetically programmed instinctive reaction.”

❍

This means that our brains are hardwired for war, because we’ve
inherited this tendency, at birth, for what we mistakenly believe will
help us survive!
It’s like being a puppet,
with someone else pulling the strings.

We are “puppeted” into believing that what our brain is doing
will guarantee our continued existence.
But, in fact, it is actually threatening our existence!

❍

The reason is that our brain no longer works the way it did in ancient
times when this kind of thinking actually protected us.

❍

Like a corrupt computer disk, this kind of thought is a virus that’s
killing us.

❍

This survival mechanism simply thinks that it’s doing the right thing.

❍

It does not understand that it is mistaken — that it’s no longer doing
anything to guarantee our survival.
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❍

✓

Such conflict created by our biological genetic program is no one’s
fault. No one is to blame. Our only responsibility is to:
•

Look at it!

•

Pay attention to it as it arises in the moment!

•

Do NOT react out of it!

❍

If we do this, the conflict has no place to go!

❍

This “virus” cannot get us to fight when there is no fighter, when we
will NOT fight!

❍

When we can SEE through differences that separate us, then it
becomes instantly possible to be free of those differences.

Ask students:
■

Will simply being aware and not acting out of that deep-seated
conditioning that has been implanted and drilled into the brain be
enough to end it?

■

Is this conditioning not just behavioral and psychological, but
biological?

■

Is this conditioning also physical? Why do you think so?

■

Is it genetic? Why do you think so?

■

Has it been ingrained in the physiology of the human brain for
millennia and never correctly addressed because no one has ever
looked at it this way?

Note To Teacher: Go to “The Right Environment!”
(Activity #7A), next page.
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Activity #7A
THE RIGHT ENVIRONMENT!
✓

✓

Tell students, as you prepare to give each group a copy of this page:
1.

It is the tendency of all of us human beings to view other cultures as
not only different from our own, but also inferior.

2.

This tendency creates a great danger of behaving in ways that are
damaging not only to other cultures, but also to our selves.

3.

As increasing globalization brings different cultures together, people
are learning to overcome their self-centered, ethnocentric thinking,
and are starting to see human society from a broader, more
inclusive perspective.

Divide students into groups of 4 or 5. Each group will:
Select a group (social, political, religious, or other) to focus their attention
on. Ask each group to select any group and be prepared to tell:
•

What underlying ideas or themes run through your group’s thinking
about itself?

•

How does this group’s ideas develop?

•

How are the group’s ideas and ideals related to your personal views
about how people get along in general?

•

How does your group relate to membership in class, belief systems,
or political organizations in your town, your country?

•

How does your group see itself when compared to other groups that
you perceive are similar in some way?

✓

Remind students to give everyone in the group a job: one person
conducts; one person takes notes; one person makes sure that
everyone gets the floor, etc.

✓

Give students time to separate into groups – or you can separate
them. Remind students to not always pick the same people for their
group situations. Then tell, them: “You have 15 minutes. Go!
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How Much of Our Conditioning Has a Negative Effect?
✓

Call time and ask students:
■

What group wants to go first?

■

What did you discover about your group? Let’s answer the
questions on your sheet.

■

What did you discover about your group’s ideas, how it thinks, how
its ideas relate to you personally, how your group relates to the
community it’s in, and how it relates to other groups?

■

What kind of conditioning did you discover? Was some positive and
some negative? Which was which?

■

Did you look at it? Pay attention to it arising in the moment? Did
you NOT react out of it?

■

Did you discover that conditioning, no matter how positive it seems,
can sometimes have a negative effect?

■

What are some negative effects you discovered?

✓

Be sure to give every group time to report on their findings — quickly
and efficiently!

✓

Tell Students:
❍

Ethnocentrism is the tendency to evaluate other cultures in terms
of our own.

❍

This is evident in the widespread practice of labeling outsiders as
“savages” or “barbarians,” simply because their societies or
communities differ from those of the dominant culture.

❍

You can see what happens in our minds as soon as we apply these
labels to people. In our minds, they instantly become enemies.

❍

Cultural relativism. The opposite of ethnocentrism is “cultural
relativism,” which is the principle that an individual human’s beliefs
and activities ought to be understood by others in terms of that
individual’s own culture.

❍

In other words, civilization is not absolute — it’s relative. Our ideas
and concepts are true only so far as our civilization goes.
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❍

✓

What we perceive as “wrong,” “barbaric” or “savage” in one culture’s
living style maybe be absolutely “right,” “traditional” and “acceptable”
in that culture’s living style.

Call time and ask students:
■

How do we get to that place where we can see another person —
another country’s — traditions as we see our own?

■

How do we see this — not a problem to be solved, but rather a
situation to be understood?

■

Does anyone know where the Republic of Liberia is located? Point
out West Africa on a map of the world, if you have one.

Note To Teacher: Read students the following about Marvin
in Liberia, (Activity #7B). Read all you can about him at:
http://www.liberiadujar.org/en/default.asp

✓

MARVIN IN LIBERIA
What was the state of mind of Liberian children after 15 years of a
horrendous civil war in the Republic of Liberia — a war in the streets where
these people lived?
It’s likely that the “hard drive” in the ancient brain of these Liberians
at war failed as well as the software that usually reboots that hard drive.
The “guarantee” for tribal security failed due to the constant barrage of
violence over a long period of time. Their brains had physically and
genetically adapted to living war every day of their lives, 24 hours a day.
Most of us, here where we live, are victims of an inbuilt defense
mechanism that doesn’t want to change, but Liberians — because they
had been battered with violence for 15 years — were weary of their past
and, as a result, became open to hearing new thoughts.
War, as a way of life, has been Liberians’ expectation for
generations. Liberians have kept it going, even though it wasn’t working to
get them what they wanted — which is peace. In a way, it’s like the right
hand not knowing what the left hand is doing.
This hardwired way of thinking has been: We want to bring about
peace, but at the same time we are re-creating conflict because we are not
aware of the deep-seated program that keeps conflict in place.
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With this very program that you are now learning,
the Liberian youth that Marvin is teaching are learning to understand
what prevents peace — and that makes us understand
that if they can do it, so can anyone.
Because war broke people apart from their usual groups,
the children of Liberia were not controlled by a need for group survival
in the old way. The deep need for psychological identification, or allegiance
to it, was overturned because the old program did not have a hold on them
in the same way any longer. This then liberated a new potential.
Many thousands of war-torn Liberian children
are currently being educated about the root cause of violence
so they can free themselves from the conditioned thinking
that created their 15-year civil conflict.*
Through the Eyes of Peace
✓

✓

Tell Students:
❍

The young girl in the story “Through the Eyes of Peace” could see
that the representatives of the two countries were the same.
Through HER eyes, they had every reason to be friends.

❍

The representatives, however, saw only their differences and, as a
result, believed that they were enemies.

Ask students:
■

How do we get to that place where we can see another person —
another country’s — traditions as we see our own?

■

How could two perceptions of the same situation be so different?

■

Do you think the answer might be “conditioning”?

Note To Teacher: Go to Activity 7C, next page:
Better Than What?

* Marvin Davis, a Liberian human rights journalist, editor, poet and peace educator, is the
author of the internationally acclaimed book Brave New Child, Liberating the Children of Liberia
and the World. During the war, Davis had to feel Liberia to save his life after rebels killed his
father. Since then, he has worked with thousands of war-torn children and helps free them from
negative conditioned thinking. http://www.atriumsoc.org/index.php
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Activity #7C
BETTER THAN WHAT?
✓

Tell students:
Pick a current event happening right now that relates to war, violence, or
politics. Allow students to agree on one topic.

✓

Ask students:
1.

What’s your opinion of this event?

2.

If it’s politics, ask: Which party do you think is better?

3.

How did you come to believe that Democrats are better than
Republicans — or that Republicans are better than Democrats?

4.

Do you think Muslims are better than Serbs? How did you come to
this decision?

5.

Are Palestinians better than Jews? Jews better than Palestinians?
At what are they better? How did you reach your conclusion?

6.

Are Blacks better than Whites? Whites better than Blacks? Native
Americans better than both of them? What do you think and why do
you think it?

7.

Did you learn this opinion, or did you come to it on your own?

8.

Did you learn this from your five senses? From your thoughts?
Where did those thoughts come from? Did you make this decision
today? Yesterday? Last year?

9.

Are you living in the past?

✓

Invite students to add to the Brain Machine and Conditioning charts!

✓

Remind students: War begins with one, but it takes two to complete.

✓

Congratulate students on their insightful thinking!
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Summary
 At the core of our survival is the need to identify with our group – so we feel safe
— so we survive. In many of our everyday conflicts, no one is pointing a gun at
us, so the threat we feel is not real and does not need immediate attention.
 What happens, however, in our brains is a threat based on the IMAGE of a threat.
Our ancient human brain cannot tell the difference between a real threat and an
image of a threat, so we prepare to fight or run away. We cannot see that the
image of a threat — that of the “other” groups as our enemy — is simply an
image. It’s not real. The conditioned image of “the enemy” is solidly in place due
to the constant reinforcement is has received over time.
 Ethnocentrism is the tendency to evaluate other cultures in terms of our own.
We label outsiders as “savages” or “barbarians.” As soon as we apply these
labels to people, in our minds, they become enemies.
 Cultural relativism is the principle that an individual’s beliefs and activities ought
to be understood by others in terms of that individual’s own culture. What we
perceive as “wrong,” “barbaric” or “savage” in one culture’s living style maybe be
absolutely “right,” “traditional” and “acceptable” in that culture’s living style.
 The young girl in the story “Through the Eyes of Peace” could see that the
representatives of the two countries were the same. Through her eyes, they had
every reason to be friends. The representatives, however, saw only their
differences and, as a result, believed that they were enemies. How could two
perceptions of the same situation be so different? Do you think the answer is:
conditioning? War begins with one, but it takes two.
Other possible activities:
Have a dialogue. Talk at home and in school about ethnocentrism and where
you see evidence of it in your community.
A quote to explore.
“Nothing changes more constantly than the past; for the past that influences
our lives does not consist of what actually happened, but of what men
believe happened.”
— Gerald White Johnson, American Heroes and Hero-Worship
.
Homework Assignment:
Bring one paragraph about anyone – someone you read or heard about who
caused conflict in some way – called “What Did S/He Do? Why Did S/He Do It?”
Be creative!
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LESSON 8

Does My Past Interfere With the Present?
Breakdown of Lesson 8:
What psychological baggage are you carrying?
Nurture and nature
Epigenetics: What role does it play?
Materials needed:
Activity #8A. Two Stories. Prepare to read to students.
Activity #8B. Rory, The Race Car. Make two copies of role-play for
Volunteers.

Note To Teacher: Keep in mind that questions that begin with
“Why?” ask for an explanation (the first E). Questions that begin
with “What?” look for a cause, and encourage students to not only
think more for themselves, but also to look more deeply into root
causes and preventive thoughts and actions, which develop their
experience (the third E). Use “What?” as much as you can!

What Psychological Baggage Are You Carrying?
✓

✓

Tell students:
❍

From early childhood we carry around psychological baggage.

❍

This “baggage” consists of things we’ve been trained to believe all of
our lives, consisting of rules and regulations, traditions, values,
customs, and beliefs.

❍

We all have these things in our psychological suitcase.

❍

Let’s explore these things, beginning with our assignment “What Did
She – or He – Do? And What Made Him — or Her — Do It?”

Ask students:
■

Who brought in a paragraph and would like to read aloud first?

■

After each paragraph read, ask:
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1.
2.
3.
4.
5.

What do you think of what this person did?
What would YOU have done?
What do you think made this person do this?
Do you think it was beyond his/her choice?
When certain buttons were pushed, did he/she automatically
react — like a robot? Why do you think so?

✓

Give a few students the opportunity to read their paragraphs.

✓

Tell students this story, which follows “What did she do, and what
made her do it?” IMPORTANT: Before reading the story, please say
that if anyone has or has had a friend or family member in the
military, this story intends no disrespect. It’s no one’s fault that they
go to war since we have been biologically and psychologically
programmed to fight.
A woman who was married with three daughters made the decision to join
the Armed Forces and go to war. Sadly, the woman died and left her
young children at home with their father, who had to try to explain to their
daughters what happened.

✓

Ask students:
■

If you were their father, how would you explain why she died to her
young children, knowing that you had to make it very simple for
children to understand?

■

Would you say, “Your mother met this man in his office and he
convinced her to travel 6,000 miles away and kill men, women and
children to protect you and your country?”

■

Isn’t this in reality what happened, saying it in the simplest yet most
realistic terms?

■

Suppose someone came into your home, or you met someone
in an office, who asked you to travel 6,000 miles away and kill
men, women and children. This recruiter told you that this was
an opportunity to show your strength and courage as a woman
or man, and fight for your country. What would you do? Would
you go to war?

■

Would you ask this person to leave, or leave this person’s office? Is
a person who kills people a “hero” who deserves recognition?

■

Would you phone the police or a mental hospital to come and get
this lunatic asking you to leave home to kill people?
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■

✓

Do you think something from her past created this desire to go to
war? What, for instance? Think carefully. There are no “wrong”
answers — only different perspectives!

Congratulate students on their intelligent thoughts!

Nurture and Nature
✓

✓

Ask students:
■

Who knows the meaning of the word “nurture”? Does it mean to
raise, rear, cultivate, to help grow and develop?

■

What is the meaning of the word “nature”? Does it refer to our
natural world, to our environment?

■

Do you think they’re opposites in a way? Our “nature” is based on
our biological history, and “nurture” is what we get from our
environment and the people who surround us?

Tell students:
❍

Our “nature” is based on our genetics — our biological history —
what comes to us “naturally.”

❍

Our “nuture” is based on our experience — environmental factors,
including how we are brought up, and what we are taught. This
includes the personal memories we carry.

❍

There is an ongoing debate regarding nature vs. nurture. It’s about
how our innate, natural qualities and our personal nurtured
experiences combine to produce both our physical being as well as
how we think and act.

❍

Some people believe there are evolutionary factors that limit our
ability to decide things for ourselves. The reasoning is that we
behave in ways we are “naturally” and “hereditarily” motivated — no
matter our environment or upbringing.

❍

For example: Maybe you got your hazel eyes from your father and
your freckles from your red-headed mother. But where do you get
your thrill-seeking tendencies? How did you develop a talent for
dancing? For being good at math? Did you learn these, or do you
think you inherited these abilities through your genes?
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❍

✓

That said, consider this quote from a former Marine Corp pilot who
flew a helicopter in Vietnam.

Read this quotation to students:

Says the helicopter pilot, “Most honest combat vets will tell you,
perhaps not eloquently but in their own way, the same thing:
essentially that combat is in our human DNA and it demands to be
exercised…The question is, can we humans evolve peacefully, or will
we succumb to instincts we can’t transcend?”
✓

Ask students:
■

What does this combat veteran tell you about nature and nurture
with regard to combat?

■

What do you think affects his view that combat is in our human
DNA?

■

Is this conditioned thinking on his part?

■

Do you think he’s given thought to this view, or it is something he’s
simply learned from experience?

■

It’s a somewhat shocking thought — that combat, fighting, war are
part of our human DNA. How does his statement make you feel?

■

What do you think about his statement that not only is combat in our
DNA, but that it demands to be exercised?

■

Do you feel — inside you — that war demands to be exercised?

■

Even if you consider yourself a peaceful, mild-mannered person, are
there moments when you feel combative? Argumentative?

■

What triggers these kinds of feelings inside you?

■

Do you think that war will always exist because we humans will
always give in to ancient instincts we cannot transcend? Why do
you think so?

Note To Teacher: Go to Activity #8A, Two Stories,
next page.
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Activity #8A
TWO STORIES
✓

Divide students into two groups: Story One & Story Two.
Position the groups on separate sides of your classroom.

✓

Read Story #1 to Story #1 Group. Then, read Story #2 to Story #2
Group. Ask students to listen carefully to these brief stories and take
notes if they wish. (Read twice, if they need it.)
Story #1
A soldier was recently given a Medal of Honor for his bravery in
Afghanistan, saving several of his fellow soldiers even though he was
seriously wounded, announced that he could not wait to heal so he could
go back and help his fellow soldiers kill more and destroy more enemy
fighters.
Story #2
A returned Peace Corps volunteer announced that she joined the Peace
Corps after her brother was brutally killed in an attack that took place in her
home neighborhood. Rather than hold onto anger and painful memories,
she decided to join the Peace Corps and help children on the other side of
the world learn how to cope with poverty and despair.

✓

Give groups 10-15 minutes to develop a dialogue for why their
subject in each story acted in the way they did. Then tell them, “Go!”

✓

Call time and ask which group wants to go first.

✓

Acknowledge each group and ask students from the listening group if
they would like to ask the other group any questions. Encourage
them to ask questions!

✓

After both groups have shared their dialogues, ask:
1. What do you think of your group’s work?
2. Were you influenced at all by the other group? In what way?
3. Can you see yourself belonging to one group over the other? Why?
4. Can you see yourself belonging to both groups? Why?

✓

Congratulate students on their “epigenetic” thinking! Next page,
explain epigenetics!
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Epigenetics: What Role Does It Play?
✓

Tell students:
❍

Beyond those things we are “nurtured” and trained to believe — that
we learn and carry with us all our lives — are those things that
studies have suggested we are born with.

❍

For example, there is certain information encoded in our genetic
material – our DNA — such as eye color, shape of ears, body size
— many features that make us be us. There are also characteristics
we have that fall outside our genetic code.

❍

Have you heard of “genetics”? “Genetics” is the science of genes,
heredity and variation in living organisms, such as animals, and you
and me. We inherit traits via distinct units of inheritance – our
genes.

❍

Life is specified by “genomes.” Every organism, including humans,
has a genome that contains all the biological information needed to
build and maintain a living example of that organism. The biological
information contained in a genome is encoded in its DNA, and
divided into units called genes.

❍

Have you heard of “epigenetics”? Epigenetics goes beyond both
nature and nurture. It’s the study of changes in our genes that don’t
involve alterations to the genetic code but still are passed down to at
least one successive generation.

❍

“Epi” in the word “epigenetics” means “above.” So, imagine, if you
will, a character named EPI, who loves to ride and sits on top of
horses. A horse named GENETICS is Epi’s favorite. Epi likes to tell
Genetics where to go.

❍

So it goes with our epigenomes. An “epigenome” sits on top of each
genome in the body, and these epigenetic “marks” tell your genes to
switch on or off — to express themselves loudly or in a whisper —
and, just like Epi telling Genetics where to go, these epigenomes in
our bodies tell our genes where to go.

❍

Environmental factors such as diet, stress and prenatal nutrition can
leave epigenetic marks on our genes that are passed from one
generation to the next.

❍

There’s both good news and bad news with epigenetics.
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Bad news: Lifestyle choices like smoking and eating too much can
change epigenetic marks on your DNA that cause genes for obesity to
express themselves too strongly, and genes for longevity to express
themselves too weakly.
Big point: Those same negative behaviors can also predispose children
— before they’re even conceived — to disease or early death.
Good news: Current thinking is that if you remove environmental
pressures, stop smoking and/or eating too much, those epigenetic marks
will eventually fade, and your DNA code will, over time, begin to revert to
its original programming.
✓

Ask students:
■

The Journal of Neuroscience, in February 2009, published a paper
stating that even memory, which is a complex biological and
psychological process, can be improved from one generation to the
next via epigentics. Do you think this is positive? Why do you think
so?

■

What if the environmental pressures and social changes that we live
with today are so powerful that the evolution of human genes is
forced to move faster?

■

What if our DNA has to react — not over many generations and
millions of years — but within a few generations? What would this
mean for human development?

■

What would this mean for our study of conditioning and human
behavior? Does this mean that DNA, which we’ve thought was an
ironclad code, can be tinkered with? Can we bend DNA to our will?

■

Could we, therefore, create an intelligent environment that
stimulates a genetic change in our deeply engrained pattern for
violence, and war? Do you think it’s impossible to avoid the genetic
basis that we are geared for war?

■

Do you think that when we change our environment, through
exploration and investigation, we can affect our genetic structure in
a positive way?

Note To Teacher: Go to Activity #8B, next page:
Rory, The Race Car.
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Activity #8B
RORY, THE RACE CAR
✓

Ask for two Volunteers to read the role-play that begins on the
following page.

✓

Give the Volunteers a couple of minutes to look over their role-play.

✓

When they’re ready, encourage them to really play their roles
dynamically, and to make it fun!

✓

Explain to them that Rory is a race car. Gene is a human being who
likes to drive Rory around.

✓

After the role-play, thank Volunteers for their excellent reading.
Then, ask all students:

✓

■

Is Rory pretty stuck in ancient thoughts?

■

Is Rory hung up on doing the same things the same ways?

■

What do you think is Rory’s motivation? Survival?

■

Do you think Rory’s brain is maladaptive — unable to adapt to the
present circumstance of Gene wanting to try something new and
different?

■

Has Gene attempted to have a dialogue with Rory? Is Gene
providing some logical reasons for wanting to change their normal
routine?

■

What do you see as the primary reason for their conflict?

■

If you could talk with Rory and Gene, how would you advise them?

■

Do you think that Rory’s conditioned thinking is a problem to be
solved, or is it simply a reality to be recognized?

■

Would trying to solve it as a problem only postpone seeing what’s
actually happening in the moment? Would seeing what is actually
happening in the moment create the possibility for change
immediately — which is the only time that conditioning can change?

Congratulate students on their nano-second thinking!
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Activity #8B:
ROLEPLAY: RORY, THE RACE CAR
RORY, THE RACE CAR
Hey, Gene. Ready to go for our usual drive?
GENE
Hi, Rory. Always fun riding with you, but I’m thinking I’d like to take
a different route this time.
RORY, THE RACE CAR
The road we take has always been good and always gets us right
where we want to go. Why would we take a different route?
GENE
I know you think that our usual road is the only safe one, but I’m
here to tell you there are other roads out there — really safe ones,
and some are pretty exciting, and I think it’s time to try something
new.
RORY, THE RACE CAR
(Angry:) New? You don’t think riding around in circles is fun? And
that there’s something wrong with moving around in circles?
GENE
No reason to get angry, Rory. It just struck me, in the moment, that
new things happen every day, and that maybe you and I should try
being part of them sometime. Don’t you think?
RORY, THE RACE CAR
(Angry:) I DO think! I think all the time! I am smart! I know what
works and what has always worked! I’m a race car and I drive fast
and always know exactly where I’m going! And that feels great! We
always survive, don’t we?
GENE
I really don’t see that we are surviving like you think. I don’t feel we’re
safe because I sense that we’re going in the wrong direction. I just
want to feel prepared to think a bit differently and be able to go in the
right direction where I’ve never been in before. Don’t you?
RORY, THE RACE CAR
(Thinks for a few seconds:) No. I surely do NOT!
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Summary
 From early childhood we carry around psychological baggage, which consists of
things we’ve been trained to believe all of our lives — rules and regulations,
traditions, values, customs, and beliefs.
 Our “nature” is based on our biological history — what comes to us “naturally.”
Our “nuture” is based on our experience — environmental factors, including how
we are brought up, and what we are taught. This includes the baggage we carry.
 Our innate, natural qualities and our personal nurtured experiences combine to
produce both our physical being as well as how we think and act.
 Some people believe there are evolutionary factors that limit our ability to decide
things for ourselves.
 There is certain information encoded in our genetic material – our DNA — such
as eye color, shape of ears, body size — many features that make us be us.
There are also characteristics we have that fall outside our genetic code.
 Epigenetics is the study of changes in our genes that don’t involve alterations to
the genetic code but still are passed down to at least one successive generation.
 Every organism, including humans, has a genome that contains all the biological
information needed to build and maintain a living example of that organism. An
“epigenome” sits on top of each genome in the body; these epigenetic “marks”
tell your genes to switch on or off — express themselves loudly or in a whisper.
 Creating an intelligent environment can stimulate a genetic change in our deeply
engrained tendency for violence, and war.
Other possible activities:
Have a dialogue. Talk at home and in school about “epigenetics.” Look up
the word online, and dialogue with others about your findings.
A quote to explore.
“Thought runs you. Thought, however, gives false info that you are running it, that
you are the one who controls thought. Whereas actually, thought is the one which
controls each one of us.”
— Quantum Physicist Dr. David Bohm
Homework Assignment:
Bring to class one example of how you see things about life as they are — not
how you want them to be!
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INTERNAL BATTLES
BECOME
EXTERNAL BATTLES
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LESSON 9

Is War in Our DNA?
Breakdown of Lesson 9:
Genetics vs. experience
Understanding can create freedom
Materials needed:
Activity #9A: If War Is the Answer, What’s the Question? Make copies of this
activity for both groups. Also make copies of Conflict Situation #2 for
both groups.
Activity #9B: Dramatic Changes. Read ahead so you are familiar with the
subject matter of this panel you will set up.

Note To Teacher: Invite any Volunteer to offer his/her homework
assignment. “This is an example of how I see things about life as they
are, not how I want or don’t want them to be!” Give several students
the opportunity to show their ability to see the truth about themselves.
Then, move into this lesson.

Genetics vs. Experience
✓

Tell students:
❍

As we already have learned, our brain is in charge of our body in
many ways.

❍

From the time we are born, our brain is in a continual state of
learning — about ourselves, people and things around us, and the
world.

❍

However, as amazing as our brain is, it is not particularly good at
adapting to present circumstances, because it gets stuck in old
patterns.

❍

This is like our friend, Rory, the Race Car without a driver. Rory
has a disability — goes in circles in old worn-out patterns that don’t
work anymore for its continued existence. Without Gene, the
driver, it cannot go forward in a safe way for its survival.
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✓

❍

The information that has been put into our brain is like a software
disk with information about the culture we live in. It tells us what to
do, how to act and, in certain cases, who is a threat. When
confronted by a potential conflict due to what it supposes is a threat,
our combat-equipped biological brain awakens. Off it goes, along
the same road to war we’ve been on since we were born — since
before we were born — inherited from generations before us.

❍

This is because we are driven to survive, which is linked to our
psychological dependency on identifying with a particular group
we’ve been raised with. This group we’ve been conditioned by is
also conditioned to protect our group — so it can continue to exist.

❍

That disk stays in our brain because we are used to it, even though
it doesn’t help our survival any longer. It doesn’t work! Maladaptive,
it continues to inappropriately activate the biological brain to protect
us when it isn’t necessary. It reacts to the image of threat that the
disk has programmed and believes that it’s real.

Ask students:
■

Do you think we are born with genetic programming that motivates
and encourages you to fight? Why do you think so?

■

Do you think that one way to “experience” this programming is to
attempt to do something other than what this software continually
conditions you to do?

■

What do you think about being exposed to violence on TV and in
movies and videogames? Does it have an effect on you? What’s
the effect?

■

Do you think it might be an effect that lasts — longer than your life,
but perhaps into the life of children you may have?

■

By watching violence for hours every day, even if it isn’t “real”
violence — do we increase the possibility that the next generation of
children will inherit a brain adapted physically to warlike thinking?

■

How about we break into groups again, and try our luck at thinking
“outside the box” of our genetic programming?

Note To Teacher: Go to Activity #9A, next page:
If War Is the Answer, What’s the Question?
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Activity #9A
IF WAR IS THE ANSWER, WHAT’S THE QUESTION?
✓

Divide students into two or more groups.

✓

Give each group a copy (copies) of Conflict Situation #2: War (next page).

✓

Ask students to read through the conflict situation as you read it aloud.

✓

Ask students to consider the following:
❏

If war is the answer, what is the question?

❏

If war is not the answer, what is?
•

More funding for peacekeeping projects?

•

Cutting items that save money?

•

Preserving programs that help prevent deadly conflict?

•

Educating more people?

•

Avoiding military intervention?

❏ Isn’t it likely that whatever weapons we develop and use against others
will soon enough be used against us?
❏ If war is truly in our DNA, rather than “doing” what we’ve always thought
and done about war, do we need to “undo” our conditioning by learning
to understand what prevents peace?
❏ Do we do this — or “undo” this — by a process of elimination — freeing
ourselves from the ethnocentric belief systems we are chained to — the
ones that fragment the human race, separating us from each other
because of these primitive demands?
✓

Tell students they have 20 minutes. Then: “Go!”

✓

Call time and ask each group to report on their findings. Compare what
they found. You may want to create a chart that details findings!

✓

Congratulate students on their sense of adventure!
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Activity #9A – Part 2
IF WAR IS THE ANSWER, WHAT’S THE QUESTION?

Conflict Situation #2: War
The United States has invested hundreds of billions of dollars to build
capabilities to fight and win wars. The U.S. has spent little money or time in
developing the tools necessary to prevent deadly conflict.
As a result, when U.S. policymakers look for tools to respond to wars
and escalating conflicts, they find a toolbox with only one implement — a
military hammer.
In times of war, pacifists try to provide a service and make a
contribution to peace in ways that do not involve them in the military effort.
You don't have to be a pacifist to understand the importance of nonmilitary
engagement to national security.


If war is the answer, what is the question?



If war is not the answer, what is?



The world has become smaller due to technology. The nations
of the world are now more involved in each other’s business.
As a result, do we need greater cooperation among nations?



How do we build this cooperation?



Final Important Question: Do you think that conditioned
ethnocentric, divisive thinking ensures our physical survival —
or could it be the very thing that threatens it? How?
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Understanding Can Create Freedom
✓

Ask students:
■

Have you ever heard of a man named Jiddu Krishnamurti? Who
was he? When did he live? Do you know?

■

Did you know that he was referred to as a “spiritual teacher,” a
“guru,” as they were called in India, but he intensely didn’t like being
labeled that since he thought gurus were fakers who conditioned
people to be their followers?

■

Do you know why these people created these special images for
him that would make him an authority figure?

■

Did you know that he was a courageous man who spoke out about
the conditioned thinking that created war during World War II —
even though it was not popular to do so at the time?

■

He once said, “War is merely an outward expression of our inward
state, an enlargement of our daily life — the collective result of our
individual activities. Therefore, you and I are responsible for war and
what can we do to stop it.” What do you think of that statement?

■

He also said, “You and I can see what creates wars, and if we are
interested in stopping wars, then we can begin to transform
ourselves, who are the causes of war.” How are we the causes of
war?

■

He said, “If we had no belief but good will, love and consideration
between us, then there would be no wars.” How does belief cause
war?

■

If we had no belief but good will, would that really prevent war from
happening? How?

■

He understood that, as long as each one of us is seeking
psychological security, the physiological security we need — food,
clothing and shelter — is destroyed. What does he mean by this?

■

What does it mean to be “seeking psychological security”?

■

He says, “Without knowing yourself, there is no peace. To put an
end to outward war, you must begin to put an end to war in yourself.
War will be stopped only when you realize the danger, when you
realize your responsibility, when you do not leave it to somebody
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else.” What do you think he means by this? How would this end
war?
✓

Tell students:
❍

Krishnamurti thought that “spiritual teacher” and “guru” were terms
that created exclusive and elite images that prevented people from
looking for themselves at what creates conflict.

❍

He felt people used these terms to prevent people from really
hearing what he said because it challenged them and their
conditioning. But he was none of these things.

❍

He considered himself an educator who wanted only to help people
be free of conditioned thinking that caused so much unnecessary
suffering in the world.

❍

He spoke his entire life challenging people to understand what
responsibility they had for creating war.

❍

Krishnamurti stated that when people lack self-understanding they
often use violence as a means to get what they want.

❍

He wanted people to see that they were the causes of war by the
way they were conditioned to think.

❍

He felt that our educational system was failing us because it isn’t
addressing the real concerns of humanity but only preparing
students to compete, to be aggressive and be successful financially.

❍

He realized that to bring about peace in the world, to stop all wars,
there must be a fundamental psychological change in the individual
– in you and me. He could see that economic improvement without
this inward change is meaningless, for hunger is the result of the
instability of economic conditions produced by our conditioned
psychological states - greed, envy, ill will and possessiveness.

Note To Teacher: Go to Activity #9B, next page:
Dramatic Changes.
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Activity #9B
DRAMATIC CHANGES
✓

Ask for 4 Volunteers to be part of a panel on changes in the world.

✓

Set them up to sit on one side of table, facing everyone else.

✓

Ask remaining students to be local reporters for the media, and to
write down questions they will want to query panelists about.

✓

Read to students the following statement:
======================================================
War and Peace
The world has become smaller as technology has developed.
Every day, our technology increases the speed of communication, the
capacity of transportation, and the danger and deadliness of military
weapons.
As a result, all nations of the world are more and more involved in
each other's dealings and concerns. The consequence seems to be that
we need greater cooperation and integration.
The speed of technological change is increasing, which means
that the pressure on governments and institutions around the world are
going to double — and redouble — in the years to come.
We are in for extremely dramatic changes. War is not ending and
peace is not rapidly taking its place. With all the technological changes
going on, the ways that both war and peace are being conducted are
changing.
======================================================

✓

Ask each Volunteer to express how he/she thinks and feels about
this, as well as what needs to be “done” or “undone” to improve life
around the globe.

✓

Then ask the “Reporters” to fire questions at the panelists, as
reporters often do to the President, or to election candidates. Such
questions as: “How do you think war is changing?” “How do you
think peaceful solutions are changing?” “Is anything working?”
“How do you think understanding creates freedom?”

✓

Call time and thank students for their insightful thoughts and
contributions. Tell them, “We’ll do this again sometime, with new
panelists!”
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Summary
 As we already have learned, our brain is in charge of our body in many ways.
 From the time we are born, our brain is in a continual state of learning — about
ourselves, people and things around us, and the world.
 However, as amazing as our brain is, it is not particularly good at adapting to
present circumstances, because it gets stuck in old patterns.
 The information that has been put into our brain is like a software disk with
information about the culture we live in. It tells us what to do, how to act and, in
certain cases, who is a threat.
 When confronted by a potential conflict due to what it supposes is a threat, our
combat-equipped biological brain awakens. Off it goes, along the same road to
war we’ve been on since we were born — since before we were born — inherited
from generations before us.
 This is because we are driven to survive, which is linked to our psychological
dependency on identifying with a particular group we’ve been raised with. This
group we’ve been conditioned by is also conditioned to protect our group — so it
can continue to exist.
 That disk stays in our brain because we are used to it, even though it doesn’t help
our survival any longer. It doesn’t work!
 Maladaptive, it continues to inappropriately activate the biological brain to protect
us when it isn’t necessary. It reacts to the image of threat that the disk has
programmed and believes that it’s real.
 Jiddu Krishnamurti said to bring about peace in the world, to stop all wars, there
must be a psychological transformation in the individual, in you and me. He could
see that an economic reform without this inward change is meaningless, for
hunger is the result of the maladjustment of economic conditions produced by our
psychological states - greed, envy, ill will and possessiveness.
 He also stated that without knowing yourself, there is no peace. To put an end
to outward war, you must begin to put an end to war in yourself. War will be
stopped only when you realize the danger, when you realize your responsibility,
when you do not leave it to somebody else.
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Other possible activities:
Have a dialogue. Talk at home and in school about how you are practicing
new ways of thinking, and what effect this is having on your life.
A quote to explore.
“Thought is constantly creating problems…and then trying to solve them. But as
it tries to solve them, it makes it worse, because it doesn’t notice that it’s creating
them….The more it thinks, the more problems it creates.”
— Quantum Physicist, David Bohm
.
Homework Assignment:
Bring to class an example of a group or organization you believe is doing good
work. Be prepared to say, “My brain is hard-wired to: (name or kind of group)!
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LESSON 10

The Psychology of Groups
Breakdown of Lesson 10:
Why join a group?
“Proprioception” rocks the boat!
Materials needed:
Book: Bring to class: Tug of War: Peace Through Understanding Conflict
Activity #10A: A Single Planet! If you can, bring to class a large photo of
Planet Earth, as the astronauts first saw it, or use the one in this lesson.
Activity #10B: My Proprioception Rocks the Boat! Read ahead to make sure
you’re clear about its purpose.
Why Join a Group?
✓

Tell students:
❍

As we have been learning, “Instinct Theory” states that our
motivation is the result of biological, genetic programming we are
born with.

❍

Therefore, all beings within a species — human beings, for example
— are programmed for the same motivations.

❍

At the heart of this theory is the view that our common human
motivation is to survive — that we are biologically programmed to
want to and do everything in our power to survive. Our actions are
all instincts with one primary motivation, which is to survive.

❍

There are many ways we want to survive — within our family,
among students and staff at our school, in sports competitions,
participating in our artistic endeavors, and all our hopes and
dreams.

❍

We join groups that we believe will strengthen our ability to survive
in one way or another.

❍

By the way, none of our behavior to instinctively survive is either bad
or good; it’s just conditioned behavior instinctually programmed into
us — so that we continue to endure!
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✓

Ask students:
■

If this is true, are we condemned to be controlled by this instinctual
behavior and, therefore, be at war with each other in a conflict
situation?

■

Let’s look at our homework assignment and explore some of our
own groups. What groups or organizations have you brought to
class that you emulate. Let’s go, one at a time.

■

Express your group preference by saying: “My brain is hard-wired
to…” and then fill in the blank! For example: “My brain is hardwired to my basketball team!” Or, “My brain is hard-wired to my
videogame buddies.” “My dance class!” “My family!” Who wants to
go first?

✓

Give every student the opportunity to fill in this blank. Have fun with
it!

✓

If you like, ask a Volunteer to note these groups on your blackboard,
or on a chart.

✓

Ask students:
■

Do you think any of these groups might get into conflict with each
other? Which ones?

■

Do you think that what incites collective conflict between these
groups might be a genetically inspired instinct for survival?

■

What is a “genetically inspired instinct for survival”?

■

Could “knowledge” be the cause of the conflict? In what way?
Knowledge about what?

■

If so, what are the factors that create this conflict — and sustain it?

■

Do you think it’s our conditioning? Our hard-wired brains? What
kind of conditioning do you think creates the potential conflict
between these groups?

■

Do you think the problem is based on getting physical needs met by
continuing to psychologically depend on identifying with a group we
have been raised to associate with and be part of? What needs?
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✓

■

Does this instinct completely ignore the present situation we are
facing? How do you focus instead on the present situation, without
relying on this ancient instinct?

■

Does belonging to this group inspire conflict rather than help you
survive it? Why do you think so?

■

Have we created “opposing ethnocentric ideologies” that rely on the
notion that in order to have peace and security, we need to
psychologically identify with a group?

■

What can we do about these differences?

■

Do we need to understand the “primary program” — our original
conditioning — in order to be free from its effect?

■

Does this happen by becoming instantly AWARE of our original
programming, sustaining that AWARENESS — and from this
continued awareness new insights to deal with the situation arise
naturally?

Tell students:
❍

Let’s temporarily move away from deep thought and head back for
a while — to a simpler time when being part of group — or a tribe
— was necessary for survival.

❍

We’re going way back in time to when human beings lived in caves,
and had to hunt for food and water and when human creatures had
to build shelters, because nothing existed but earth and sky.

❍

Imagine yourself living back then — in the time of our most primitive
ancestors, when ferocious beasts roamed wildly and looked upon
humans as potential food!

❍

Human-like creatures killed beasts as well and used them for food
and clothing, wearing their skins to protect them from extreme
weather. They killed beasts with whatever instruments they could
find or wield — tree limbs primarily. All of this — to survive.

❍

Sit back and relax while I tell you this story.

Note To Teacher: Go to Activity #10A, A Single Planet!
next page.
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Activity #10A
A SINGLE PLANET!

✓

Bring to class a large photo of Earth, as the astronauts first saw it. A
large chart-size would be ideal, but you can also show the photo on
the following page.

✓

Afterward, ask students:
1. This is a photo taken from space by the first astronauts who saw Earth
as it looks from a distance. How does it look to you?
2. Do you think the first map-makers, who had never seen a photo like
this, would have been thrilled to see this?
3. From this perspective, do you see any tribes – any countries – divided
or different from each other?
4. Do you see machines or other equipment that we need to do our work
and accomplish our goals?
5. What is your point of view on survival when you look at this
photograph? Do you think we need to fight? Fight who, or what?
6. Do you think that, since we all live on one planet, that Planet Earth is
our home and we need to find a way to live here together – with each
other?
7. When you look at Earth this way, do you think that, despite our modern
technology, we human are still primitive? In what ways?
8. Do you think that survival in today’s world might depend on NOT
fighting? Why do you think so?
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Our Home - Planet Earth
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“Proprioception” Rocks the Boat!
✓

Tell Students:
❍

In the moment when — together — we all just saw the Earth as our
home, with water swirling around land with no boundaries — we
just had a moment in time called a proprioception. (Write this word
on your board, or on a chart.)

❍

“Proprio” means “one’s own.” “Ception” means “view.” So,
“proprioception” means: one’s own view.

❍

In one moment, we all saw one view — the same thing, at the same
time, and agreed on a fact. Any other beliefs or judgments we may
have had disappeared for a nanosecond.

❍

Together, we also achieved AWARENESS of how much human
thought creates conflict, and — from a distance — how wasteful it
seems.

❍

For centuries, we have attempted to end conflict using thought and
knowledge that we have. For ages, people have believed that
knowledge, at the primary prevention level, can remove suffering
caused by human conflict.

❍

I am challenging that thought right now. I am being “proprioceptive”
in saying to you that “thought” is not aware of itself and what it does.

❍

Thought interferes with understanding “conflict” and makes it a
problem to be solved. To solve it we need to look for an answer —
out there somewhere. Instead of within us, right here.

❍

Thought lives inside the biological program that wants to ensure our
survival. Thought does not want to see what it is doing, because it
does not want to “rock the boat” of its conditioning. “Why change
anything?” asks Thought. “We’re fine. We’ve always been fine.”

❍

Thought sees any challenge as a threat to its safety. Thought wraps
itself inside a comfort zone, protecting us from feeling insecure.

Note To Teacher: Go to Activity #10B, My Proprioception
Rocks the Boat! next page.
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Activity #10B
MY PROPRIOCEPTION ROCKS THE BOAT!
✓

Tell students:
•

Time for a new panel! Are you ready? Who wants to volunteer?
Great! First, let’s explore the following.

•

There are five senses we’ve already talked about: sight, hearing,
taste, touch, and smell. The conscious part of the brain is aware of
these senses, and voluntarily checks information obtained by them in
order to experience the environment, as well as when a strong stimulus
signals attention to these receptors.

•

There are other equally important sensory systems that are
essential for normal body functioning. These are not as easily
recognized by the conscious part of the brain because the nervous
system keeps their input unconscious.

•

One such overlooked sense is proprioception, which is often called
the sixth sense. It is developed by our nervous system to keep track of
and control the different parts of our body. It is the process by which
our body can vary muscle contraction in immediate response to
incoming information regarding external forces.

•

Imagine driving a car and not being able to drive unless you could
stare at your limbs. Without proprioception, drivers couldn’t keep their
eyes on the road while driving. They would need to pay attention to the
position of their arms and legs while working the pedals and steering
wheel.

•

Proprioception is what allows someone to learn to walk in
complete darkness without losing balance. Police officers use it to
check people’s sobriety by asking them to close their eyes and touch
their nose.

•

We use this sixth sense when learning any new skill, sport or art
because coordination is required.

•

That’s where proprioception comes in handy for us. It helps us be
aware of coordinating our ancient instinct with our “in the moment”
instinct. They’re both there, but which one is dominant in a given
situation?

•

Okay! On to our panel!
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Activity #10B
PANEL: MY PROPRIOCEPTION ROCKS THE BOAT!
“Sergeant Stone’s Revenge”
✓

Ask for 4 Volunteers to be part of a panel on “in the moment”
proprioception. Set them up to sit on one side of table, facing
everyone else. Ask remaining students to be media reporters.
Request volunteers who haven’t had a turn yet as a panel member.

✓

Read to students the story “Sergeant Stone’s Revenge” (next page)
from the book, Tug of War. Read with great inflection in your voice
so that students are in the moment with you, experiencing this story.

✓

Ask Volunteers and Reporters:
1. What was Private Dillon’s first response to Sergeant Stone’s
command?
2. Was Dillon’s response based on an “in the moment” reaction to the
situation?
3. The soldiers had been in that location for 10 days, in a situation the
writer describes as “unreal” and “at the same time, all too real.” They
perceived “the others” as their “enemy.” How do you think the others
perceived them?
4. The point of this fight was to “take the hill.” How does it strike you that
all this murder and mayhem is about “taking” a hill”?
5. What are some things Sergeant Stone yelled? Did they sound like
thoughts and words coming from his brain, or someone else’s?
6. What caused Dillon to jump to his feet, forget his fear and go after “the
enemy”?
7. Why did Dillon consider Sergeant Stone a hero?
8. Is that how you define a hero? What is a hero to you?
9. The story says “We had to fight — to kill the enemy — for peace.” What
is your response to this statement?
10. At the end of this movie, the audience cheered. Are you cheering for
them? For what they did? For the movie? For the Armed Forces?
Does the story make you want to do something? What, for example?
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Story: Sergeant Stone's Revenge

"Throw me my M-16 and grenade launcher," Sergeant Stone yelled to
Dillon. "They're coming down the hill!"
The battle screams of the northern troops were terrifying, freezing our
souls. Unable to move, Private Dillon stared blankly at the trees above, the
foreign cries of death descending upon him. He heard his sergeant yelling at
him from 20 feet away, but it sounded as if they were at opposite ends of a
long, dark tunnel.
"Dillon! Wake up, you crazy fool!" Sergeant Stone was screaming. The
sergeant had to duck a spray of bullets coming from an automatic rifle. Rolling
quickly to his left, he came up against Dillon who was frozen in fear in a
makeshift dugout shelter.
"Dillon! Where are you?"
He slapped Private Dillon once, then again and again. Dillon suddenly
returned to consciousness. "What are you doing? Where are we? What's
happening? I don't belong here. Let me go!" He started to turn away from the
hill, but Sergeant Stone stopped him.
"You coward! You can't run away! Your men depend on you. Your
country depends on you. You've got to fight for your nation, for freedom, for
democracy, for peace! You can't let your country down, Dillon. We've got to
take this hill. The enemy is evil! They deserve to die!"
"Sarge, I can't do it! I'm scared! I don't wanna die." Dillon was crying.
"Shut up, you coward! You can't desert. You're a soldier! You must kill or
die, or you dishonor our flag!"
The cries of the enemy were coming closer. The air was charged with
deafening explosions. The enemy was launching its largest attack yet. Both
sides were determined to take that hill. Neither side would back down. They
had been there for almost 10 days, which seemed like a lifetime. Each side had
heavy casualties. Human beings were killed in horrible ways — bombed, shot,
bayonetted in close combat. The night fighting was a nightmare — crawling on
their bellies inch by inch, in absolute terror, each moment facing death. Then
suddenly there would be flares, and the hill was lit up like a night baseball game
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back home, with everything aglow in a strange play-like brilliance. It was unreal
and, at the same time, all too real.
Any noise at night was enough to stiffen every muscle in their bodies.
Reaching for their commando knives, they prodded ahead like giant bugs with
feelers, sensing imminent danger, yet afraid to contact the soft flesh of the
"enemy." They had been trained to override their instinct to pull back — and
instead, to plunge their knives forward, then turn them to drive home their
message.
"We didn't start the war, Dillon. They did!" Sergeant Stone was shouting
into Dillon's ear, and shaking him at the same time. "Get off your butt and get
up that hill. Kill them and let God sort 'em out!"
"I can't move! My legs are frozen. I can't feel them." Dillon was frantically
pulling at his legs.
"Get up! They're coming. You crazy idiot, come on. Be a hero. Take the
hill. We've got to take it or they will get it! We can't let them get it again! We've
got to get it back. You'll be decorated, Dillon. You'll get a medal if you can take
the hill!" Sergeant Stone started firing his automatic rifle as he rose. "Come on,
Dillon. It's time to meet the enemy or the devil. Take your choice!"
Sergeant Stone picked up Private Dillon by his gunbelt and hoisted him
to his feet. He jammed his rifle into Dillon's hands and pushed him forward. Just
then, the fighter jets went over for an assault on the hill, dropping fire bombs
just a few hundred yards ahead of them. The sounds and sights were horrible.
It was a living hell.
"Come on, Private. This is a gook hunting club and we are the star
members! Kill 'em, kill 'em, kill 'em," Sergeant Stone screamed as he charged
the hill.
There was a sudden explosion. Flying dirt, smoke and the stench of
burning ground filled the air.
"Sarge! Sarge! Where are you? Sarge, I can't see you! Help me!" Dillon
was calling out.
The Sergeant lay in a slump like a sack of potatoes in a hole, blown up
by a land mine. Dillon turned away from that hole with a deep sickness in his
being.
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"It's my fault that he's dead!" cried Dillon. "I'm going to get them, for God
and my country, and for Sergeant Stone, because he is a real hero. He gave
his life for his nation — for our cause, for freedom and peace. Now it's my turn.
I'm not afraid any longer, Sarge. I'm coming, Sarge. Take this, you gooks!"
Dillon rose up shouting. Charging, he threw a grenade at the advancing enemy
troops that he could not see coming through the trees ahead of him.
This was a battle to end all battles. The hill was won. Only a few trees
were left standing, and every living creature was destroyed, but the hill was
"taken." It was part of the plan, the dream, the cause. We had to fight; we had
to kill the enemy — for peace.
The movie ends. There are cheers in the audience. The military music
plays loudly as the dead men's faces are re-shown on the screen. Hero: Private
Jones. Hero: Corporal Smith. Hero: Private Dillon. Hero: Sergeant Stone. On
and on go the names of the patriots who gave their lives for the flag, for their
country — for peace.
The lights come up and you look around. The audience is slowly starting
to rise and exit. Your heart is beating fast and your palms are sweaty. You feel
angry, violent, ready to join the Armed Forces right now. You feel that if a
"gook" were in the theater, you would attack him for what he did to those
heroes on the screen.
As you look around the theater at the other people in the audience, you
see determined, angry looks and know that they're feeling what you're feeling.
This movie has made you want to either run away in fear and disgust, or go to
war.
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✓

✓

Ask the “Reporters” to fire questions at the panelists that will engage
their proprioceptive minds, such as:
1.

What’s your position on war?

2.

What’s your position on peace?

3.

Do you think peaceful solutions are changing? How?

4.

When we join the Armed Forces, we are joining a specific group that
has a specific goal. What’s that goal?

5.

In today’s world, do you believe that putting an end to war is
possible? If so, how would you go about it?

Thank students for their outstanding contributions and
proprioceptive thoughts!

Summary
 “Instinct Theory” states that our motivation is the result of biological, genetic
programming. Therefore, all beings within a species — human beings, for
example — are programmed for the same motivations.
 At the heart of this theory is the view that we are biologically programmed to want
to and do everything in our power to survive. Our actions are instincts.
 There are many ways we want to survive — within our family, among students
and staff at our school, in sports competitions, participating in our artistic
endeavors, and all our hopes and dreams. So, we join groups that we believe
will strengthen our ability to survive in one way or another.
 None of our behavior to instinctively survive is either bad or good; it’s just
conditioned behavior instinctually programmed into us — for our survival!
 For ages, people have believed that knowledge, at the primary prevention level,
can remove the suffering caused by human conflict.
 What thought and knowledge do, however, is make understanding “conflict” a
problem — a dilemma of some kind, to be solved — by looking for an answer “out
there” instead of somewhere “in here.”
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 Thought does not want to see what it is doing, because it does not want to “rock
the boat” of its conditioning.
 “Why change anything?” asks Thought. “We’re fine. We’ve always been fine.”
Thought perceives any challenge as a threat to its safety.
 Thought wraps itself inside a comfort zone, protecting us from feeling insecure.
Other possible activities:
Have a dialogue. Talk about proprioception at home. Look it up online and
see what others say about it. At home, have a dialogue about the quotation
below. Remember that in a dialogue, the point is to reach some common
conclusions!
A quote to explore.
“It gives us a very special, secret pleasure to see how unaware the people around
us are of what is really happening to them.”
— Nazi Dictator, Adolph Hitler
.
Homework Assignment:
Bring to class an example of a conflict situation you experience this week,
where you believe you were being proprioceptive!
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LESSON 11

The Importance of Dialogue
Breakdown of Lesson 11:
In the eye of the beholder
Knowledge cannot solve it
Are we breeding bullies?
Materials needed:
Activity #11A: My Conflict Examination Tree. Make a copy for every student.
Activity #11B: A Dialogue Among Peers. Make copies of the three conditions
for dialogue for groups.
In the Eye of the Beholder
✓

Tell students:
❍

Did you have some proprioceptive experiences this week? We’re
going to look at those shortly. But first, let’s take a look at human
perception in general.

❍

Scientists like to examine similarities and differences in new ways.
Sometimes two things are similar by virtue of their difference from
others; or different by virtue of one’s similarity to a third thing.

❍

For example: A short man is different from a tall man, but two men
seem similar if contrasted with a woman.

❍

Another example: A man and a woman may appear different but, by
comparison with a chimpanzee, they appear similar.

❍

To take this further: A chimp is similar to a human when compared
with a dog. And a dog is more like a person when both are
compared to a fish.

❍

Such is the case with conflict situations. When we look at them with
a new eye, we can often find similarities that go beyond differences.
In a previous lesson, we read “Through the Eyes of Peace,” where a
young girl saw that both sides of people at war were more like each
other than they perceived. She had a proprioceptive moment!

Note To Teacher: Go to Activity #11A, My Conflict
Examination Tree! next page.
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Activity #11A
MY CONFLICT EXAMINATION TREE
✓

Tell students:
Sit quietly for a moment and think about a recent conflict situation that you were
involved in. Or pick a conflict situation you witnessed among other people.

✓

Ask students the following questions, calmly, slowly, giving them time to
think about their responses, as you pass out a copy to each student of the
Conflict Examination Tree on the next page.

✓

Then ask, and ask them to write at the same time:

✓

1.

What was the conflict situation you were in, or you witnessed?

2.

Who was involved? Don’t use the person’s real name.

3.

What was the problem?

4.

Did you immediately recognize that there was conflict going on? What
was your first clue? What symptom(s) of conflict did you see?

5.

Do you know the cause of the conflict? If yes, what was it? If not, can
you take a guess at the possible cause?

6.

What did you grasp from this situation? In other words, what did you
understand about what was going on? Did you best understand your
side of the situation? Did you understand the perspective of the other
person? Did you understand the points of view of both sides?

7.

If you could set up this situation again, is there something you would do
differently that could prevent the conflict? What, for example?

8.

If you were watching someone else’s situation, what would you advise
the participants to do to prevent the conflict?

9.

What would you say was a true proprioceptive moment in this situation
— on your part, or someone else’s?

10.

Did you see some “ancient instincts”? Any “in the moment” instincts?

Give them time to write. Then invite students to read what they wrote.
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Activity #11A
MY CONFLICT EXAMINATION TREE

▲
▲▲▲
SYMPTOM(S):

POSSIBLE CAUSE(S):

MY UNDERSTANDING (SHORT-TERM):

MY PLAN FOR PREVENTION (LONG-TERM PLAN):

▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲▲
■■
■■
■■
■■
■■
■■
■■
■■
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Knowledge Cannot Solve It
✓

✓

✓

Tell Students:
❍

Most people try to remedy the “problem” of conflict by finding a
solution.

❍

Looking for a solution requires relying on knowledge we have. But
any knowledge we have postpones the immediate awareness we
need to “deactivate” our biologically programmed pattern that’s at
the root of our human conflict!

❍

In other words, we need to be aware in a new, proprioceptive way,
instead of relying on our learned old ways.

❍

Our biologically hardwired, programmed way of thinking and acting
exists in our primitive, ancient brain – like a car without a driver.

❍

When a problem arises that needs a solution, we travel the same
road we’ve traveled for eons. This is because we believe that we
can survive only by getting our physical needs met by continuing to
psychologically identify with ancient ways.

Ask Students:
■

Can you see how this is not dealing with the situation that exists
right now?

■

Can you see how this is not responding “in the moment” to a
situation that is new?

■

Can you see how this is not allowing your magnificent brain to be
aware of itself, without relying on old information that may no longer
be valid?

■

Can you see how this is relying on an outdated computer to provide
you with capabilities it simply does not have?

Tell Students:
❍

In most cases, our thought immediately identifies with a philosophy
of a particular group we have been raised with, or conditioned into.

❍

Getting off this road is not a choice, because we are biologically and
genetically compelled to stay on it! We believe we must in order to
survive!
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❍

We feel pride in the culture in which we’ve grown up and from which
we have adopted values and standards of behavior.

❍

There is nothing wrong with this! A problem occurs only when we
view other cultures as “negatively different” or “inferior” and act in
ways that offend or damage those cultures.

❍

Today, with increasing globalization of our hearts and minds,
different cultures are coming together more and more, and people
are learning to overcome their self-centered thinking and to see
human society from a broader, more inclusive perspective. Are we
there yet?

❍

We all need to acknowledge that knowledge provides us with a lot of
great information, but that in conflict situations, we need immediate
insight — proprioception!

We need to heed in-the-moment proprioceptive instincts —
and not to react to ancient ones —
for that is what survival today is all about!
The Importance of Dialogue
✓

Tell students:
❍

The word “dialogue” comes from the Greek word dialogos. “Logos”
means “the word” or “the meaning of the word,” and “dia” means
“through.” So, “dialogue” means “through words.”

❍

Dialogue. The image the word conveys is a meaning that flows
among us, out of which we get some new, creative understanding.

❍

When everyone pays attention to the feeling of the words, and not
merely what’s happening in his or her own mind, a meaning can
emerge that is shared. This shared meaning is what holds people
and groups together.

❍

In a dialogue, there is no competition. Everyone wins. The entire
human race knew this for millions of years but, because our
societies have grown so big, we’ve lost it. We need to get back to a
common consciousness — to think together, as one.

❍

We need to realize, in a group, what’s on each other’s mind, without
drawing any conclusion or forming any judgment. We need to weigh
a question, ponder it, feel it, and become more familiar with it.
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❍

Truth does not emerge from opinions; rather, from free movement of
an open mind. Through dialogue we have the possibility of a more
intelligent change in the way we understand ourselves, and others.

❍

In primitive times, people communicated by being face-to-face —
with their own tribes and by battling with what they considered their
enemies. Enemies were “other” people who also wanted to find
food, water and shelter — and survive.

❍

Opposing tribes had many motivations in common. Still, rather than
work together as one tribe, they feared one another, and fought, so
there would be food, water and shelter for their people.

❍

Today, communication is far more complex. We still talk face-toface — at home, at school, in our communities and among friends,
but today we can talk with someone halfway around the world within
seconds.

❍

We can email someone thousands of miles away and get an instant
response. We can post a notice on social network sites and reach
thousands of people at once inside of a few seconds.

❍

Talk these days has taken on a variety of styles and purposes.
There are talk TV shows, news broadcasts; videogames, films and
social networks — all which give us different perspectives.

❍

We are face-to-face dialoguing with one another LESS, and
communicating privately, with our fingers, MORE.

❍

The groups we do get together with, physically, tend to be groups
with which we share common ideals or goals. Nothing wrong with
that. The challenge emerges, however, when we see our group as
“different from,” or “better than” another group.

❍

Dialogue allows us to look at, and understand, what gets in the way
of “real” communication — between you and me, between different
organizations, and between nations of the world. So, let’s begin.

Note To Teacher: Go to Activity #11B, next page:
A Dialogue Among Peers.
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Activity #11B
A DIALOGUE AMONG PEERS
✓

Tell students:
Conditions that exist for a true dialogue are:
1.

Participants must suspend assumptions. When we are truly “in
the moment” of a communication with other people, we need to hold
many points of view in a place of shared exploration, along with an
interest in achieving common meaning. Walking in with a set,
immovable point of view defeats the purpose of a dialogue.

2.

Participants must view each other as colleagues. The point of a
real dialogue is to go after mutual understanding and insight.
Everyone involved in the dialogue is a peer, an equal.

3.

There needs to be a facilitator. The early stages of a dialogue
need a person who points up the guidelines of a dialogue — who
basically “leads from behind” and guides — occasionally pointing
out situations that might be challenging for the group — and
becomes unnecessary as soon as possible. Such suggestions from
a facilitator might include size of group, and time.

✓

Create a new panel of 4 Volunteers. Encourage students who have
not yet been on a panel to participate. Set them up to sit on one side
of table, facing everyone else.

✓

Tell students:
We’ve heard this story before. We are going to re-visit it.
“A woman who was married with three daughters made the decision
to join the Armed Forces and go to war. Sadly, the woman died and left
her young children at home with their father, who had to try to explain to
their daughters what happened.
“Suppose someone came into your home, or you met someone in
an office, who asked you to travel 6,000 miles away and kill men, women
and children. This recruiter told you that this was an opportunity to show
your strength and courage, and fight for your country.”

✓

Read the story again, if students need to hear it one more time.
(continued)
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✓

✓

✓

✓

Ask the panel:
■

There are likely to be different points of view on this story. Let’s go,
one by one. Who wants to be first to talk about: How do you feel
about this woman who left her family to go to war?

■

Was she negligent? Heroic?

■

If you were married to this woman, how would you feel about her
decision to go?

■

If you were her, how would you feel about your decision to go?

■

Since we don’t know her reasons, what would you guess would be
her motivation to go?

■

Let’s hear from other panelists on the same questions.

After all 4 panelists have weighed in, ask them:
■

What are some points you all agree upon regarding this story?

■

Are you able to reach a mutual understanding of the woman’s
position?

■

What is that understanding?

■

What brings you to that understanding?

Tell students:
❍

The purpose of dialogue, according to distinguished physicist David
Bohm, is to “reveal the incoherence of our thoughts” — the
confusion or disorder of our thoughts.

❍

In a dialogue, people value maintaining a feeling of friendship over
holding a particular position. Participants value shared meaning
capable of constant growth and change.

❍

Dialogue encourages an “in the moment” awakening.

❍

Do you think we’ve had such an awakening today?

Thank students for their excellent work!
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Summary
 Scientists like to examine similarities and differences in new ways. Sometimes
two things are similar by virtue of their difference from others; or different by virtue
of one’s similarity to a third thing. For example: A short man is different from a
tall man, but two men seem similar if contrasted with a woman.
 Such is the case with conflict situations. When we look at them with a new eye,
we can often find similarities that go beyond differences.
 Most people try to remedy the “problem” of conflict by finding a solution. Looking
for a solution requires relying on knowledge we have. But any knowledge we
have postpones the immediate awareness we need to “deactivate” our biologically
programmed pattern that’s at the root of our human conflict!
 When a problem arises that needs a solution, we travel the same road we’ve
traveled for eons. This is because we believe that we can survive only by getting
our physical needs met by continuing to psychologically identify with ancient
ways.
 In most cases, our thought immediately identifies with a philosophy of a particular
group we have been raised with, or conditioned into.
 Today, with increasing globalization of our hearts and minds, different cultures are
coming together more and more, and people are learning to overcome their selfcentered thinking and to see human society from a broader, more inclusive
perspective. Are we there yet? No!
 When everyone in a dialogue pays attention to the feeling of the words, and not
merely what’s happening in his or her own mind, a meaning can emerge that is
shared. This shared meaning is what holds people and groups together. In
everyday discussions, people often argue. In a dialogue, there is no competition.
Everyone wins.
 Truth does not emerge from opinions; rather, from free movement of an open
mind. Through dialogue we have the possibility of more intelligent change in the
way we understand ourselves, and others.
 Today, communication is complex. We have discussions face-to-face — at home,
at school, in our communities and among friends, but today we can talk with
someone halfway around the world within seconds. We can email someone
thousands of miles away and get an instant response. We can post a notice on
social network sites and reach thousands of people at once inside of a few
seconds.
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 Dialogue is different from discussion. It allows us to look at, and understand,
what gets in the way of “real” communication — between you and me, between
different organizations, and between nations of the world.
Other possible activities:
Have a dialogue. Talk about the best ways to share information in a noncompetitive way — at home, at school, in your community.
A quote to explore.
“Courage is what it takes to stand up and speak; courage is also what it takes to
sit down and listen.”
— Ambrose Redmoon
Homework Assignment:
Bring to class an example of how you think the media today distract us
from the truth.
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